[image: ]Learning Hub Evidence Building Plan
SKYE Clubs
Per the MEER R&D Framework, Learning Hubs are to develop and submit an evidence building plan for each of their practices as they transition from the concept phase to the exploration phases.  The plan should be captured in a brief two – three page document using the outline or form below.  Information provided will guide aligned projects. It should align with the R&D Framework, particularly the principles of triangulation and mixed methods, as well as MEER’s Principles of Evidence and the Roadmap.  
	1. Concept note: 

	Background:
Over the next decade, one billion young people will enter the global labour market, the largest cohort ever to reach employment age.   The World Bank estimates that simply to keep pace with this growth, 40 million new jobs must be created each year to accommodate for new market entrants, in addition to absorbing the 200 million who are unemployed in 2012 - 75 million of whom are young people. [footnoteRef:1]  [1:  Manpower Group (2012) How Policy Makers Can Boost Youth Employment, URL: http://files.shareholder.com/downloads/MAN/2074956109x0x600960/1f9d24d2-d737-40c7-805f-a38b183e7766/How%20Policymakers%20Can%20Boost%20Youth%20Employment%20FINAL%2009-18-12.pdf (accessed 24/09/2012) ] 


Globally, youth make up 25% of the world’s working age population with more than 85% of them living in developing countries.   This disproportionally high number of young people, known as the ‘youth bulge,’ is projected to swell to 1.5 billion by 2035. [footnoteRef:2]  [2:  Youth Employment Network (2012) Youth Employment Network Brochure, Youth Employment Network, Washington DC, USA] 


Whether this ‘youth bulge’ represents a potential threat to global stability or a ‘youth dividend’ upon which societies prosper depends on how decisively we act to promote young people’s access to the labour market and productive employment.  Many believe that the ‘youth bulge’ presents a significant opportunity; powerful social and economic change can be brought about when youth have the opportunity to engage in meaningful economic activities and participate in their societies. [footnoteRef:3] [footnoteRef:4] [3:  Lee, N. (2012) Give Youth A Chance: An Agenda for Action, Multilateral Investment Fund, Washington DC, USA]  [4:  Cardno Emerging Markets (2012) Vulnerable Youth Context: Livelihoods for Girls and Young Women,  Cardno Emerging Markets USA, Washington DC, USA] 


With youth now comprising over half of the world’s population, World Vision has a unique opportunity to leverage off  its investments made in childhood programming to try to ensure that young people’s transition into adulthood will be accompanied by the opportunity to become engaged, healthy, productive members of their community with dignified livelihoods.  

Understanding the significant opportunity, World Vision’s  Youth Livelihoods Interest Group (YLIG) commissioned a Theory of Change process in September 2013 to process to clarify World Vision’s understanding of how youth are empowered have sufficient incomes and resources to sustain productive and fulfilling lives, as well as to elucidate the organisation’s role and priorities in the area of youth livelihood programming. 

The product of this is World Vision’s Youth Livelihood and Empowerment Theory of Change narrative and diagram (attached) which provides World Vision staff with a common language around youth livelihood programming, as well as a framework that will assist World Vision in developing strategic interventions for youth at multiple levels. 




Based on MEER’s Economic Development Learning Hub’s (EDLH) participation in the Theory of Change workshop and in the final review of the Youth Livelihood and Empowerment Theory of Change narrative and diagram, WV Australia’s SEED Unit in conjunction with the EDLH chose to test an intervention in the MEER region that was strongly aligned with World Vision’s understanding of how young people gain the constellation of knowledge, skills and behaviours necessary to gain sustainable livelihoods and live full and productive lives. This intervention is known as Skills and Knowledge for Youth Economic-empowerment (SKYE) Clubs.

The Intervention:
The SKYE Clubs ‘emerging’ project model, has been co-developed by World Vision with the assistance and support of the New Horizons Foundation. SKYE is a youth-oriented holistic and multi-dimensional approach that aims to provide effective opportunities for disadvantaged young adults aged 18-26 years to develop the skills, knowledge, behaviours and attitudes necessary to obtain sustainable livelihoods and have constructive economic and civil participation in their communities. This is achieved through group-based training and support services implemented through established SKYE Clubs accommodating 10-25 young adults.

The SKYE Club model is designed to address the livelihood needs and aspirations of young adults, while also addressing critical community development challenges. It draws upon experiential learning methodologies and is founded in the principles of positive youth development.

These assumptions are based on a recent desk-top review on the evidence supporting the IMPACT Club model (on which the SKYE Club model is based).

 




	2. Theory of action: 

	The SKYE Club emerging project model is an integrated approach to helping youth develop the skills, behaviours and attitudes necessary to obtain sustainable livelihoods and participate constructively in their communities.  

Parents can provide well for their children
Well-adjusted adults make better parents
Youth who participate in SKYE Clubs gain sustainable livelihoods


	Youth are employed or self-employed

Youth have improved future orientation and the capacity to set goals and gain sustainable livelihoods 



	Youth contribute to the social capital

Youth are socially responsible

Youth play an active role in their community




	· Youth improve their self-identity (tracking self-efficacy, grit, mind-set, social-emotional management, future orientation) 
· Youth gain practical experience relevant to sustainable livelihoods
· Youth are equipped with the skills, knowledge, behaviours and attitudes to find a job and/or start a business 
· Youth gain the skills and ability to gather and use market information and forge relationships with private sector

	· Youth improve their self-identity (tracking self-efficacy, grit, mind-set, social-emotional management, future orientation)

· Youth acquire leadership skills, develop character, confidence and values

· Youth gain skills in active citizenship to enable active participation in civil society initiatives and acquire a sense of ownership in the community

· Youth engage in less risk-taking behaviours




	Volunteer SKYE Club Leaders will gain the knowledge, skills and confidence to mobilize youth and operate SKYE Clubs through effective training and ongoing coaching








	


3. Hypotheses:

	List testable assumptions that describe the relationship of the interventions and the expected results.

1. As a result of participating in SKYE Leaders training, volunteer SKYE Club Leaders will have the knowledge, skills and confidence to mobilize youth and operate SKYE Clubs. 

2. As a result of participating in SKYE Club meetings and community service-learning projects, SKYE Club members will have improved competencies in the areas of active citizenship, leadership, employability and entrepreneurship.

3. As a result of participating SKYE Clubs, members will have improved self-image and future orientation.

4. As a result of participating in SKYE Clubs, members will have an increased income (through employment or self-employment). 

5. As a result of participating in SKYE Clubs, youth have decreased propensity to engage in risky behaviours. 
	


	4. Aligned projects:  

	

	WV NO
	Project
	No. ADPs
	Stage

	Armenia
	SKYE Clubs and SKYE Clubs
	6 (rural, peri-urban and urban)
	Phase 3. SKYE Clubs Open and Operating

	Albania
	SKYE Clubs
	2 (rural and peri-urban)
	Phase 2. SKYE Club Leader Training




	

5. Selected interventions:

	SKYE Clubs aim to help young people contribute positively to their community as active and financial citizens. In order to achieve this, we believe that there are three demonstrable behaviours, traits and actions that we will be able to observe in young people that indicate that they are adequately equipped for this:
1. Youth will have a positive self-identity and future orientation
1. Youth will be active citizens that engage with their community
1. Youth will have a source of livelihood

These behaviours, traits and actions can be achieved through the two key interventions of SKYE Clubs:

 SKYE Club Meetings: SKYE Clubs are groups of young adults who meet weekly to have fun, learn, and serve together.  A SKYE Club is typically made up of approximately 10-25 youth who gather once a week for 2-3 hours.  The Clubs are led by volunteer SKYE Club Leaders, who are selected from the community.  These Leaders use a curriculum based on experiential learning methodologies to help the adolescents in the Club cultivate competencies in the areas of active citizenship, leadership, employability, and entrepreneurship.  WV supports this activity by hiring a staff member known as a SKYE Club Facilitator.  The role of the SKYE Club Facilitator is to recruit, train, coach, and support the volunteer SKYE Club Leaders as they lead weekly meetings and help the youth in their clubs to grow.

Community Service-Learning Projects: At meetings, SKYE Clubs work together to identify community problems and market opportunities, and plan and implement community service-learning and social entrepreneurship-learning projects in response. Youth undertake three to four projects each year, and each project is increasingly complex, delves deeper into community issues, and elicits greater leadership, project management skills, and business development savvy.  These projects are SKYE Club’s main learning tool and serve multiple purposes: 
· bringing social change to the community; and
· applying skills learnt in meetings to consolidate new behaviours and life-skills.



SKYE Club Simplified Project Logic
Youth have a source of livelihood

Youth have improved positive identity and future orientation

Support SKYE Clubs to implement community service-learning projects and entrepreneurship projects 
Support Leaders to open SKYE Clubs
What youth have and do
Outcomes
What World Vision does
Activities 
Mobilize and train SKYE Club Leaders
Support Leaders to hold SKYE Club meetings on the topics of active citizenship, leadership, employability and entrepreneurship
Improved competency and capacity in the areas of active citizenship, leadership, employability and entrepreneurship

Youth members engage with their community

Goal: Youth contribute positively to their community as active and financial citizens



























	





6. Selected variables:

	
Hypothesis 1: As a result of participating in SKYE Leaders training, volunteer SKYE Club Leaders will have the knowledge, skills and confidence to mobilize youth and operate SKYE Clubs.


	Independent Variable (IV) 

	 Dependant Variables (DV)

	Confounding Factors (CF)

	Assumption Variable (AV)


	Participation in SKYE Leaders training

	Knowledge of Club Leaders
	Social demographic status of Club Leaders 
	

	
	Skills of Club Leaders
	Socio-economic status of the Club leader
	

	
	Confidence  of Club Leaders
	Previous experience in civil society
	

	
	Mobilisation of adolescents
	
	





Hypothesis 2: As a result of participating in SKYE Club meetings and community service-learning projects, SKYE Club members will have improved competencies in the areas of active citizenship, leadership, employability and entrepreneurship.

Assumption 1: Family and peers support youth involvement in SKYE Club

Assumption 2: Community supports for SKYE club community service learning projects 

	Independent Variable (IV) 

	 Dependant Variables (DV)

	Confounding Factors (CF)

	Assumption Variable (AV)


	Participation in SKYE Club meetings
	Knowledge in the domain of citizenship, 
	Size of group
	Self-reported perception of support by family and youth

	Participation in Community service-learning projects
	Activities undertaken in the domain of citizenship, 
	Formation of group
	Service learning project reports  

	
	Knowledge about elements of effective leadership, 
	Age disaggregation of Club members 
	

	
	Demonstrations of leadership (q 2.4) 
	Gender diversity 
	

	
	Knowledge about employability (including network creation)
	
	

	
	Employment related activities
	
	

	
	Knowledge in the domain of entrepreneurship 
	
	

	
	Demonstrations of  entrepreneurial activity
	
	





Hypothesis 3: As a result of participating SKYE Clubs, members will have improved self-image and future orientation.

Assumption 1: Family and peers support youth involvement in SKYE Club

Assumption 2: Community supports for SKYE club community service learning projects 

	Independent Variable (IV) 

	 Dependant Variables (DV)

	Confounding Factors (CF)

	Assumption Variable (AV)


	Participation in SKYE Club meetings
	Self-efficacy (confidence to take actions) (Q 5.1)
	Size of group
	Self-reported perception of support by family and youth

	Participation in Community service-learning projects
	Grit (perseverance and passion for long-term goals) (Q 2.2)
	Formation of group 
	Learning projects achievements/challenges (documented in Passports)   

	
	Growth mind set (Q 2.3)
	Age disaggregation of Club members
	

	
	Social emotional management (Optimism, happiness, self esteem) (Q 2.2)
	Gender 
	

	
	Life orientation (Q 5.2)
	
	




Hypothesis 4:  As a result of participating in SKYE Clubs, members will have an increased income (through employment or self-employment). 
	
Assumption 1: Youth are able to access the job-market  
Assumption 2: Business environment (legal and regulatory framework) is enabling of business start-ups
Assumption 3: Youth have sufficient networks, support and advice to start a business.
Assumption 5: Youth are able to access finance to start a business.

	Independent Variable (IV) 

	 Dependant Variables (DV)

	Confounding Factors (CF)

	Assumption Variable (AV)


	Participation in SKYE Club meetings
	Labour market knowledge (local, national, international) (Q 1.24.2 
	Age (q 1.3)
	1.1 Self-reported ability to access job information (Q 1.31)

	Participation in Community service-learning projects
	Preparedness to find a job (demonstrated  job search activities/ interviews/ job applications ) ( Q 1.26 & 1.28  & 1.29 & 1.30 &1.32.3)
	Gender (Q 1.4)
	1.2 Self-reported ability to access jobs (supported by family / cultural norms)

	Participation in Community social enterprise projects
	Gains work experience (internship/apprenticeship/volunteers) (Q 1.25)
	Education-level (Q 1.19 – 1.24)
	3.1 Youth sufficient networks, support, and advice to start a business

	Full completion of ‘Employability’ section of SKYE Passport
	Gains employment 
(formal and informal – informal can include supporting family businesses/farms and could be unpaid)
(Q 1.25) 
	Previous work experience
	5.1Youth ability to access finance (loans from networks or financial institutions)

	Full completion of ‘Entrepreneurship’ section of SKYE Passport
	Preparedness to start a business (entrepreneurial-efficacy and entrepreneurial-intent) ( Q 1.26 & 1.27, 1.32.5)
	Number of children (1.16 – 1.17)
	4.1 Youth have opportunity to start-up business (time/ support)

	
	Demonstrated activities to start a business (business plan, accessed finance, marketing plan) ( Q 1.26)
	Relationship status (Q 1.11)
	2.1 Youth entrepreneurs self-report feeling of empowerment to start a business within the legal and regulatory framework.

	
	Start a business  (Q1.32.2)
	Partners employment  status (q 1.12)
	

	
	Increased income (Q 1.32.1)
	Mobility  (health and physical ability) (Q 1.35 & 1.36) 
	

	
	
	Social capital (Q 6.1)
	

	
	
	Current commitments (e.g. education / army/ family support)  
	

	
	
	Current employment status (Q 1.25 & 1.26)
	

	
	
	Socio-economic status/ background (Q 1.33 - youth) (Q1.34 – youths family)
	








Hypothesis 5:  As a result of participating in SKYE Clubs, youth have decreased propensity to engage in negative social and risk taking behaviours (NOT specific to ARMENIA)
	
Assumptions: 

	Independent Variable (IV) 

	 Dependant Variables (DV)

	Confounding Factors (CF)

	Assumption Variable (AV)


	Participation in SKYE Club meetings

	Impulsivity (future discounting) (Q 7.2)
	Age
	

	Participation in Community service-learning projects

	Demonstrate reduced propensity to engage in negative social and risk taking behaviours (reduced aggressive behaviours)  (Q7.3)
	Gender
	

	Participation in Community social enterprise projects
	Social emotional management (Optimism, happiness, self esteem) (Q 2.2) 
	Socio-economic status/ background (Q 1.33 - youth) (Q1.34 – youths family) 
	

	
	
	Social capital  (Q 6.1)
	

	
	
	Health background (Q 1.35 & 1.36)
	

	
	
	Siblings (individual’s birth order) (Q1.10)
	

	
	
	Personality traits (psychopathy) (q 2.1)
	




	7. Variable operationalization:

		Hypothesis (H1)
Dependant variable (DV)
Confounding factor (CF)
Assumption variable (AV) 
	Scope of the Questions/data 
	# of Questions 
	Scale 
	Administration type

	H1. 
	
	
	
	

	DV 1.1. Knowledge of Club Leaders
	Questions measuring Club leaders understanding of the model and its key components  (combination of memory and knowledge testing questions)
	13 
	Nominal (single choice )
	Self-administered 
 (measured during baseline) 

	DV 1.2 Confidence of Club leaders 
	Questions measuring confidence of club leaders and their co-leaders around preparedness to open and facilitate SKYE Club 
	6 
	Ordinal (5 point Likert scale)
	Self-administered
(measured during baseline) 

	DV 1.3 Facilitation skills of Club leaders
	Questions measuring overall verbal/nonverbal/technical facilitation skills of the Leaders

Questions measuring SKYE Club Members satisfaction with the knowledge and skills of Club leaders
	16 





17

	Ordinal (5 point Likert scale)

Ordinal (5 point Likert scale)

	To be filled in by external observer



To be filled in my Club members

(measured during baseline)

	DV 1.4. Mobilization of the Club members 
	Data on established clubs and club members turnover 
	-
	-
	To be filled in by Project manager
(collected through quarterly SKYE Club Facilitator reports) 

	
	
	
	
	

	CF 1.1 Social demographic status of the Club leader
	Questions measuring age/gender/education/marital status/HH structure of the Leaders 
	6 
	Nominal 
Interval 
	Self-administered 
(measured during baseline)

	CF 1.2. Social-economic status of the Club leader 
	Question measuring economic status of the Leader/HH(income source, occupation, dependency on external assistance) and soft categories measuring social circumstances of the Leaders
	7 
	Nominal 
Ordinal 
	Self-administered
(measured during baseline)

	CF 1.3 Previous experience in civil society 
	Questions measuring experience in civil society sector, in particular – volunteering experience and experience in working with children/youth 
	3
	Nominal
	Self-administered
(measured during baseline)

	Additional factor
(possibly to  consider as assumption for the 2nd hypotheses)
Family and peers support the idea of leading the Club (value volunteering)
	Questions measuring the extent at which family and peers give importance to volunteering 
	2
	Ordinal (5 point Likert scale)
	Self-administered

(measured during baseline)

	H2 
	
	
	
	

	DV 2.1. Knowledge in the domain of citizenship 
	Questions measuring understanding of the community priorities, techniques to identify those, methods of mobilizing resources, planning and addressing the issues  
	12
	Ordinal (5 point Likert scale)
	Self-administered
(pre-post)

	DV 2.2. Activities undertaken in the domain of citizenship/preparedness to take actions 
	Questions measuring demonstrated actions to raise/address community issues 
	 14






	Ordinal (5 point Likert scale)



	Self-administered
(pre-post)

	DV 2.3. Knowledge about elements of effective leadership, 
	Questions measuring concept and elements of leadership /understanding questions/
Questions measuring self-perception of the leadership.
	12
	Ordinal (5 point Likert scale)
	Self-administered
(pre-post)

	DV 2.4. Demonstrations of leadership /preparedness to take action
	Questions measuring demonstration of leadership skills at school and/or at community level 
	5
	Ordinal (5 point Likert scale)
	Self-administered
(pre-post)

	DV 2.5. Knowledge about employability (including network creation)
	Questions measuring understanding around different steps in job research
	12
	Ordinal (5 point Likert scale)
	Self-administered
(pre-post)

	DV 2.6. Employment related activities
	Questions measuring demonstrated actions in the framework of employment
	5
	Ordinal (5 point Likert scale)[footnoteRef:5] [5:  Might be replaced with dichotomy scale ] 

	Self-administered
(pre-post)

	DV 2.7. Knowledge in the domain of entrepreneurship 
	Questions measuring understanding around essence and key elements of entrepreneurship 
	14
	Ordinal (5 point Likert scale)
	Self-administered
(pre-post)

	DV 2.8. Demonstrations of  entrepreneurial activity /preparedness to take action 
	Questions measuring undertaken activities and/or intent to undertake activities (pre entrepreneurial behaviour, entrepreneurial efficacy ) in the domain of entrepreneurship 
	5
	Ordinal (5 point Likert scale)
	Self-administered
(pre-post)

	CF2.1. Age disaggregation 
	Age of Club members 

	1
	Nominal 
	Self-administered
(collected during baseline)

	CF 2.2  Gender
	Sex disaggregation of Club members 
	1
	Nominal 
	Self-administered
(collected during baseline)

	CF 2.3. Size of the group
	Average number of Club members 
	-
	
	To be provided by the project manager 

	CF 2.4. Formation of the group 
	Questions measuring principles of group formation 
	1
	Nominal
	Self-administered
(collected during baseline)

	AV2.1. Family and peers are supportive to involvement of in SKYE clubs 
	Questions measuring the extent at which family and peers support involvement in the SKYE clubs 
	2
	Ordinal (5 point Likert scale)
	Self-administered
(collected during baseline)

	AV2.2. Community supports implementation of youth led projects
	Data on challenges/successes of the community service learning projects
	-
	-
	SKYE Passports 

	H3 
	
	
	
	

	DV 3.1. Self-efficacy (confidence to take actions) (Q 5.1 section )
	Questions measuring club members beliefs about capabilities to produce designated levels of performance that exercise influence over events and affect their lives. 
	8
	Ordinal (5 point Likert scale)
	Self-administered
(pre-post)

	DV 3.2. Grit (perseverance and passion for long-term goals) (Q 2.2 section)
	Questions measuring perseverance and passion for long-term goals
	12
	Ordinal (5 point Likert scale)
	Self-administered
(pre-post)

	DV 3.3 Growth mind set (Q 2.3)
	Questions measuring self-perception that abilities are malleable and not fixed
	16
	Ordinal (5 point Likert scale)

	Self-administered
(pre-post)

	DV 3.4. Social emotional management (Optimism, happiness, self esteem) (Q 2.2)
	Questions measuring constellation of emotional self-perceptions[footnoteRef:6] [6:  Might be replaced with DAP (based on need to validate/contextualize SEM tool in Armenia )] 

	30
	Ordinal (7 point scale)

	Self-administered
(pre-post)

	DV 3.5. Life orientation (Q 5.2)
	Questions measuring the self in relation to others and to community/society
	12
	Ordinal (4 point scale)

	Self-administered
(pre-post)

	
	
	
	
	

	CF 
	SAME AS for H2

	AV
	SAME AS for H2

	H4
	
	
	
	

	DV 4.1. Labour market knowledge (local, national, international) (Q 1.24.2
	Questions measuring general awareness around  requirements of local and/or international labour market and employees 
	5 
	Ordinal (5 point Likert scale)



	Self-administered
(pre-post)

	DV 4.2. Preparedness to find a job ( Q 1.26-Q1.31)
	Questions measuring demonstrated  job search activities/ interviews/ job applications (measured among unemployed youth)
	6
	Nominal 
Ordinal 
	Self-administered
(pre-post)

	DV 4.3. Gains work experience/employment  (internship/apprenticeship/volunteers, formal and informal – informal can include supporting family businesses/farms and could be unpaid)) (Q 1.25)
	Question fixing current status on work experience/employment 
	1
	Nominal 
	Self-administered
(pre-post)

	DV 4.4. Preparedness/demonstrated activities to start a business (entrepreneurial-efficacy and entrepreneurial-intent) /actual start of a business ( Q 1.26 & 1.27, 1.32.5)
	Questions measuring readiness to start a business (business plan, accessed finance, marketing plan)
	3
	Nominal
Ordinal (4 and 5 point scales )
	Self-administered
(pre-post)

	DV 4.5. Increased income (Q 1.32.1)
	Question measuring income /per month/per year 
	1
	Ratio 
	Self-administered
(pre-post)

	CF 4.1. Age 
	Questions measuring social-demographic and social-economic status of the Club member and his/her family 
	1
	Interval
	Self-administered
(pre-post)

	CF 4.2. Gender (Q 1.4)
	
	1
	Nominal
	Self-administered
(pre-post)

	CF 4.3. Education-level (Q 1.19 – 1.24)
	
	1
	Nominal 
	Self-administered
(pre-post)

	CF 4.4. Socio-economic status/ background (Q 1.33 – youth) (Q1.34 – youths family)
	
	2
	Nominal 
	Self-administered
(collected during baseline)

	CF 4.5 Number of children (1.16 – 1.17)
	
	2
	Ratio
	Self-administered
(collected during baseline)

	CF 4.6 Relationship status (Q 1.11)
	
	1
	Nominal
	Self-administered
(pre-post)

	CF 4.7. Partners employment  status (q 1.12)
	
	1
	Nominal
	Self-administered
(pre-post)

	CF 4.8. Previous work experience
	
	1
	Nominal
	Self-administered
(pre-post)

	CF 4.9. Current employment status (Q 1.25 & 1.26)
	
	2
	Nominal
	Self-administered
(pre-post)

	CF 4.10 Mobility  (health and physical ability) (Q 1.35 & 1.36) 
	Questions measuring health/mental status of the Club members 
	2
	Ordinal (4 point scale )
	Self-administered
(pre-post)

	CF 4.11 Social capital (Q 6.1)
	Questions measuring trust, collection actions and shared benefits within the community 
	9
	Nominal
Ordinal
	Self-administered
(pre-post)

	CF 4.12 Social commitments (e.g. education / army/ family support)  
	Question measuring CLUB member’s current commitments
	1
	Nominal

	Self-administered
(pre-post)

	AV 4.1  Self-reported ability to access job information (Q 1.31)
	



Questions measuring opportunities/obstacles in finding the job 
	1
	Ordinal (5 point scale )
	Self-administered
(pre-post)

	AV 4.2 Self-reported ability to access jobs (supported by family / cultural norms)
	
	1
	Ordinal (5 point scale )
	Self-administered
(pre-post)

	AV 4.3  Youth sufficient social networks, support, and advice to start a business
	Questions measuring availability of informal/ social networks to start a business 
	2
	Ordinal (5 point scale )
	Self-administered
(pre-post)

	AV 4.4 Youth ability to access finance (loans from networks or financial institutions)
	Questions measuring access to finance 
	2
	Ordinal
Nominal 
	Self-administered
(pre-post)

	
	
	
	
	

	AV 4.5 Youth entrepreneurs self-report feeling of empowerment to start a business within the legal and regulatory framework.
	Questions measuring self-reported understanding of legal requirements to start a business; self-reported assessment of favourable environment to start a business 
	3
	Ordinal (5 point scale
	Self-administered
(pre-post)

	H 5 (Not specific for ARMENIA )
	
	
	
	

	DV 5.1 Impulsivity (future discounting) (Q 7.2)
	
	1
	Nominal 
	Self-administered
(pre-post)

	DV 5.2 Demonstrate reduced propensity to engage in negative social and risk taking behaviours (reduced aggressive behaviours)  (Q7.3)
	
	1
	Interval 
	Self-administered
(pre-post)

	DV 5.3 Social emotional management (Optimism, happiness, self esteem) (Q 2.2) 
	
	1
	Ordinal 
	Self-administered
(pre-post)

	CF 5.1 Age 
	SAME as for H4

	CF 5.2  Gender 
	

	CF 5.3 Socio-economic background 
	




	

8. Sampling strategy:

	Indicate the method and tools that will be used to collect your selected variables.

Armenia NO case only:

The evidence around the project model is intended to build throughout long-term contribution/change assessment. Data supporting testing/validation of the proposed hypothesis will be collected across 10 SKYE club operating in 2 APs (Gavar and Sisian) just started implementation of the project model. Baseline assessment of the dependant variables, assumption variables as well as measurement of the  relations between dependent and independent variables determined by confounding factors will be conducted in 2 treatment groups (TG) and a control group (CG) :

1. TG 1: SKYE communities- ALL members of SKYE clubs will be involved in the baseline assessment (to be administered via online platform (survey gizmo)); 
2. TG 2 SKYE communities, non SKYE members. Selection of youth will be matched with the household survey following random selection from the community logs (self-administered PP questionnaire- to be merged with ARM NO Strategy Baseline assessment )
3. CG: Non SKYE communities- Selection of youth will be matched with the household survey following random selection from the community logs (self-administered PP questionnaire

Quasi experimental approach will be utilized to validate H2- H5 as well as to test spill-over effect among peers of SKYE club members.

Treatment and control groups will be composed based on case-matching technique. 

Data on the above mentioned variables will be collected through semi-structured interview, observation and document review tools. 


	H 1. 
	

	DV 1.1; DV 1.2. : 
CF 1.1; 1.2; 1.3 (incl. additional factor)
	


	DV 1.3 
	






	DV 1.4 
	Matrix to be provided by the project 


	H2. 
	

	DV 2.1-DV 2.4 (only demonstration of leadership)
DV 2.5-2.8 (only demonstration of entrepreneurial activities)

CF 2.1; 2.2.; 2.4; 
AV 2.1; 2.2 
	


	H3-H5. ALL DV; CFs and AVs 
	





	9. Analysis strategy:

	Armenia NO case only.
	Hypotheses
	Baseline/evaluation set-up
	Frequency of testing
	Target group
	Analysis Strategy 

	H1
	
	
	
	 

	DV 1.1-1.3
	Non experimental setting/Time-serious design 
	Annually 
	Club leaders/co-leaders 
	One-sampled T-Test

	CF 1.1.-1.3/DV 1.1.-1.3
	N/A
	Annually
	Club leaders/co-leaders
	ANOVA or T-test (For CFs with dichotomous variables)

	H 2. 
	
	
	
	

	DV 2.1-2.8/ IV 2.1-2-2  
	Quasi-Experimental
	Baseline, mid-term, end-line across control and experimental groups
	SKYE members 

SKYE communities- non SKYE members

Non SKYE communities 

	Multiple regression analysis 

	CF 2.1-2,4/DV 2.1-2.8
	Quasi-Experimental
	Baseline, mid-term, end-line across control and experimental groups
	SKYE members 

SKYE communities- non SKYE members

Non SKYE communities 

	ANOVA or T-test (For CFs with dichotomous variables)

	H3.
	
	
	
	

	DV 3.1-3.5/IV 3.1-3.2
	Quasi-Experimental
	Baseline, mid-term, end-line across control and experimental groups
	SKYE members 

SKYE communities- non SKYE members

Non SKYE communities 

	Multiple regression analysis

	CF (SAME AS FOR H2)/DV
	Quasi-Experimental
	Baseline, mid-term, end-line across control and experimental groups
	SKYE members 

SKYE communities- non SKYE members

Non SKYE communities 

	ANOVA or T-test (For CFs with dichotomous variables)

	H4
	
	
	
	

	DV 4.1 and 4.4/IV 4.1-4.2 
	Quasi-Experimental
	Baseline, mid-term, end-line across control and experimental groups
	SKYE members 

SKYE communities- non SKYE members

Non SKYE communities 

	Multiple regression analysis

	DV 4.2-4.3/IV 4.1-4.2
	Quasi-Experimental
	Baseline, mid-term, end-line across control and experimental groups
	SKYE members 

SKYE communities- non SKYE members

Non SKYE communities 

	Cross tabulation??? 

	CF (SAME AS FOR H2)/DV 4.1-4.4
	Quasi-Experimental
	Baseline, mid-term, end-line across control and experimental groups
	SKYE members 

SKYE communities- non SKYE members

Non SKYE communities 

	IF DV is continuous, then ANOVA or T-test (For CFs with dichotomous variables)

IF DV is categorical, then correlation 





	




10. Impact evaluation:

	
Towards building evidence around SKYE Club project model four key hypotheses were set forth. H1- intends measuring knowledge, skills and confidence of SKYE Club leaders and co-leaders who are the key actors in rolling out and implementation of the model. The hypothesis will be tested annually through time-series design among the all leaders and co-leaders (exactly the same group or different groups taking in consideration high risk of leaders’ turnover) annually (via online platform) to track whether there are significant changes across dependant variables and whether confounding factors, such as age, gender, social-economic status, previous experience of working with the youth, etc. have significant effect on the outcome of interest. At the end of the life-span, the results around outcome of interest will be compared with the overall figures for the rest of hypotheses to measure the extent to which leader is an important factor determining success/failure of the clubs

H2-H4 are designed to measure impact of the project model along 3 key dimensions-active citizenship, improved self-image and the ultimate goal of the model- increased income. The hypotheses are envisaged to be tested among project direct participants, as well as across the target community youth through setting of quasi-experimental design among 2 treatment groups (1. SKYE club members; 2. SKYE communities, non-SKYE club members) and a control group (Non SKYE communities- Non ADP communities). ALL members if SKYE clubs will be subjected to measurement via online platform, whereas targeted sampling approach (given matching categories) will be applied for treatment group # 2 and a control group. Case-control study will be applied at the stages of the baseline, mid-term and end of project implementation. Each ADP involved in the study will be compared against one control community out of the ADP control as close to the ADP area context as it is possible. It is IMPORTANT to note, that given mixed/integrated programming approach that WVA CO is following, SKYE club members will be exposed to other interventions as well (e.g. IMPACT club, advocacy networks, etc.). Thereof, to validate the given model, it is important to make sure that at least 60 members of SKYE clubs not exposed to any other WV related interactions are involved in the study.   



	11. Sustainability analysis:

	
The SKYE model has been developed with sustainability in mind. In designing and prototyping the model, SEED, EDLH and WVA have worked to ensure that the program and the impacts of the program will remain in the community beyond the conclusion of a SKYE project. 

The SKYE model has been informed by five LEAP’s six drivers of sustainability. The following outlines the six drivers through a SKYE lens: 
· Partnering: WV will work with stable community structures (e.g. colleges, churches, community groups, youth centres, social services and cultural centres etc.) to identify volunteer SKYE Club Leaders and establish functional SKYE Clubs. WV will provide a SKYE Club Facilitator (Development Facilitator) to mentor, coach and monitor SKYE Club Leaders and Clubs in order to build capacity so that by the end of the project, there is no further need for the SKYE Club Facilitator. In the case the SKYE Clubs are being run in partnership with a community organisation, the SKYE Club Facilitator will also build the capacity of that partner so that they can continue to oversee the program after WV has transitioned from the community. Measurements of sustainability include:
· # of community partners (MoUs /Agreements signed)
· # of meetings with community partners
· # of volunteer SKYE Club Leaders from the community
· Local ownership: The SKYE model is youth-led. While WV provides the learning tools and coaching for SKYE Clubs, it’s the youth themselves that create their own identity (some have their own business cards, t-shirts, logo etc.) and vision as a Club. The SKYE Club youth, with support of the local partners, identify both community and market opportunities/needs to inform the design and implementation of community service-learning projects of their choosing.  The SKYE Club is very much owned by the youth and the community partners. Measurements of sustainability include:
· # of SKYE Clubs formed and functioning
· # of SKYE Club community service-learning projects implemented
· # of SKYE Club social-entrepreneurship learning projects implemented
· # of SKYE Club events (motivational and learning events – organised by youth)
· Transformed relationships: The SKYE Club model is a space where youth come together to explore shared interests and values, and contribute meaningfully to their community. SEED and the EDLH hypothesise that the SKYE program will:
· improve gender dynamics between youth in SKYE Clubs;
· improve awareness, tolerance, support and integration of those in SKYE Clubs and communities who are identity as a minority group or as having  a disability;
· improve bonding (social) capital amongst SKYE Club members;
· improve bridging (social capital) amongst youth and communities though community service learning projects and Club events;
· improver relationships, trust and future orientation across community through increase collaboration of community members, businesses, stable community structures (including local government) for SKYE Club community service-learning projects.
· Resilience: The SKYE program looks to cultivate positive behaviour changes in young people so that they not only have improved capacity to gain a livelihood or contribute to their community, but also make healthy, informed choices on behalf of themselves over the long-term. Measurements include:
· #  of SKYE youth that have improved competencies (knowledge, skills and behaviours) in the areas of active citizenship, leadership, employability, and entrepreneurship
· # of SKYE youth that have improved future orientation and self-identity (including social emotional management)
· #  of SKYE youth that demonstrate reduced propensity to engage in negative social and risk taking behaviours
· # of SKYE youth that pursue further education
· # of SKYE youth that gain durable employment
· # of SKYE youth that start their own business
· Provision for additional funding: The SKYE model is well positioned for provision of additional funding both at a Club level, as well as WV (NO/SO) level.  
Club Level:  The SKYE Club curriculum provides modules on fundraising, advocacy, business development and leadership that are specifically designed to build the youth/Club’s capacity to raise funds and manage itself after 18 months of operation.  Measurements include:
· # of SKYE Club social-entrepreneurship learning projects implemented
· # of fundraising events held by SKYE Club
· # of grants applied for by SKYE Club
WV Level: Through the evidence building plan, WV intends to develop a significant, credible evidence base which will not only demonstrate the impact of the program but also the cost-effectiveness of the program to donors. The intention is to develop communication materials to present to donors to increase funding towards SKYE initiatives.
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	12. Cost effectiveness analysis:

	
The cost-effectiveness analysis will also examine the dollar value associated with the following outcomes:
1) Youth that gain durable employment
2) Youth that start their own business
3) Youth that pursue further education
4) Youth that have improved life behaviours (including the social return on investment for reduced criminality and community contribution).
5) Youth that have improved competencies (knowledge, skills and behaviours) in the areas of active citizenship, leadership, employability, and entrepreneurship.


Costing and scaling economics have been developed as a working hypothesis. See attached






	13. Discussion

	How do you expect the findings from this LH to contribute to the well-being of children and their families?

1) Youth experience successful transitions to adulthood through improved life behaviours (not engaging in risky behaviours), gaining sustainable livelihoods which allow them to financially support their children.
2) Youth gain knowledge, skills and behaviours which encourage them to contribute meaningfully to their communities.


	14. Limitations

	What are the main challenges you faced or expect to face with this LH concept?
1) Adoption of LEAP 3 in some NOs leading to delays
2) Degree of influence that can be exercised to maintain the key elements of the model in the field
3) The degree to which the project can maintain the involvement of key trained staff
4) SO’s with unable to fund aligned projects for the recommended cycle
5) Securing grant funding for evaluation study
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Active Citizen: An active citizen is an individual who actively takes responsibility and initiative 
in areas of public concern such as crime prevention and the local community.


Adolescent: World Vision defines adolescents as young people aged 12 -18 years. 


Empowerment: Empowerment, in the context of this document, is when young people 
have the ability and the power to take action. Empowerment happens when all aspects of the 
ecology (in the community) support young people to grow – focusing on their capacities and 
strengths – and provide opportunities for young people to serve and contribute in meaningful 
ways to their communities.


Citizenship: Citizenship, in the context of this document, is defined by the presence 
of three key elements: a) civic sensitivity, b) participation in building civic society and c) 
benefiting the common good.


Financial Citizen: A financial citizen is an individual that has access the opportunity, ability 
and confidence (and appropriate services, products, support and advice) to make informed 
decisions about their financial circumstances, and the capacity to exercise their economic 
rights. To achieve financial citizenship, an individual must at a minimum have access to the 
essential products and services – food, water, housing, energy, health, education, financial – 
required to enable their activity as a consumer, producer and holder of assets.


Financial Literacy: Financial literacy may be described as the set of skills and knowledge 
that allows an individual to make informed judgements and effective decisions regarding the 
use and management of money and wealth.


Life Skills : According to UNICEF, life skills are defined as psychosocial abilities for adaptive 
and positive behaviour that enable individuals to deal effectively with the demands and 
challenges of everyday life. They are loosely grouped into three broad categories of skills: 
cognitive skills for analysing and using information, personal skills for developing personal 
agency and managing oneself, and inter-personal skills for communicating and interacting 
effectively with others.


Most Vulnerable Children: World Vision considers the most vulnerable children as 
those whose quality of life and ability to fulfil their potential are most affected by extreme 
deprivation and violations of their rights. 


This definition includes four vulnerability factors which can assist in identifying the most 
vulnerable children:


•	� abusive or exploitative relationships: relationships which are characterised by violence or 
use of a child to benefit others sexually or commercially, or which consistently harm the 
child through intentional acts or negligence


•	� extreme deprivation: extreme material poverty or deprivation of caregivers


•	� serious discrimination: severe social stigma which prevents children from accessing 
services or


•	� opportunities essential to their protection or development


•	� vulnerability to negative impact from a catastrophe or disaster: natural or manmade 
events can seriously threaten the survival or development of a child, and certain children 
are more likely to be affected negatively and less likely to be able to recover.
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Vulnerability is a scale, not a permanent state of being. Children may become increasingly 
vulnerable until they are defined as most vulnerable children. The more vulnerability factors 
children experience, or the longer they experience any one of these factors, the more vulnerable 
they become. 


Numeracy: According to the Program for International Student Assessment (PISA), numeracy 
or “mathematical literacy” is “an individual’s capacity to identify and understand the role that 
mathematics plays in the world, to make well-founded judgements and to use and engage with 
mathematics in ways that meet the needs of that individual’s life as a constructive, concerned 
and reflective citizen.” As the National Numeracy organization of UK points out, this definition 
implies the essential skills needed for solving problems, processing information, making decisions 
and interpreting data. “Being numerate is about appreciating number relationships and 
interpreting answers, and not just about doing calculations.”


Resilience: Resilience describes the ability of companies, communities or individuals to come to 
terms with changing circumstances and adjust their business, community or personal behaviours 
accordingly. Characteristics of a resilient business/community/individual include: 


•	� An ability to return to or maintain a previous state of normal functioning or income level 
after a crisis or to even avoid crises altogether 


•	� An essential competitive advantage in unstable times when actors are forced to change 
more radically and rapidly than ever before. 


•	 Hope, motivation and a strong drive to reach their goals 


Sustainable Livelihoods:  A livelihood is sustainable when the capabilities, assets, and activities 
required for a means of living can be maintained or enhanced over time and cope with and recover 
from stress and shocks. A sustainable livelihood impacts the local environment, economy, resources 
and culture in such a way that sustainable livelihood opportunities are available for future generations.


Technical and Vocational Education and Training (TVET): TVET is a comprehensive term 
referring to those aspects of the educational process involving, in addition to general education, 
the study of technologies and related sciences, and the acquisition of practical skills, attitudes, 
understanding, and knowledge relating to occupations in various sectors of economic and social 
life.


Wealth: Wealth is any tangible or intangible thing that makes a person, family, or group better 
off. In Economics, wealth refers to all goods and services with monetary, exchangeable, or 
productive value. Wealth may also refer to an abundance of money, valuable material possessions 
or resources (riches). In some cultures, social factors (such as the number of children one has or 
their social prestige) can also indicate wealth. 


Work Readiness Skills: Work readiness skills are defined by this paper as those skills that assist 
youth to search for and obtain employment, such as the ability to describe skills and interests, set 
career goals, write a resume, and contact employers. 


Youth: World Vision defines youth as young people aged 15 - 24 years. 
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1. BACKGROUND 
World Vision is a global Christian relief, development and advocacy organisation dedicated 
to working with the world’s most vulnerable children, their families and communities to 
overcome poverty and injustice and focused on enabling their sustained well-being. 


World Vision exists to help every child experience life in all its fullness. However, when 
childhood ends, the lives of many young people are severely affected by lack of employment 
opportunities, few prospects for engagement in meaningful activities, and a limited sense of 
belonging or connection to their community.1


Globally, youth make up 25% of the world’s working age population, more than 85% of whom 
live in developing countries.   This disproportionally high number of young people, known as 
the ‘youth bulge,’ is projected to swell to 1.5 billion by 2035.2


Over the next decade, one billion young people will enter the global labour market. By 
some estimates 40 million new jobs must be created each year simply to keep pace with this 
growth in addition to absorbing the 200 million existing unemployed - 75 million of whom are 
young people.3


Youth Unemployment - the numbers


1.8 billion the number of youth world wide


85% of the worlds youth live in developing countries


40%  of the worlds unnemployed are youth


3 times youth are more unlikely to be unemployed than an adult


The growing challenge of absorbing youth into labour markets has created an urgent need for 
innovative projects that provide skills as well as meaningful employment and self-employment 
opportunities for young people. World Vision can play a pivotal role in this integration as 
it is in a unique position to build upon its investments in early-childhood programming by 
continuing to invest in children as they make the transition to youth and adulthood.


As part of a drive to ensure children experience successful and safe transitions through youth 
to adulthood, World Vision’s Youth Livelihood Interest Group (YLIG) hosted a Theory 
of Change process to clarify World Vision’s understanding of how youth are empowered 
have sufficient incomes and resources to sustain productive and fulfilling lives, as well as to 
elucidate the organisation’s role and priorities in the area of youth livelihood programming. 


The purpose of this document is to articulate World Vision’s Youth Livelihood and 
Empowerment Theory of Change so that World Vision staff have a common language 
around youth livelihood programming, as well as a framework that will assist World Vision in 
developing strategic interventions for youth at community, national, regional and global levels.


2. YOUTH AS A TARGET GROUP FOR WORLD VISION
In the context of this theory of change, it is important to appreciate what is meant by the 
term ‘youth.’


Some simply define ‘youth’ as the period of human life between childhood and maturity. 
This definition is too vague, as it does not recognize that the transition from childhood to 
adulthood varies demographically across individuals, genders, countries and cultures.


Youth is a period of many critical transitions.4 Young people experience a variety of physical, 
cognitive, emotional, economic and social changes that influence their needs, identities and 
behaviour as well as their opportunities. 


World Vision has aligned with the International Labour Organization’s (ILO) definition of 
youth and as such identifies youth as the cohort of young people aged between 15 and 24 
years of age.5 6 While this constitutes the generally accepted international standard used to 
define youth, a young person is often characterized as such based on socioeconomic, cultural, 
or institutional contexts that vary by country and individual situation.7 In some countries the 
transcendence from youth to adult is defined at the age of majority, usually 18 years, when 
one assumes equal treatment under the law.


For simplicity, World Vision defines the life stages between childhood and adulthood as early 
adolescence (12-14), late adolescence (15-18), and youth (15-24). Those aged between 10-24 
years are considered as young people. 


There are many development interventions signalled in this theory of change that would 
be appropriate for youth below the legal and appropriate working age, whose definition 
varies across countries and for which World Vision recognizes the ILO’s role in establishing. 
However, there are also many development interventions signalled in this theory of change 
that would only be appropriate for youth of working age. Each World Vision office should 
consider carefully the age of the young people with whom they are working and the 
appropriateness of the development interventions signalled within this theory of change. 


3. �THEORY OF CHANGE:  
WHAT IS IT AND HOW DO WE USE IT?


A theory of change defines all building blocks required to achieve a defined long-term goal. 
This set of connected building blocks is depicted on a map or diagram known as a Pathway 
of Change.8 A theory of change describes the types of inputs that bring about the outcomes 
depicted in the Pathway of Change map. Each outcome in the Pathway of Change is tied to an 
input, revealing the often complex web of activity that is required to bring about change.


World Vision’s Youth Livelihood and Empowerment Theory of Change reflects all the 
changes at various levels that can contribute towards enabling youth to having sufficient 
incomes and/or resources to enable sustainable, productive and fulfilling lives.


The Youth Livelihood and Empowerment Theory of Change reflects World Vision’s current 
understanding of how change takes place. As we mature as an organisation, with an increasing 
focus on evidence building, our confidence in, and fine tuning/adaption of this theory of 
change should improve.9
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The theory of change provides the basis for a number of elements of World Vision’s work. 
This can include:10


•	 Providing focus to the discernment process in strategy development.


•	� Setting strategic objectives – it can be used as a lens to guide where we focus, where 
we partner and where we do not engage.


•	 Supporting assessments – it can be used to validate the findings and highlight gaps


•	 Providing a sound theory of change for the development of technical approaches


•	 Providing a clear framework for World Vision staff across regions.


•	 Orientation for new staff - provides a summary of our focus and our objectives.


4. �WORLD VISION’S YOUTH LIVELIHOODS AND 
EMPOWERMENT THEORY OF CHANGE


The theory of change has as its highest level outcome a contribution to the World Vision 
child well-being aspirations (CWBA): that children are educated for life, enjoy good health, 
are cared for, protected and participating, and experience the love of God and their 
neighbour. The diagram on the following page summarizes the theory of change, placing the 
CWBAs at the top. 


The bottom half of the diagram is the core theory of change for sustainable adolescent and 
youth livelihoods with the top objective that “Youth have sufficient incomes and resources 
to sustain productive and fulfilling lives and contribute to their community’s well-being.” The 
top half of the diagram shows how achieving this objective leads to a contribution to each of 
World Vision’s CWBAs. 


We’ll look first at the bottom half of the diagram, describing in detail the inputs and 
preconditions that lead to youth having sufficient incomes and/or resources to sustain 
productive and fulfilling lives. Then we’ll turn our attention to the top half and detail how this 
leads to a contribution to World Vision’s Child Well-being Aspirations. 


4.1 The Core Theory
In order for youth to have sufficient incomes and resources to sustain productive and fulfilling 
lives, they must first be “ready for economic opportunity” and “ready to contribute to the 
wider good and care for others.” However, readiness is not sufficient. The theory of change 
identifies six additional preconditions that make it possible for ready youth to attain the 
sustainable livelihood objective. Not all of these preconditions must be met simultaneously, 
so they are not in the strictest sense necessary conditions. In addition, they may not cover 
all that is needed, however these are pathways through which a “ready” youth may attain 
a sustainable livelihood, and the more of them that exist, the greater the opportunity for 
success. The six pre-conditions are:


•	 Youth are sufficiently employed or self-employed


•	 Youth experience fair and inclusive treatment in the work place


•	 Youth have a safe and healthy work environment


•	 Youth engage in ongoing learning and development


•	� Youth are socially responsible and play an active role in their community (e.g. social 
justice, responsibility and environment)


•	 Youth networks  are creating new approaches to sustainable livelihoods 


So, what makes an adolescent or youth “ready”? In the Pathways of Change diagram, we 
talk about youth being “ready for economic opportunity” and “ready to contribute to the 
wider good and care for others” as intermediate outcomes that follow from five sets of skills, 
competencies, access or supports. These are:


1.Basic Skills, which include functional literacy, basic numeracy, and financial literacy.


2.	Work Readiness Skills, which include livelihood preparedness, employment skills, 
entrepreneurship skills, technical & vocational skills, as well as experience with work


3.	Soft Skills for Life and Work


4.	Access to Services, Markets and Information, which include labour market information, 
goods and services market information, and age-appropriate financial services


5.	Supportive Networks and Relationships, which include supportive relationships with peers, 
family and adults, and positive affiliations and networks and economic cooperations.


It is important to have a common understanding about each of these, as they represent many 
of the programming handles around which World Vision interventions will be designed. For 
an overview of each of the six sets of skills, competencies, access and support please refer to 
Annex 1. 


Once a young person is “ready” and has a gained “sufficient income and resource to sustain 
productive and fulfilling lives and contribute to their community’s well-being,” how does this 
enable them to contribute towards World Vision’s CWBAs?


Our theory of change submits this will position them well to develop savings, assets and 
wealth which will place them in a position to provide well for their families and manage 
shocks. It is assumed that through acquiring essential life skills alongside gaining sustainable 
livelihoods, youth will develop a sense of autonomy, purpose and personal empowerment 
which in turn leads them to contribute to the common good of their community as both 
financial citizens and active citizens. 


As described in the diagram, this may manifest in multiple ways, including:  


•	 Youth plan their families


•	 Youth invest in their own and their children’s health


•	 Youth invest in their own learning and education and in their children’s education


•	� Youth have better relationships with their children and/or grow into adults who have 
nurturing relationships with their children


•	 Youth have positive voice and actively engage within their communities


•	 Youth have reduced risk of exploitation/contributing to exploitation


•	 Youth choose timing for their marriage
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Legal
• Government protects child rights to education
• Government enacts and enforces employment rights
• Government enforces rule of law


Social
• Government provides technical vocational training and education
• Government has a social welfare policy in place
• Nation corporations and organisations partner to support youth development


Political
• Government is committed to transparency and fighting corruption


Economic/technical
• Government improves transport and communications infrastructure
• Government is supportive of business
• Government has programs that address youth unemployment
• Government has macroeconomic policies that creates jobs for youth  


 


 


 


• International businesses are committed to end youth exploitation
• International community prioritises and supports youth
• International laws protect youth


  
  


International enabling conditionsNational enabling conditions


Pathways to employment
• Employers are willing to hire youth and provide internships
• Schools, training providers and employers collaborate to create pathways to youth employment
• Churches and faith-based organisations support youth development
• Employers inclusive in their employment practices


Availability of the necessary services
• Service providers deliver inclusive services and products that enable youth employment
• Youth with children of their own have childcare options
• Adolescents and youth have access to social protection


Social norms support adolescent and youth development
• Social norms are inclusive of all adolescents and youth and their development
• Community values adolescents and youth and enables their contribution
• Strengthened informal protection mechanisms safeguard against exploitation
• Positive spaces are available for young people to engage, create, act and serve
• Youth enjoy the right to express their views and act on issues they are concerned about


Home environment
• Adolescents and youth have a stable home environment
• Adolesents and youth (girls and boys) have a safe and supportive home environment


  
  


Local enabling conditions


Ministry  
Goal


Child  
Well-Being 
Aspirations


Core Theory
of Change


 Youth provide well for their families Youth develop savings and assets  Youth are resilient, cope with and recover
from stress and shocks


Youth contribute to the common good of their
community as active citizens


 


Demands
&


Enables


Demands
&


Enables


 
 


 
 


Youth are
sufficiently employed


Youth are sufficiently
self-employed


Youth experience fair
and inclusive treatment


in the workplace 


 


 


 


National 


financial literacy


functional literacy


numeracy employment skills


entrepreneurship skills


technical and vocational skills


Experience with work: internships, 
apprenticeships, volunteering


Basic skills Work readiness skills


citizenship and positive identity


social and professional competencies


character


Soft skills for life and work


labour market information


goods and services market info


age appropriate financial services


Access to services,
markets and information


supportive relationships with
peers, family and other adults


positive affiliations, networks
and economic cooperations


Supportive networks
and relationships


   
Adolescents and youth are ready to contribute


to the wider good and care for others
Adolescents and youth are


ready for economic opportunity


Youth are socially responsible
and play an active role


in their community


Youth engage in
ongoing learning
and development


Youth have a safe
and healthy


work environment


Youth movements are
creating new approaches
to sustainable livelihoods


Youth have sufficient income and resources
to sustain productive and fulfilling lives
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The diagram further highlights that to achieve sustainable livelihoods for youth, the young 
person cannot be viewed in isolation, and that local, national and international level 
environments play a critical role in the ecology of youth. These environments ideally would be 
supportive of young women and young men, if they are going to optimise their potential to 
build and promote sustainable livelihoods for themselves and those they influence.    


At a local level young people will ideally have access to a supportive and safe home 
environment; necessary services (e.g. healthcare, childcare etc.) are available; social norms 
will support the development of both young women and young men; youth enjoy the right 
to associate for pro-social activities, express their views and act on issues they are concerned 
about, and that pathways to employment and self-employment exist.


At a national level, it is important that the policies and practices of government (and other 
national authorities and ministers), civil society and businesses enable positive change at a 
local level and, if these bodies are mobilised to support positive change, then these in turn will 
be better positioned to influence and demand greater change at the global level.


Finally, a reformed international (i.e. regulation and structure) order which prioritises young 
people, incorporates youth development practices across systems, will enable young people 
to enjoy economic, social, cultural, civil and political rights and to secure better lives for 
themselves, their families and communities.


4.2 Assumptions and Implications 
Outlined below are the eight (8) core assumptions that underpin World Vision’s Youth 
Livelihood and Empowerment Theory of Change. These explain why and how the steps in our 
Pathway of Change diagram enable the achievement of sustained livelihoods for young people. 
For each assumption, implications for World Vision’s contribution to change are outlined:


Assumption 1: Successful youth livelihoods are determined by supply 
factors associated with job readiness of youth, and demand factors 
associated with local market conditions.   


Implications for World Vision:


•	� Youth livelihood programming must be market driven. World Vision youth livelihood 
programming should be informed by labour market assessments (including analysis by 
sex) to ensure that employment and vocational projects assure to the extent possible 
that curriculum is informed by the local economic context and that their young women 
and young men can graduate with skills that are relevant and marketable to employers. 


• 	� World Vision youth livelihood programming must address both supply and demand. It 
is essential that youth employment services address both demand for young employees 
and supply of job-ready youth. Projects must address both sides of the market equation 
and bridge the gap between the two. 


Assumption 2: Successful youth livelihoods are influenced by the ability 
of young people to understand and meet the interests and needs of the 
private-sector (as potential employers).


Implications for World Vision:


World Vision will need to consult the private-sector when developing youth livelihood 
programming, and where appropriate partner with businesses to provide appropriate services 
including, but not limited to: 


•	� Work placements – providing young people with the opportunity to gain work 
experience through short term placements 


•	 Identification and promotion of industries where youth may excel, such as tourism and IT


•	 Facilitation of permanent employment opportunities 


•	� Identification of skills to inform the design of training projects capable of meeting 
rapidly-changing market demands and new growth sectors 


•	 Provision of technical advice and services 


•	 Mentoring 


•	 Funds/Investment 


Assumption 3: Young people are more likely to gain employment and 
remain employed if they are able to find jobs that match their needs and 
aspirations.   


Implications for World Vision:


World Vision projects will engage youth throughout the assessment, design, implementation 
and evaluation of a project’s activities to capture their needs and preferences, secure buy-
in and to instil a sense of investment from the participants themselves. World Vision youth 
livelihood programming must also be responsive to the different needs and aspirations of 
young women and young men. This includes taking into account any cultural bias that may 
constrain male or female youth from pursuing employment in a profession that is typically 
dominated by the opposite sex.


Assumption 4: Sustainable youth livelihoods are dependent not only on 
developing market-relevant technical skills, but also work-readiness and life 
skills.  


Globally, the most vulnerable adolescents and youth do not have proper foundational 
education or job training and lack examples of how to behave in the workplace. Few 
opportunities exist to develop the characteristics employers are seeking, such as working in 
teams, professionalism, problem solving and strong communication skills.


Implications for World Vision:


•	� World Vision’s youth livelihood programming will include support services that are 
comprehensive in nature and go beyond traditional skill training, perhaps featuring 
several overlapping, cross-cutting interventions. This may include: 


	 o	 Job readiness training 


	 o	 Personal and professional counselling and mentoring 
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	 o	 Specific skill training and accreditation 


	 o	 Linkages to higher education 


	 o	 Work experience 


	 o	 Entrepreneurial pathways (information, training, support) 


	 o	 Professional networking 


	 o	 Volunteer opportunities 


	 o	 Life skills training


	 o	 Leadership training


	 o	 Follow-up training and support 


	 o	 Service learning


	 o	 Support networks and promoting positive relationships with parents and peers


World Vision’s strategy and programming goes beyond just economic opportunity and 
economic strengthening interventions, promoting instead a multi-sectoral thematic effort.


•	� World Vision recognises the additional investment for programming, resources and 
support that may be required to reach the most vulnerable adolescents and youth.


•	� World Vision will need to address individual income generation in ways that promote 
social responsibility.


Assumption 5: Youth with a strong foundation of developmental assets have 
an increased likelihood of finding meaningful employment or starting a 
successful business.


Implications for World Vision:


World Vision’s youth livelihood programming will look to invest in the long-term, positive 
development of adolescents and youth through an assets-based approach. Developmental 
assets are defined as positive experiences, attitudes, relationships, values, skills, and qualities 
found in children, peers, families, schools, and communities. Greater number of assets is 
strongly correlated with livelihood outcomes. Positive youth development recognises that 
youth livelihood programming will be most effective when it:


1)	 promotes assets in the relationships and context where young people live


2)	� enables young people to contribute to the development of their community (which also 
impacts their own development)


3)	 increases sustainability through the strengthening the enabling environment.


Assumption 6: Young people are the parents of the next generation. 
Actively engaging youth and supporting them to become active citizens 
with sustainable livelihoods will help to break the intergenerational cycle of 
poverty and ensure that their children will live life in all its fullness. 


Implications for World Vision:


•	� World Vision at a Partnership level, Regional level and National Office level, develop 
clear strategies, policies and project models in the areas of positive adolescent and youth 
development, youth empowerment and sustainable youth livelihoods to ensure that 
World Vision can offer quality programming that guide young people during this critical 
life stage so that they may forge positive adulthoods and break the inter-generational 
cycle of poverty.


•	� World Vision’s strategies articulate clear linkages of programming from one lifecycle 
stage to the next.


•	� World Vision Area Development Programme’s actively engage young people in 
programming and ensure that these projects are informed by global best practice. 


Assumption 7: New opportunities for youth employment and business 
creation will emerge due to new technologies and global market trends.


Implications for World Vision:


•	 World Vision must monitor technology changes and market trends.


•	� World Vision needs to ensure that youth livelihood programming is flexible and able to 
respond to new technologies and market trends in a timely fashion.


•	� World vision will actively invest, engage and test models of how to increase digital 
literacy in communities we work.  World Vision will also look at protection training 
for youth in their increasing engagement to ensure this does not take people into a 
negative environment.


Conclusion


This document outlines World Vision’s Youth Livelihood and Empowerment Theory of Change. 


The theory of change provides a holistic perspective on how change takes place and how 
various sectoral approaches integrate to support this change.


Overall, it is envisaged that this theory of change will provide a strong anchor for evidence 
building and learning in the sphere of youth livelihood programming (including related 
sectors), as well as provide a framework to better equip World Vision staff, entities, sectors 
and projects to make strategic assessments and choices.
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ANNEX 1: SKILLS, COMPETENCIES, ACCESS AND 
SUPPORTS CONTRIBUTING TO YOUTH READINESS
1. Basic skills
1.1 Functional Literacy


In 1978, UNESCO’s General Conference adopted a definition of functional literacy – still in 
use today: “A person is functionally literate who can engage in all those activities in which 
literacy is required for effective functioning of his group and community and also for enabling 
him to continue to use readying, writing and calculation for his own and the community’s 
development” The YLIG views functional literacy as the capacity to engage society and the 
economy through the written word. The UN has affirmed that “literacy is crucial to the 
acquisition, by every child, youth and adult, of essential life skills that enable them to address 
the challenges they can face in life, and represents an essential step in basic education, which 
is an indispensable means for effective participation in the societies and economies of the 
twenty-first century.”


1.2 Numeracy


According to the Program for International Student Assessment (PISA), numeracy or 
“mathematical literacy” is “an individual’s capacity to identify and understand the role that 
mathematics plays in the world, to make well-founded judgements and to use and engage 
with mathematics in ways that meet the needs of that individual’s life as a constructive, 
concerned and reflective citizen.” As the National Numeracy organization of UK points out, 
this definition implies the essential skills needed for solving problems, processing information, 
making decisions and interpreting data. “Being numerate is about appreciating number 
relationships and interpreting answers, and not just about doing calculations.” In practical 
terms related to youth livelihoods, numeracy skills are those you need to do a job, manage 
your home and/or business finances, and be an engaged citizen. This can include specific skills 
like being able to critically assess statistics used by politicians or advertisers, being able to 
manage a family budget, estimate how much a bill will be, calculate how long it take to travel 
to a job site, or calculate a profitable price for a good or service.  


1.3 Financial Literacy


This is the set of skills and knowledge that allows an individual to make informed judgements 
and effective decisions regarding the use and management of money and wealth. Specifically, 
financially literate adolescents and youth are able to:


Value savings Articulate the importance of savings


Save money Effectively employ strategies to build and track a safe 
and secure interest-earning savings fund


Track profits & losses Calculate and track the profits and/or losses of a 
business endeavor


Make and use a budget Write, format and utilize a personal or business budget


Alter a budget Redesign a budget to address changing needs, 
circumstances, or problems


Determine financing needs Calculate if and how much capital is needed to fund 
a business start-up or expansion and determine an 
appropriate financing strategy, includes use of savings 
and borrowing


Calculate cost of debt Calculate the effective annual interest rate of loan 
products described in a variety of terms.


Choose among debt options Understand if and when it is appropriate to take on 
debt and make a rational choice among debt options 
and terms based on actual needs and circumstances


Manage debt Effectively manage debt and payment obligations to 
avoid arrears and default


Avoid scams Identify common scams and thefts and know how to 
take appropriate precautions


Distinguish trustworthy 
financial services


Identify which financial service providers are trustworthy 
and which products and services are protected through 
regulation or consumer protection laws


Calculate spending capacity Compare income to necessary cost of living and 
calculate spending capacity


Evaluate spending trade-offs Evaluate spending decisions and trade-offs involved


Calculate after-purchase 
costs


Calculate after-purchase costs of an item (to maintain 
and use)


Understand risk of default Understand the legal, personal, and financial risks of 
defaulting on payments and debt


Know when to borrow or 
invest


Understand when it is appropriate to borrow or invest 
money


Set financial goals Consider financial goals over the short, medium, and long 
term and recognize how they may change over time.


Distinguish investment risk Distinguish investments with different levels of risk


Understand influence of 
advertising


Understand how advertising influences spending 
decisions for better and for worse
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 ANNEX 2: POSITIVE IDENTITY AND CITIZENSHIP
Regarding positive identity and citizenship, we believe that adolescents and youth will be more 
prepared for life and work - ready for economic opportunities and ready to contribute to the 
wider good and care for others - when they are able to:


2.1 Positive Identity


Maintain a positive self-
identity


Understand their uniqueness in the world and maintain 
a positive sense of their identity and respect for self


Maintain a sense of purpose Maintain a sense of purpose and articulate their source 
of achievement motivation


Understand their place in 
the world


Can analyze and explain his/her place in the wider 
community and in the world and articulate and deploy 
strategies to better her/his situation therein.


Understand who they want 
to become


Develop an understanding of the type of person they 
want to become and identify and take concrete actions 
toward this goal


Remain optimistic Develop and employ effective strategies for maintaining 
optimism and cultivating a positive attitude


Youth are able to 
successfully manage self-
discrepancies


Discrepancies between personal and social identities, as 
well as discrepancies between ideal, real, self-perceived 
and others-perceived identities are well managed 
by youth not ending up with serious emotional and 
behavioural problems


Youth have positive self-
esteem


Youth have the disposition to experience oneself as a 
competent to cope with the basic challenges of life and 
worthy of happiness.


Youth are able practice 
exploration and 
commitment


Ability to decide upon their own roles through 
experiences that expose youth to opportunities 
and challenges; Reconsideration in the light of new 
circumstances providing clarity of identity, building 
maturity and competence to master their lives.


Understand who they want 
to become


Develop an understanding of the type of person they 
want to become and identify and take concrete actions 
toward this goal


Maintain healthy 
relationships


Establish and maintain healthy and rewarding 
relationships with peers and family members, for both 
personal and collective benefit


Cope with loss Cope effectively with personal and social loss, abuse and 
trauma, communicating and taking positive action alone 
and with others.


Respect authority Take direction and respect authority in the community 
and workplace


Demonstrate integrity Articulates what integrity is and demonstrates it in their 
words and actions


Be honest with self and 
others


Understand the importance of honesty with themselves 
and with others and communicates truth with sensitivity


Be responsible Demonstrate personal, professional and social 
responsibility in both attitude and action


Resist peer pressure Employ effective resistance skills against peer and social 
pressure to participate in harmful or risky behavior


Demonstrate restraint Demonstrate restraint against harmful or risky behavior, 
including unprotected sex, drug and alcohol use, 
gambling, impulse spending, violence, etc.


Balance monetary and non-
monetary goals


Explain the importance of, and employ strategies for 
balancing monetary and non-monetary goals and 
priorities


Persevere React positively to unexpected difficulties and setbacks, 
employing strategies to persevere in the pursuit of a 
desired outcome


2.2 Citizenship


Contribute to community 
well-being


Formulate ideas on how their community, country and 
world can be improved and plan and act towards this 
end, alone and with others. 


Care for others Show care for others and contribute positively to their 
community


Be sensitive to cultural 
differences


Demonstrate sensitivity to cultural differences - act with 
intercultural competency


Advocate for human rights Articulate, understand, respect and advocate for child 
and human rights both for themselves and for others in 
their community, including the rights of girls and women, 
and people with disabilities.
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Describe rights and 
responsibilities


Describe their rights and responsibilities towards others 
in the community and employ these for personal benefit 
and the benefit of others


Participate in social 
networks


Build and participate in social networks and institutions 
and use these for personal, professional and social 
benefit.


Participate in community 
initiatives


Take an interest in social clubs or community initiatives 
and participates actively in at least one initiative


Shape and respect rules Develops, demonstrates and defends a respect for 
rules and guidelines and can propose modifications to 
these that are appropriate to particular settings and 
circumstances


Be environmental stewards Appreciates the importance of environmental 
stewardship both in concept and in action


ANNEX 3: WORK READINESS SKILLS
3.1 Livelihood Preparedness 


There are a number of fundamental skills that adolescents and youth should obtain in order 
to be ready for the world of work, these include the ability to:


Consider a variety of 
occupations


Identify and consider a variety of occupations that 
provide an opportunity to earn money and reflect 
on the values they bring to one's self, one's family and 
society


Understand requirements of 
success at work


Understand what skills and competencies are required 
to succeed in work and where to acquire these


Match work with personal 
values


Assess personal attitudes and aspirations in relation to 
work and determine what work opportunities match 
their individual values


Distinguish between 
entrepreneurship and 
employment


Recognize the risks and rewards of entrepreneurship vs. 
wage employment in sustaining one's livelihood


Articulate preference 
between entrepreneurship 
and employment


Understand the difference between employment 
income and earning money as an entrepreneur and 
articulate a preference based on personal aspirations, 
aptitudes and preferences.


Establish and pursue a 
career plan


Set career goals and develop a career plan, taking steps 
to pursue career options that match personal strengths 
and interests


Develop and use a 
professional network


Develop and utilize a professional network to assist 
with career guidance and searching for employment 
opportunities


3.2 Employment Skills 


For youth seeking formal employment, there are a number of additional and specific skills that 
should be acquired.  These include the ability to:


Create an employment plan Describe the pathways to employment and develop a 
basic plan to gather the skills and knowledge required 
for a desired or anticipated domain of employment


Stay safe at work Understand how various occupations involve different 
working conditions and know about workers' rights 
regarding safety and hazardous conditions.


Prepare a CV Prepare a well-formatted and well-written CV


Prepare a cover letter Prepare a well-formatted and well-written cover letter


Fill out a work application Prepare an application form for work as required


Interview effectively Effectively employ communication and presentation 
skills during a professional interview


3.3 Entrepreneurship Skills 


For youth seeking to start or grow their own business, there are a number of additional and 
specific skills that should be acquired.  These include the ability to:


Identify and act on 
opportunities


Identify and act on opportunities to meet personal, 
social and/or economic needs - in particular the ability 
to see opportunities for profit in the marketplace


Identify factors in business 
success


Describe the reasons why businesses may succeed or 
fail and be able to identify key actions necessary for 
entrepreneurship success


Write a business plan Develop a business plan for an enterprise to capitalize 
on a social or financial opportunity
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Manage risk Identify, assess and choose to take risks and to manage 
these as unexpected changes or outcomes occur


Set a price Calculate an appropriate price for a good or service, 
understanding the concepts of production costs, 
breaking even, profit, competition, and value pricing.


Market products/services Explain how to market one's products or services 
effectively


Act like an entrepreneur Apply the basic skills and behaviours of 
entrepreneurship to their business endeavors, including 
risk, initiative, organization, confidence, communication, 
and collaboration


Know when and where to 
access capital


Describe and calculate the need for capital and other 
requirements necessary to launch and conduct a 
business and can explain how they can gain and manage 
these, as appropriate


Comply with legal regulation Find and describe the relevant laws that regulate their 
chosen business endeavor and protect consumers


3.4 Technical and Vocational Skills


Whether a person wishes to seek employment or be self-employed, they must have the 
capacity to produce a good or service that has economic value in an accessible marketplace. 
For many, this means specialized schooling or training in a specific vocation, such as carpentry, 
wielding, hospitality, or cell phone repair. Some youth workforce development projects 
focus on the provision of technical vocation education and training (TVET) as part of the 
intervention to equip youth for the world of work.


3.5 Experience with Work


Experience with work is not only important for a youth to develop their work skills on the 
job, but also to develop their credibility in the labour market. An experience with work often 
provides a young person with opportunities to develop many of the critical soft skills for life 
and work (see below). In addition, an experience with work enables a young person entering 
the labour market to provide a work reference, which can help open doors to new job 
opportunities.11 There are a number of ways to gain experience with work before one obtains 
their first ‘real’ job: apprenticeships, internships, and volunteering.  


ANNEX 4: SOFT SKILLS FOR LIFE AND WORK
There is evidence indicating that soft skills are in high demand by employers, and are 
often more valued than general or industry-specific knowledge.12 Life skills teach youth to 
communicate clearly and help them to recognize economic opportunities, increasing the 
probability of employment in the future.13 These behavioural skills are particularly relevant to 
disadvantaged, out-of-school youth that come from difficult backgrounds and challenging life 
circumstances, who are far less likely to have been exposed to an environment of life skills 


development than their counterparts. We believe that adolescents and youth will be more 
prepared for life and work - ready for economic opportunities and ready to contribute to the 
wider good and care for others - when they are able to:


Take initiative Take initiative - act positively to change one's 
circumstances and future


Solve problems Employ effective critical thinking skills to solve problems, 
both alone and in groups


Work effectively in teams Develops and employs effective cooperation and 
teamwork skills to elaborate, plan, accomplish and 
assess joint tasks with other persons, groups and/or 
institutions


Plan Plan multistep actions over increasing time horizons


Organize Organize thoughts, actions, and items in useful and 
rational ways


Make decisions Make difficult decisions in timely and rational ways


Prioritize Recognize the relative importance of things and order 
their values, goals, and actions according to priority


Manage time Understand the importance of, and employ effective 
strategies to manage time


Manage stress Develop and employ effective strategies for managing 
stress


Understand different 
perspectives


Display advanced analytical skills through demonstrating 
the ability to articulate and summarize diverse 
perspectives


Manage conflict Take an active role in mediating and resolving conflict in 
healthy non-violent ways, including knowing when it is 
appropriate to avoid, delay or engage in conflict.


Take critical feedback Invite and respond positively to critical feedback and 
consider and learn from constructive criticism


Communicate professionally Use professional communication through words, body 
language, and active listening


Speak in public Employ effective public speaking skills, able to convince, 
mobilize and entertain others as appropriate
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Adapt Demonstrate flexibility and adaptability in thought and 
action as information and circumstances change


Research Use investigative and research skills to better 
understand their world


Provide good customer 
service


Identify opportunities to improve customer service 
and initiate action to provide good customer care and 
service


Appear professional Dress and groom appropriately for work 


Demonstrate good work 
ethic


Develop and demonstrate a strong work ethic, including 
taking pride in quality and working hard with little 
supervision


Be punctual Employ effective strategies to plan ahead, take delaying 
variables into account, and manage time in order to 
arrive on time with dependability


Remain teachable Maintain a posture of humility and readiness to learn 
from others


ANNEX 5: ACCESS TO SERVICES, MARKETS  
AND INFORMATION
5.1 Labour Market Information 


A labour market is an environment where employees and employers interact and exchange 
work for wages and salaries. 


Lack of labour market information persists as one of the largest barriers for young people 
finding and sustaining employment across the world. Access to timely and focused information 
on local labour markets is essential as it helps young people to:


•	� make decisions about their future career development by understanding the needs of 
the labour market;


•	 manage employment and wage expectations; and


•	� identify current and future job market opportunities (this is especially relevant for young 
people who want to start their own business).


It is also critical that young people know where to find labour market information should they 
choose to access it. This information can be available through personal and professional networks, 
labour intermediation services as well as through conducting labour market assessments. 


5.2 Goods and Services Market Information


Goods and services market information provision has positive benefits for young people, 
particularly those who are engaged in agriculture or have their own enterprise. Up-to-date, 
or current, market information enables farmers, business owners or traders to negotiate with 


from a position of greater strength. It also facilitates spatial distribution of products from rural 
areas to urban areas and between urban markets by sending clear price signals from urban 
consumers to rural producers regarding quantities and varieties required.


Well-analysed historical market information enables farmers to make planting decisions in line 
with urban consumer demand, including those related to new crops. It also permits traders to 
make better decisions regarding the viability of intra and, perhaps, inter-seasonal storage.


As with labour market information, is also critical that young people know where to find 
Goods and services market information should they choose to access it. This information can 
be available through personal and professional networks, mobile technology, online platforms 
as well as government departments (for example, the Ministry of Agriculture). 


5.3 Age-Appropriate Financial Services 


We regard age-appropriate financial services as those that respond to the savings, borrowing, 
and risk mitigation needs of youth clients. Age appropriate financial services can play a 
critical role in enabling youth to invest in employment and education opportunities. Financial 
products targeted at adolescents and youth often only differ slightly from those that are 
offered to adults, including low or no minimum balance saving accounts, and alternative 
guarantees for credit. The major product differences lay in marketing (i.e. attractive colour 
schemes/special logos and tailored messages for young people) and delivery mechanisms 
(i.e. thinking outside the branch) and in the accompanying non-financial services (i.e. financial 
education and entrepreneurship) critical for building a young person’s capacity to save, 
manage their money, and generate income.


Emerging best practices indicate that young people benefit the most from financial services 
when these services are offered in conjunction with non-financial services, such as mentoring, 
financial education, internship opportunities, health education, livelihood skills training, and 
social asset building.


ANNEX 6: SUPPORTIVE NETWORKS  
AND RELATIONSHIPS
6.1 Supportive Relationships with Peers, Family, and Adults 


Supportive relationships are essential for health and well-being across the lifespan.  The 
relationships formed in early life impact an individual’s personal outlook as well as their 
perceptions of others. These relationships affect their future relationships and well-being.


Throughout early and late adolescence, supportive relationships with adults and peers are 
associated with positive development. 


In particularly, adolescent-parent relationships are associated with positive adolescent 
outcomes, including; school motivation, good mental health, lower rates of alcohol and illicit 
drug use, lower rates of delinquency, and less school misconduct. 


Adolescents and youth that have supportive relationships with non-familial adults are 
also important. Adolescents and youth who experience more frequent and high quality 
contact with non-parental adults have fewer behavioural problems. These interactions 
with supportive adults are especially beneficial for adolescents who may not experience or 
perceive positive relationships with their parents. While some examples of non-familial adult-
youth relationships include those between youth and a religious leader; teachers; coaches, 
and formal mentoring relationships, often-underestimated relationships are those developed 
between youth and adult staff in afterschool and youth development programming.


YOUTH LIVELIHOOD AND EMPOWERMENT THEORY OF CHANGE WORLD VISION INTERNATIONAL - JUNE 2014


ANNEXURES ANNEXURES


24 25







6.2 Positive Affiliations and Networks, and Economic Cooperations 


Positive affiliations and networks, and economic cooperations can all be classified under the 
heading of individual social capital. Individual social capital is defined as “a dynamic, social, 
spatially, culturally, temporally and economically embedded group, network, or constellation of social 
relations, which has the young person at the core of the constellation.”


Individual social capital is critical to young people as they seek economic opportunities. In 
developing economies, due to a lack of labour intermediation services, positive affiliations and 
networks with both community members and the employers are often the most effective 
way of young people finding informal or formal employment opportunities. 
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1.8 billion the number of youth world wide


85%
of the worlds youth live in


developing countries


3 times
youth are more unlikey to be


unemployed than an adult


Youth Unemployment - the numbers


40% of the worlds unemployed are youth


Executive Summary 


World Vision Australia’s Social Entrepreneurship and Economic Development (SEED) Unit has produced this 


report reviewing the evidence-base that supports the IMPACT Club model as an effective approach to youth 


livelihood programming. 


 


SEED proposes to pilot the approach with the objective of developing an endorsed project model (i.e. a 


framework and process) that can be applied to appropriate contexts across the World Vision Partnership. 


 


World Vision exists to help every child experience life in all its 


fullness. However, when childhood ends, the lives of many 


young people are severely affected by lack of employment 


opportunities, few prospects for engagement in meaningful 


activities, and a limited sense of belonging or connection to their 


community.
1
  


 


Today's generation of young people is the largest in history.  


Over the next decade, one billion young people will enter the 


global labour market. By some estimates 40 million new jobs 


must be created each year simply to keep pace with this growth, in addition to absorbing the 200 million 


existing unemployed - 75 million of whom are considered ‘youth.’
 2
  


 


The growing challenge of absorbing youth into labour markets has created an urgent need for innovative 


projects that provide skills as well as meaningful employment and self-employment opportunities for young 


people. World Vision can play a pivotal role in this integration as it is in a unique position to build upon its 


investments in early-childhood programming by continuing to invest in children as they make the transition to 


adolescence and adulthood. 


 


As part of a drive to ensure that the transition from childhood to adolescence and adulthood is safe and 


successful, SEED has been commissioned by World Vision’s Global Office for Economic Development to develop 


an evidence-based project model for youth livelihood programming.  


 


Although World Vision currently engages in youth programming, the development of a project model for youth 


employment and income generation would increase World Vision’s capacity and efficiency in implementing 


effective approaches to economic development for youth across the Partnership.  The development of a project 


model would also deliver additional benefits such as: 


• The opportunity to learn and gather evidence, not only to deliver more effective projects, but also to 


assist in engendering the support necessary to acquire future project funding; 


• The development of a learning and support framework, including complementary tools that will assist 


Area Development Program staff in implementing youth livelihood projects; and 


• The development of a monitoring and evaluation framework. 


 


                                                           
1
 Wheaton, A, Nessa, K. (2011) Youth Employment, Social Entrepreneurship and Economic Development Unit, World Vision Australia, Victoria, Australia 


2
 Manpower Group (2012) How Policy Makers Can Boost Youth Employment, URL: http://files.shareholder.com/downloads/MAN/2074956109x0x600960/1f9d24d2-d737-40c7-


805f-a38b183e7766/How%20Policymakers%20Can%20Boost%20Youth%20Employment%20FINAL%2009-18-12.pdf (accessed 24/11/2013)  
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Service-learning defined... 
 


A form of experiential education, service-


learning is defined as a teaching and learning 


strategy that integrates meaningful community 


service with instruction and reflection to enrich 


the learning experience, teach civic 


responsibility and strengthen communities. 


 


Previous research conducted by SEED concluded that “one 


of the main challenges facing programs targeted at 


disadvantaged youth is to make it possible for them to 


break the cycle of persistent poverty while enabling them to 


gain the skills, attitudes, behaviours and perceptions 


needed to incubate a positive adulthood.  One-dimensional, 


simple solutions do not work. Instead, what is required are 


multi-dimensional programs which target the principal 


causes that underlie the perpetuation of disadvantage.” 
3
  


 


Building on this understanding, this report finds that economic strengthening interventions (such as vocational 


training, business development training and savings groups) which target vulnerable youth should be applied as 


part of an integrated approach, layered into projects that cultivate their participants’ social and emotional skills 


and abilities.
4
  This report identifies service-learning programs as effective in fostering critical social and 


emotional skills and abilities while preparing young people for economic participation. 


 


Evaluations
5
  of service-learning programs targeting unemployed youth found that participants commonly 


reported: 


• Enhanced personal development, including improved positive values and personal identity as an 


overwhelmingly positive response from community beneficiaries about youth-led initiatives.  


• A stronger civic identity, with a greater sense of responsibility for others and the society itself. 


• That they learned new information and practical skills. 


• That through their community-based service activities, they were able to apply the leadership concepts 


and theories they had learned during their training sessions. 


• An increased sense of belonging and opportunity  


 


In addition, approximately 50% of young participants have gone on to continuing education or technical training 


and an estimated 35 % are now employed or self-employed.   


 


This report presents relevant case studies and reviews available evidence on the impact of these programs and 


identifies the IMPACT Club model as an effective approach to helping disadvantaged youth develop the skills, 


behaviours and attitudes necessary to obtain sustainable livelihoods and participate constructively in their 


communities.  


 


The report concludes that the holistic and integrated nature of the IMPACT Club model is highly effective in 


fostering the social and emotional skills and competencies necessary for social, civic and economic participation 


in daily life.
6
  Furthermore, IMPACT has the ability to increase the opportunities for young people to obtain 


meaningful employment and/or start a business. It is thus recommended that SEED pilot the IMPACT Club 


model. 


 


                                                           
3
 Williams, K, Suarez, D. (2013) Youth Engagement through Employment and Entrepreneurship: A Review of Implemented Models and Opportunities, Social Entrepreneurship 


and Economic Development Unit, World Vision Australia, Victoria, Australia 
4
 Save the Children (2008) Interventions Economic Strengthening for Vulnerable Children: Principles of Program Design and Technical & Recommendations for Effective Field 


Interventions, Save the Children 
5
 Israel, R, Nogueira-Sanca, S. (2011) Youth Service Programs: A study of promising models in international development, Educational Quality Improvement Program 3, 


Washington D.C., USA 
6
 World Bank (2006) PROMISING APPROACH # 2: Invest in Job Training Programs that Include a Mixture of Technical Skills, Life Skills, and Internships, World Bank, Washington 


DC, USA 
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1. Introduction 


This report has been produced by World Vision Australia’s (WVA) Social Entrepreneurship and Economic 


Development (SEED) Unit.  It builds on previous 2011 and 2013 SEED-conducted research
7,8


 as well as a 2012 


review
9
 of approaches to youth livelihood programming commissioned by World Vision International’s (WVI) 


Youth Livelihoods Interest Group (YLIG). 


 


SEED is a research and development unit that identifies proven approaches to local economic development, 


then prototypes, reviews, evaluates and innovates these with the view to progress them into World Vision 


endorsed project models (i.e. a framework and process) which any National Office (NO) or Area Development 


Program (ADP) can use in their economic development programming.
 10


 The SEED system is comprehensive and 


allows for an ever-increasing building of staff competence, continuous collective learning and improvement, and 


intentional broad-based evidence building.
11


 


 


As part of a drive aimed at ensuring that children experience successful and safe transitions through youth to 


adulthood, SEED has been commissioned by World Vision’s Global Centre for Economic Development (GOED) to 


develop an evidence-based project model that addresses the root causes of youth unemployment while 


increasing the opportunities for young people to obtain meaningful employment or start a successful business. 


 


This report is the outcome of an extensive desktop review which identified the IMPACT Club model (pioneered 


by the New Horizons Foundation) as a proven multi-dimensional approach to youth livelihood programming. 


This report identifies the IMPACT Club approach as a critical means in facilitating young people’s growth to 


become principal decision makers in their own economic and personal development as they transition into 


adulthood.   


 


The purpose of this report is to review the evidence that supports the piloting of the IMPACT Club model, with a 


view to develop a project model for application in appropriate contexts across the World Vision Partnership. In 


doing so, this report: 


• Defines ‘youth’ in the context of a prospective World Vision target group; 


• Outlines the evidence for the importance of a greater emphasis on social and emotional learning in 


order to prepare young people for safe and successful transitions to adulthood and the workforce; 


• Describes what is meant by social and emotional skills, their roots, and their links to creativity and 


enterprise; 


• Identifies experiential learning as one such approach that effectively nurtures young people’s social and 


emotional skills; 


• Highlights the effectiveness service-learning programs (which have their origins of the experiential 


education discipline) in cultivating critical life, work readiness and technical skills required by young 


people for social, civic and economic participation; 


• Identifies the IMPACT Club model as a proven approach that successfully utilizes service-learning 


methodologies; and 


• Presents the multi-dimensional benefits IMPACT Club model. 


 


   


                                                           
7
 Wheaton, A, Nessa, K. (2011) Youth Employment, Social Entrepreneurship and Economic Development Unit, World Vision Australia, Victoria, Australia 


8
 Williams, K, Suarez, D. (2013) Youth Engagement through Employment and Entrepreneurship: A Review of Implemented Models and Opportunities, Social Entrepreneurship 


and Economic Development Unit, World Vision Australia, Victoria, Australia 
9
 Lewin, K. (2011) Economic Development Community of Practice : Youth Livelihoods Development Approaches Document, Youth Livelihoods Interest Group, World Vision 


International, Washington DC, USA 
10


 Noble, J. (2013) Case Statement: Social Entrepreneurship and Economic Development (SEED) Unit Beyond 2014, SEED Unit, World Vision Australia, Melbourne, Australia 
11


 Noble, J. (2013) Case Statement: Social Entrepreneurship and Economic Development (SEED) Unit Beyond 2014, SEED Unit, World Vision Australia, Melbourne, Australia 
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2. Youth as a Target Group for World Vision 


In the context of this report, it is important to clarify what is meant by the term ‘youth.’ 


 


Some simply define ‘youth’ as the period of human life between childhood and a level of maturity associated 


with adulthood. This definition is too vague, as it does not recognize that the transition from childhood to 


adulthood varies demographically across individuals, genders, countries and cultures. 


 


World Vision has adopted the International Labour Organization’s (ILO) definition of youth and as such identifies 


youth as the cohort of young people aged between 15 and 24 years of age.
12


 While this constitutes the generally 


accepted international standard used to define youth, a young person is often characterized as such based on 


socioeconomic, cultural, or institutional contexts that vary by country and individual situation.
13


  


 


This report links the above concept of youth to that used by World Vision, which works to transform the lives of 


the most disadvantaged and at-risk.   


 


Although the opportunities and constraints faced by vulnerable and disadvantaged youth vary widely, generally 


SEED’s target youth group, as considered by this report: 


• Are aged between 15 and 24 years; 


• Live below the poverty line (as per their country’s definition) or have a low-income status; 


• Are unemployed or underemployed;  


• Have low education attainment (have not completed primary education); and 


• Are considered “at risk” of or already engage in risky behaviour such as gang membership, teen 


pregnancy, crime, substance abuse and so on. 


 


3.  Youth in the Context of Brain Development 
 


Youth is a life-period whereby young people experience a variety of physical, cognitive, emotional, economic 


and social changes, all of which influence their needs, identities and behaviour as well as their opportunities.  


Over the past decade, a growing body of research has documented that during this life-stage the brain 


experiences a period of major development comparable to that of early childhood. “Neuroscience has made it 


clear that the brain is not “done” by age 6 as was previously believed.”
14


 Developmentally, adolescence and 


youth are as critical as the first few years of life. 


 


Emerging scientific evidence shows that adolescence and youth are periods of gradual and continuing brain 


development beginning in puberty and continuing through to the mid-20s.  Young people’s experiences during 


this period play a critical role in shaping their futures.
 15


 Neuroscience also makes clear that support during this 


process of cognitive, social, and emotional development can lead to healthy and constructive adulthood.  This 


demonstrates that opportunity, investment, education and support are essential during this unique period so 


that young people can develop knowledge, skills, and confidence to carry throughout their lives. 


                                                           
 
13


 UNESCO (2012) What do we mean by youth?, United Nations Environmental Scientific and Cultural Organisation, URL: http://www.unesco.org/new/en/social-and-


human-sciences/themes/youth/youth-definition/ (accessed 05/12/2012) 
14


 Jim Casey Youth Opportunities Initiative (2013) The Adolescent Brain: new research and its implication for young people transitioning from foster care, Jim Casey Youth 


Opportunities Initiative, St Louis, USA 
15


 Jim Casey Youth Opportunities Initiative (2013) The Adolescent Brain: new research and its implication for young people transitioning from foster care, Jim Casey Youth 


Opportunities Initiative, St Louis, USA 
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4. The Developmental Context: Supporting successful transitions to adulthood 
 


“The high percentage of youth unemployment has been recognized as one of the most serious barriers 


to economic and social development in many developing and developed countries.” 
16


 


 


Young people are living, learning and negotiating transitions to adulthood and independence in an increasingly 


complex and challenging world.
 17


  


 


Entering the labour force is a critical life transition point for youth, however in many of the communities where 


World Vision works, the lives of young people are severely affected by lack of employment opportunities. This is 


often further compounded by few prospects for engagement in meaningful activities and a limited sense of 


belonging or connection to their community. For these young people, one-dimensional, simple solutions do not 


work. Rather, there is a need for multi-dimensional programs that target the principal causes perpetuating 


disadvantage. 


 


Young people require a diverse range of support mechanisms to foster the individual competencies necessary 


for participation in social, civic, and economic life. 
18


 Evidence suggests that economic strengthening 


interventions (such as vocational training, business development training and savings groups) which target 


vulnerable youth should be applied as part of an integrated approach, layered into projects that cultivate their 


social and emotional skills and abilities.
19


   


 


Beyond this, evidence shows that there is a clear connection between social and emotional capabilities and 


positive life outcomes, including “labour-market outcomes (employment, earnings, etc.), family life, conflict 


resolution, civic engagement, and health behaviours.”
20


 Paradoxically, evidence also indicates that approaches 


which focus on supporting personal and social development can have greater long-term impact than those that 


focus on directly seeking to reduce the ‘symptoms’ of poor outcomes for young people such as stand-alone 


economic strengthening interventions.
 21


 


 


The following chapters explore the evidence for and importance of a greater emphasis on social emotional 


learning in order to prepare young people for safe and successful transitions to the workforce.  


 


                                                           
16 


GIZ (2012) Economic Development and Employment, Background, URL: http://www.giz.de/Themen/en/32223.htm (accessed 11/10/2012) 
17


 McNeil, B, Reeder, N, Rich, J. (2012) A framework of outcomes for young people, The Young Foundation, London, UK 
18


 World Bank (2006) PROMISING APPROACH # 2: Invest in Job Training Programs that Include a Mixture of Technical Skills, Life Skills, and Internships, World Bank, Washington 


DC, USA 
19


 Save the Children (2008) Interventions Economic Strengthening for Vulnerable Children: Principles of Program Design and Technical & Recommendations for Effective Field 


Interventions, Save the Children 
20


 USAID (2013) State of the Field Report: Holistic, Cross-Sectoral Youth Development, USAID, Washington DC, USA 
21


 McNeil, B, Reeder, N, Rich, J. (2012) A framework of outcomes for young people, The Young Foundation, London, UK 
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A young person in a World Vision ADP learning 


technical skills in the hope of gaining a 


livelihood 


5. The Fundamental Skills Mismatch 
 


More than 85 percent of the world’s 3 billion young people (aged between 0 to 24 years) live in developing 


countries, where most are poor and suffer disproportionately from chronically high levels of unemployment, 


underemployment and working poverty.
22


 
23


 While insufficient economic opportunity remains a problem in 


many parts of the developing world, persistently high unemployment rates are partly a function of skills 


mismatches, the result of workers being inadequately equipped for the demands of employers.
24 


 
In many economies, employers repeatedly complain that 


“new recruits lack the skills they need to relate to others.”
 


25
 They are remiss in teamwork and fail to communicate, 


motivate and manage themselves effectively. Employers 


are searching for workers who possess the social and 


emotional capabilities considered essential to thrive in 


today’s rapidly evolving globalized economies, such as 


teamwork, communication, diligence, creativity, and 


entrepreneurship.
 26


  


 


In a survey of 1,137 employers conducted by the Learning 


and Skills Network in 2008, while strong literacy and 


numeracy skills were said to be critical, “equally 


important are enthusiasm, commitment and timekeeping. 


Lack of any one of these ‘big four’ employability skills 


would prevent a job offer being made to around half of 


respondents.”
 27


 Qualifications consistently ranked 


beneath social and emotional competencies in 


recruitment frameworks.  


 


Thus, solely improving workers’ technical and vocational 


skills will not always meet employers’ needs. Programs 


that build personal skills also have to ensure the 


development of these added behavioural attributes.  This 


contention is further supported by research from Nobel 


Prize-winning economist James Heckman that 


demonstrates, with statistically significant results, that 


social and emotional competencies are at least as important as technical skills in determining employability, 


earnings and career success.
 28


 


 


It also is widely acknowledged that social and emotional competencies, such as those that are fostered through 


the IMPACT Club model, are not just useful for preparing young people for economic opportunities, but also aid 


in the construction of cohesive communities where citizens play an active role in civic life. 
29


 


 


                                                           
22


 The ‘working poor’ includes those working people whose incomes fall below a given poverty line. 
23


 Rusten, E, Ogasawara, T, and Brady, K. (2010) Programa Para O Futuro: Enabling Disadvantaged Youth to Build New Futures,  Academy for Educational Development, 


Washington DC, USA 
24


 World Bank (2013) Stepping up skills for more jobs and higher productivity, World Bank, Washington D.C., USA 
25


 Roberts, Y.  (2012) Grit: The skills for success and how they are grown, The Young Foundation, London, UK 
26


 World Bank (2013) Stepping up skills for more jobs and higher productivity, World Bank, Washington D.C., USA 
27


 Roberts, Y.  (2012) Grit: The skills for success and how they are grown, The Young Foundation, London, UK 
28


 McNeil, B, Reeder, N, Rich, J. (2012) A framework of outcomes for young people, The Young Foundation, London, UK 
29


 Khan, L. McNeil, B, Patrick, R, Sellick, V, Thompson, K, Walsh, L. (2012) Developing Skills For Life And Work: Accelerating Social And Emotional Learning Across South Australia, 


Foundation for Young Australians, Melbourne, Australia 
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6. Emotional and Social Competencies: Skills for work and life 
 


There are a number of competing terms for the behavioural attributes described by this report as social and 


emotional skills and competencies. These include: social and emotional learning; life skills; non-cognitive skills; 


employability skills; work-readiness skills; and character education.
 
Beyond this, there is no agreed definition for 


these competencies.  


 


For simplicity, the Young Foundation
30


 has suggested the acronym ‘SEED’ which represents the four clusters of 


social and emotional competencies: 


S  is for social and emotional competencies that include self-awareness, social awareness and 


social skills.  


E  is for emotional resilience – the ability to cope with shocks or rebuffs that may be short- or 


long-term.  


E  is for enterprise, innovation and creativity – the ability to shape situations, imagine 


alternatives, remain open to new ideas, problem-solve and work in teams.  


D  is for discipline – both inner discipline to defer gratification and pursue goals, as well as the 


ability to cope with external discipline.  


 


Despite the fact that definitions of social-emotional skills or competencies differ, there is consensus around 


their importance in the context of employability. Scientific research suggests that these competencies have a 


fundamental role to play in successful and safe transitions, and positive outcomes throughout the life course.
 31


 


This is demonstrated in Figure 1 below: 


 


 
Figure 1. Individual and societal outcomes of social and emotional skills and learning 


 


 


 


                                                           
30


 Khan, L. McNeil, B, Patrick, R, Sellick, V, Thompson, K, Walsh, L. (2012) Developing Skills For Life And Work: Accelerating Social And Emotional Learning Across South Australia, 


Foundation for Young Australians, Melbourne, Australia 
31


 McNeil, B, Reeder, N, Rich, J. (2012) A framework of outcomes for young people, The Young Foundation, London, UK 
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The literature on this topic is broad, ranging from large scale reviews and longitudinal studies tracking young 


people over time, to subjective polls and qualitative interviews. However, there are significant patterns. 


Exemplifying this is recent research from the Foundation for Young Australians
32


 which found that young people 


with well refined social and emotional competencies were:  


• Higher achievers  


• More likely to be employed and to progress at work  


• More disciplined and displayed fewer conduct problems, aggressive behaviours and emotional distress. 


 


In addition, young people with good social and emotional competencies also go on to play a significant role in 


society by:  


• Improving workforce performance - youth were less likely to be absent from work, and demonstrated 


improved performance, productivity and creativity in the workplace.  


• Building civic behaviour - many cross sectional studies show a correlation between wellbeing, social ties 


and pro-social behaviour, such as participation, civic engagement, and volunteering. In turn, pro-social 


behaviour has also been found to lead to increased positive affect.  


• Supporting their own children to become socially mobile - studies show that parents with high social 


and emotional competencies are more able to support their child’s educational performance. This has 


associated longer term benefits such as income etc. so that in turn they go on to earn more. As such, 


the up-skilling of today’s generation of young people has far-reaching consequences for the lives of their 


children in 20 or 30 years’ time, without which the cycle of entrenched disadvantage is unlikely to be 


broken. 


 


Traditionally there are three key environments in which young people learn and develop these social and 


emotional skills: the family, the context of their schooling, and through what they do in their leisure time.  


 


In recent years, due to “increasing family breakdown, serial changes in adult partnerships, and the more limited 


role of the extended family, plus the effects of deprivation,”
 19


 the transmission and acquisition of these core 


behavioural competencies has, for the most part, fallen to education systems. However it has been increasingly 


recognised that there exists a misalignment between that which is being provided in curriculum and those skills 


that are needed in reality. Education systems (for those who are able to access them) rightly provide young 


people with skills in numeracy and literacy and academic qualifications. However, the emphasis on a set of core 


academic skills, and a culture of intensive testing, has too often squeezed out non-cognitive abilities, which 


could be said to negatively impact on young people in developed and developing contexts alike.  


 


This is further exacerbated for young people from developing economies who are more likely to have 


underdeveloped social and emotional skills. This may be largely due to the fact that “it is disproportionately 


young people from poorer backgrounds and communities who lack the circumstances through which to develop 


these skills.”  


 


Consequently, the facilitation of programs - such as IMPACT Clubs - which nurture the development of cognitive, 


social and emotional skills in young people, particularly those who lack the contexts in which to develop these, 


is a crucial task that requires a way of learning different to that which is often found in the contemporary 


classroom. One such approach is known as experiential education.  


 


 


                                                           
32
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Young people participating in an IMPACT Club meeting which is based on 


experiential learning methodologies 


7. Experiential Education: Learning through experience 
 


“The things we have to learn before we do them, we learn by doing them.”  Aristotle 


 


Experiential education, the methodology that underpins the IMPACT Club model, refers to a pedagogical 


philosophy and methodology in which educators purposely engage with learners in direct experience and 


focused reflection in order to increase knowledge, develop skills, clarify values, and develop the learners’ 


capacity to contribute to their communities.
33


 


 


The origins of experiential 


education date back to the early 


20th century and the work of 


American philosopher, 


psychologist and educational 


reformer, John Dewey. Dewey 


believed that learning is the 


interaction between a young 


person and their environment, 


and that students thrive in an 


environment which allows them 


to experience and interact with 


the curriculum.
34


 In order for 


education to be most effective, 


the content must be presented 


in a way that allows the student 


to relate the information to real 


life experiences, thus deepening 


the connection with this new 


knowledge and allowing the 


student to take part in their own learning.
35


   


 


Dewey was instrumental not only in re-imagining the way that the learning process should take place, but also 


in questioning the role of the teacher in that process. According to Dewey, unlike traditional (didactic) teaching 


methodologies, the teacher's role should be that of facilitator and guide. 


 


Beyond this, Dewey put forward a strong case for the importance of education not only as a place to gain 


explicit knowledge, but also as a place to learn how to live. In his eyes, the purpose of education was not solely 


to acquire a pre-determined set of skills, but rather to realize one's full potential and be able to use those skills 


for the greater good. 
36


 


 


Dewey’s work laid the foundation for experiential education and the work of many psychologists, sociologists 


and educators that contributed to the development of the pedagogy. Among these are Carl Rogers, Maria 


Montessori, Kurt Matthias, Robert Martin Hahn, Myles Horton and Paulo Freire.
37


 More recently, David Kolb has 


taken a prominent role in further developing experiential learning theory as well as a learning styles model. 


                                                           
33


 Association for Experiential Education (2013) What is Experiential Education, Association for Experiential Education, URL: http://www.aee.org/about/whatIsEE/ (accessed 
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Today these contributions are acknowledged by academics, teachers, managers and trainers as seminal works in 


the field; fundamental concepts that underlie our understanding and explanations of human learning behaviour, 


and our assistance of others’ learning.
38


 


 


Kolb’s work argues that “learning is the process whereby knowledge is created through the transformation of 


experience.”
 39


 The theory is presented in a cyclical model of learning, consisting of four stages shown below. A 


learner may begin at any stage, but progresses to the other stages in the order outlined below: 


• Concrete experience (or “DO”) 


• Reflective observation (or “OBSERVE”) 


• Abstract conceptualization (or “THINK”) 


• Active experimentation (or “PLAN”) 


 


 
Figure 2. Kolb’s Experiential Learning Cycle 


 


Kolb’s four-stage learning cycle shows that experience is translated through reflection into concepts, which in 


turn are used as guides for active experimentation and the choice to partake in new experiences. During the 


first stage, concrete experience, the learner actively experiences an activity such as a carpentry or mechanics. 


The second stage, reflective observation, is when the learner consciously reflects back on that experience. The 


third stage, abstract conceptualization, is characterized by the learner’s attempt to conceptualize a theory or 


model of what is observed. In the fourth stage, active experimentation, the learner tries to plan how to test a 


model or theory or plan for a forthcoming experience.
 40
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Kolb identified four learning styles which correspond to these stages. The styles highlight conditions under 


which learners learn better. These styles are: 


• Assimilators, who learn better when presented with sound logical theories to consider 


• Convergers, who learn better when provided with practical applications of concepts and theories 


• Accommodators, who learn better when provided with “hands-on” experiences 


• Divergers, who learn better when allowed to observe and collect a wide range of information 


Programs that employ experiential-education methodologies - such as IMPACT Clubs - satisfy each of these 


dominant learning styles, which is perhaps what contributes to making these programs so effective.  


The rationale for the use of experiential education comes down to the purpose of the teaching/learning 


experience. 


If the goal is information transferral, telling the learner, or having them read the information works well. In 


some cases, watching a video about what is to be learned works well too. There is a great deal of information 


about learning modalities that suggest a combination of telling and demonstration work well for information 


transfer. The addition of practice to the learning module reinforces the learning. 


If, on the other hand, the goal is to have the learner understand the concept at a level that they can generalize 


and then apply to new situations, or combine with other concepts they have learned, experiential education is 


the best way to develop that level of mastery. This is supported by the work of educationalist Edgar Dale who 


theorized that learners retain more information by what they “do” as opposed to what is “heard”, “read” or 


“observed.”
41


 His research led to the development of the Cone of Experience, presented in Figure 3. 


 


 
Figure 3. Edgar Dale’s Cone of Learning 


 


                                                           
41
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Box 1: Principles of Positive Youth Development Programming 


The University of Minnesota has identified eight critical elements of programs 


that successfully promote positive youth development. Such programs: 


1) are physically and emotionally safe; 


2) give youth a sense of belonging and ownership  


3) foster self-worth; 


4) allow youth to discover their 'self' (identity, interests, and strengths); 


5) foster high quality and supportive relations with peers and adults; 


6) help youth recognize conflicting values and develop their own; 


7) cultivate the development of new skills; and 


8) promote fun and expand young people’s capacity to enjoy life and 


know that success is possible. 


 


In drawing the connection between the experiential education methodology and the reality of preparing young 


people for social, civic and economic life, Former Director of Youth Development for the U.S. Department of 


Agriculture's Cooperative State Research, Education and Extension Service writes, “…these are the basic ideas of 


youth development. Some things cannot be taught but must be learned through experience, experiences are 


transformed by the individuals who participate in them.” 
42


 


 


This is reinforced from an employer’s perspective, with The UK Commission for Employment and Skills (UKCES) 


stating in a 2009 report that what is missing in pupils is “experiential action learning - using skills rather than 


simply acquiring knowledge.” 
43


 


 


It is clear that there is an urgent need for programs that provide young people with more than access to 


information and ideas, but also ways of engaging with them, of making connections, of seeing principles and 


relating them to their own experiences and emerging sense of identity. Founded on experiential education 


methodologies, the IMPACT Club model is one approach which provides this for young people by actively 


engaging them in their own learning by giving them the opportunity to perform services that directly benefit 


their community.  This approach branches out from the experiential learning discipline and is known as service-


learning.  


 


 


8. Service-Learning: Learning for civic, social and economic participation 
 


A form of experiential education, service-learning is defined as “a teaching and learning strategy that integrates 


meaningful community service with instruction and reflection to enrich the learning experience, teach civic 


responsibility, and strengthen communities.”  This form of learning emphasizes critical thinking and personal 


reflection while encouraging a heightened sense of community, civic engagement, and personal responsibility. 


 


Founded on the principles of 


positive youth development and 


community youth development 


(see Annex 1 and 2), service-


learning programs have been 


proven to foster the necessary 


skills, attitudes, behaviours and 


perceptions needed to incubate a 


positive adulthood. Beyond this, 


youth service-learning programs - 


such as IMPACT Clubs - have 


important contributions to make 


to countries in the developing 


world. Service-learning programs help build the leadership and civic engagement skills of the youth who 


participate in them, whilst contributing to grass roots community development efforts that are an essential part 


of nation building.
44


 


 


Youth service-learning programs can be found in every region and in most countries of the world. The size and 


scope of such programs vary widely, depending upon variables such as their institutional context, the amount of 


funding available, and the goals and objectives of their sponsoring agencies.
 45
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Young people participating in a community service-learning project 


 


In Africa, many countries established national service-learning programs during the period of colonial 


independence in the 1960s and 1970s. Most African national youth service-learning programs focus on 


mobilizing young people for national development.
46


  


 


In Asia, as in the United States since the 1960s, large-scale national youth service-learning programs have been 


initiated across the region and expanded throughout the 1990s and 2000s.
47


  One example is the Indian National 


Service Scheme which was created in 1969. Based on Gandhian principles, this program has the dual goals of 


developing civic responsibility in young people and contributing to national development.
48


 


 


Across Eastern Europe, the Middle East and North Africa there are examples of both national and non-


governmental initiatives for youth service-learning in Algeria, Bahrain, Egypt, Israel, Jordan, Kuwait, Lebanon, 


Morocco, Palestine, Saudi Arabia, Tunisia, Turkey, the United Aarab Emirates, and Yemen.
49


  An example of a 


youth service-learning program in the region is the Alashanek ya Balady Association, an Egyptian youth-led 


community service organisation established in 2005 by a high school student that works to improve poor 


neighbourhoods through four key approaches: family-based development, integration of training and 


employment, changing stereotypes, and community participation and inclusion. Women and youth are a 


primary target group for training and employment opportunities. 


 


This brief overview of youth 


service programs reflects the 


interest of countries around 


the world in harnessing the  


energies and talents of young 


people and engaging them in 


the process of community 


building. Engaging youth in 


this way provides much 


needed support to their 


communities, while helping to 


build self-esteem and positive 


futures for the youth 


themselves.  
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9. Service-Learning for Youth Livelihoods Development 
 


Of the strategies typically used for youth economic engagement, service-learning is perhaps the most 


overlooked.  


 


Within environments of high youth unemployment or political instability, service-learning for youth economic 


engagement has been proven to have positive development outcomes when working with young people of both 


low and high educational attainment backgrounds. The goal of these programs is two-fold: 


1) Youth service for civic engagement: These programs engage youth in developing their communities, 


taking on positive roles in identifying and solving problems, and strengthening their leadership skills. 


Such programs may also seek to change public impressions of youth and their role in society. 


2) Youth service for employment or livelihood development: These programs combine technical and work-


readiness training for youth with employment-related service activities, such as mentoring and 


apprenticeships. They are focused on helping youth develop skills needed to get a job and/or pursue a 


career.  


 


Evaluations
50


  of service-learning programs targeting unemployed youth found that participants commonly 


reported: 


• Enhanced positive values and personal identity as an overwhelmingly positive response from 


community beneficiaries about youth-led initiatives.  


• A stronger civic identity, with a greater sense of responsibility for others and the society itself. 


• That they learned new content and practical skills. 


• That through their community-based service activities, they were able to apply the leadership concepts 


and theories they had learned during their training sessions. 


• An increased sense of belonging and opportunity  


 


In addition, approximately 50% of youth participants have gone on to continuing education or technical training 


and an estimated 35% are now employed or self-employed.   


 


Annex 3 identifies case studies of service-learning programs that that are focused on youth livelihood 


development.  


 


Grounded in service-learning methodology, the IMPACT Club model has been identified by World Vision as a 


holistic and integrated approach to helping disadvantaged youth develop the skills, behaviours and attitudes 


necessary to obtain sustainable livelihoods and participate constructively in their communities. This is achieved 


through a “learn by doing” approach to group based training and support services.  


 


The following sections of this report explore the IMPACT Club model and present the case for IMPACT Clubs 


proposed by SEED for World Vision. 
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10. IMPACT Clubs: A model for World Vision 


Engineered by New Horizons Foundation in Romania, the IMPACT Club model is designed to address the 


livelihood needs and aspirations of young people while also addressing critical community development 


challenges.  


 


SEED is currently piloting the IMPACT Club model and testing it as a cost-effective, scalable and replicable 


approach to youth livelihood programming. 


 


SEED Unit has partnered with New Horizons Foundation to innovate, adapt and refine the IMPACT Club model 


for World Vision.  Working through an economic development lens, SEED aims to ensure that the program and 


its associated curriculum is cognisant of the local economic context and that the youth involved will have 


greater access to markets and increased chances of finding employment as a result of their participation. 


 


Child Well-being and Rights Community of Practice, the Economic Development Community of Practice, and the 


Education and Life Skills Community of Practice have endorsed the piloting of the approach. 


 


10.1 What are IMPACT Clubs? 


 


IMPACT Clubs are groups of young people who meet each week to identify community problems and to 


brainstorm, plan and implement community service and social enterprise projects. Youth undertake three to 


four projects each year; each successive project is increasingly complex, delves more deeply into community 


issues, and elicits greater leadership, project management and business development skills from the youth.   


 


 These projects are IMPACT Club’s main learning tool and serve a dual purpose: 


• To bring social change to the community; and 


• To equip youth with critical life, work-readiness and technical skills. 
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Figure 4. IMPACT Club projects 


 


 


 


 


 


 


The model’s multi-year curriculum has four learning pillars: active citizenship, employability, social 


entrepreneurship and leadership. 
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“Sustainable development and social 


cohesion depend critically on the 


competencies of all of our population – 


with competencies understood to cover 


knowledge, skills, attitudes and values.”  


OECD Education Ministers 


Through this curriculum IMPACT Club members develop a set of five core competencies and nine core values,  


aimed at fostering the individual competencies in young people necessary for participation in social, civic, and 


economic life.  


 


It is important to acknowledge here that a competency is more than just 


knowledge and skills. It involves the ability to meet complex demands by 


drawing on and mobilising psychosocial resources (including skills and 


attitudes) in a particular context. For example, the ability to communicate 


effectively is a competency that may draw on an individual’s knowledge of 


language, practical IT skills and attitudes towards those with whom he or 


she is communicating.  


 


New Horizons Foundation defines competency as the culmination of knowledge, abilities values and attitudes - 


the definitions of which have been presented in a table below for ease of understanding. The competencies 


imparted by the IMPACT Club program are transversal, meaning that they are common to most professions and 


can be developed to various levels. 


 


Competence = knowledge + abilities + values/attitudes 


Competence represents the proven capacity to select, combine, and appropriately use knowledge, skills, values, 


and attitudes in order to successfully resolve a certain category of situations that contribute to one’s 


development, both personal and professional. 


Knowledge is the result of the assimilation of a set of 


facts, principles, theories, and practices in a particular 


area of interest. 


Ability represents the capacity to apply and use 


knowledge in order to perform tasks and solve various 


situations. 


Values/attitudes – An attitude represents the way an individual responds to various aspects of life and reality 


and comprises emotional, cognitive, and behavioural reactions. Values are described as general and abstract 


principles that define what is important and valued in life, determine appropriate behaviour and enable one to 


assess situations, events, people, and natural and social objects. 


 


 


The learning pillars, core competencies and values are presented in the IMPACT Club Learning Wheel (see Figure 


5) on the following page. 
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Figure 5. IMPACT Club Learning Wheel 
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11. The Multi-Dimensional Benefits of the IMPACT Club Model 
 


Studies
51


 of service-learning programs indicate high positive correlations to academic performance, growth in 


personal skills and civic connectedness, and school-to-work benefits. The section below presents the evidence 


for IMPACT Clubs as a holistic approach to the social and economic empowerment of disadvantaged youth, and 


discusses the model’s multi-dimensional benefits, specifically: 


• IMPACT Clubs Build Social Capital 


• IMPACT Clubs Build Internal and External Developmental Assets 


• IMPACT Clubs Develop Leaders 


• IMPACT Clubs Develop Active Citizens 


• IMPACT Clubs Empower Youth 


• IMPACT Clubs Increase Youth’s Employability and Income Generating Capability  


• IMPACT Clubs Cultivates Entrepreneurial Skills, Behaviours and Attitudes 


• IMPACT Clubs Improve Academic Outcomes 


• IMPACT Clubs Fight Corruption 


 


This section draws on recent research and evaluations
52,53,54


of the impacts of the IMPACT Club model conducted 


by New Horizons Foundation, and as a result of extensive desk research.   


 


 


11.1 IMPACT Clubs Build Social Capital 


 


Social capital refers to social networks and social relationships. It can be thought of as a bonding between 


similar people and a bridging between diverse people. Fukuyama states that social capital is the “informal norms 


that promote cooperation between two or more individuals, and is the source of virtues like honesty, reciprocity, 


and trustworthy behaviour.” 
55


 


 


There are three recognised dimensions of social capital:
56


    


1. The quantity of an individual’s social relationships;  


2. The quality of those relationships, including the nature of the interactions, shared activities, and affect; 


and  


3. The value of the resources that partners in social relationships can potentially make available to one 


another. 


 


Research illustrates the powerful extent to which social capital, or its absence, can affect the wellbeing of 


individuals, communities and nations.
57
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 Evidence shows that social cohesion is critical to sustainable economic development.
57


 Economics studies demonstrate that high  levels of social capital makes workers more 


productive, firms more competitive, and nations more prosperous.
 57


 Further advantages of strong social capital in a community are reduction of transaction cost in the market, 


higher likelihood of mobilisation of people towards certain activities, reliability in normative structures by implicit codes and stability of proprietorship. Psychological research 


indicates that abundant social capital makes individuals less prone to depression and more inclined to help others. Epidemiological reports show that social capital decreases 


the rate of suicide, colds, heart attacks, strokes, and cancer, and improves individuals’ ability to fight or recover from illnesses once they have struck. From political science, we 


know that extensive social capital makes government agencies more responsive, efficient, and innovative 
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For young people in particular, social 


capital plays a significant role.
58


 


Science has shown that diverse social 


relationships and networks (the 


essence of social capital) are crucial to 


healthy development and functioning. 


They act as protective factors that 


build young people’s knowledge, skills 


and confidence, and aid in the 


successful transition to adulthood, 


resiliency and recovery from trauma.
 


59
 Sociology studies also suggest that 


a high level of social capital is 


associated with reduced risky 


behaviors in youth, thereby reducing 


juvenile delinquency, teenage 


pregnancy and drug abuse. There is 


also a positive correlation between 


social capital and increased student 


test scores and graduation rates.
 60


 


 


Service-learning is a proven methodology in the development of social capital.
 61


  Through service learning, the 


IMPACT Club model facilitates a positive environment for bonding social capital, promoting amongst its 


participants the benefits of working together towards a common beneficial purpose.  


 


Often youth find themselves in a place without the capacity to develop their own social capital or to be actively 


involved in their community. The IMPACT Club model addresses this by offering a supportive group 


environment that incubates the development of the interpersonal trust, teamwork, and civic values that make 


societies function and prosper.
62


  


 


The IMPACT Club model also programs for and thus fosters the development of bridging social capital. The 


members of IMPACT bond together in order to reach out to, or to “bridge” with, other dissimilar groups, 


organisations and individuals.
 63


 By motivating IMPACT Clubs to partner with other governmental and non-


governmental organizations in doing service for the community, participants internalize how to work with 


different groups for a common purpose and develop internal strategies to overcome racial tensions. 
64


 


 


Social capital is also important as a precondition for effective democracy and the development of civil society.  


Figure 6 portrays the interconnectedness of civil society and the different components of human development. 


The IMPACT Club model focuses on imparting the values that promote civil society while encouraging the 


development of each of these areas in both individuals and society.
 65


 


 
 
                                                           
58


 John F. Kennedy School of Government (2001). Youth and social capital. In R. Putnam (Ed.), Better together: The report of the Saguaro Seminar: Civic engagement in America 


(pp. 60–69). Cambridge, MA: Author. 
59


 Jim Casey Youth Opportunities Initiative (2013) The Adolescent Brain: new research and its implication for young people transitioning from foster care, Jim Casey Youth 


Opportunities Initiative, St Louis, USA 
60


 Coleman, J. S. (1988). Social capital in the creation of human capital. American journal of sociology, S95-S120. 
61


 Fukuyama, F. (1996). Trust:  The Social Virtues and the Creation of Prosperity. New York, Free Press Paperbacks 
62


 New Horizons Foundation (2012) IMPACT Manual, New Horizons Foundation, Lupeni, Romania 
63


 New Horizons Foundation (2012) IMPACT Manual, New Horizons Foundation, Lupeni, Romania 
64


 New Horizons Foundation (2012) IMPACT Manual, New Horizons Foundation, Lupeni, Romania 
65


 New Horizons Foundation (2012) IMPACT Manual, New Horizons Foundation, Lupeni, Romania 


Box 2: Bonding and Bridging Social Capital 


Both bonding and bridging social capital ensure trust and teamwork, the 


building blocks for successful economic and community development. 


 


Bonding social capital refers to the level of social cohesion and cooperation 


within a specific social group. These ties are necessary for creating a sense of 


identity and purpose within a social group, forming the norms and bonds that 


hold a group together.  


 


Bridging social capital encompasses the social cohesion between community 


groups and organisations. Bridging social capital occurs when different groups 


build social capital among each other. While bonding social capital provides 


groups with a sense of identity and common purpose, bridging social capital 


transcends social divides (e.g. religion, ethnicity, socio-economic status) and is 


essential for positive community development. Bridging social capital is linked 


to the moral vision of social inclusion (such as the marginalised and disabled).  


 
Source: New Horizons Foundation (2012) IMPACT Manual, New Horizons 


Foundation 
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Figure 6. Sustainable Development Wheel 
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11.2 IMPACT Clubs Build Internal and External Developmental Assets 


 


Positive youth development (see Annex 1) refers to an approach that provides young people with multiple 


positive interactions as a means to uncover, recognise, and support them in pursuing their own unique 


aspirations. The approach identifies young people as experts of their own lives and their communities, and 


offers them with opportunities to participate meaningfully in their own planning and decision-making. The 


concept of positive youth development also seeks to offer young people the opportunity to participate in the 


broader issues impacting others and their communities.  


 


Establishing positive relationships with trusted adults (including family members, teachers and community 


members) is a key element of positive youth development. These adults interact with young people through 


teaching and role modelling, guiding them towards competence. Making these connections therefore is 


essential as young people learn to navigate life’s challenges in terms of possibility rather than risk. 


 


Science has begun to document the outcomes of positive youth development programs, demonstrating that 


positive youth development is more than a useful practice, it is a neurological imperative. Young people who are 


surrounded by a variety of development opportunities with adults encounter less risk and transition successfully 


into adulthood at higher rates.
 66


 


 


Positive youth development also fosters the formation of internal and external assets (see Annex 4) so that 


young people can thrive.
 67


   
 


The IMPACT club model embraces the principles of positive youth development by providing young people with 


opportunities to develop technical and socio-emotional skills, contribute meaningfully to their communities and 


help them to develop a clear understanding of themselves, including their aspirations and future goals. 


 


The IMPACT Model is youth-led, allowing young people decide on the issues they would like to learn about and 


tackle, choose when their groups meet, and decide how to implement their ideas. Youth leadership is 


embedded throughout the structure and functioning of the programme, which facilitates young people to make 


decisions and actively engage in their own learning. 


 


Working with IMPACT Club Leaders and Local Coaches also allows young people to develop positive 


relationships with adults who provide mentoring and support and model positive life behaviours.   


 


Through the application of the principles of positive youth development, the IMPACT Club model ensures that 


youth participants develop critical internal and external development assets necessary for successful transitions 


into adulthood. 


 


11.3 IMPACT Clubs Develop Leaders 


 


Youth leadership may be defined as “young people empowered to inspire and mobilise themselves and others 


towards a common purpose, in response to personal and/or social issues and challenges, to effect positive 


change.” 
68
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To develop leadership skills in young people, youth themselves require opportunities to engage in challenging 


action around issues that reflect their genuine needs and offer authentic opportunities to make decisions and 


effect change. It is important that this takes place in a supportive environment in which young people can 


reflect on their experiences. The areas of development targeted by youth leadership programmes – such as 


belonging and membership, competence and power, and meaningful relationships with others – are critical 


components of healthy development in adolescence and youth, and are intrinsically connected with the concept 


of positive youth development. 
69


 


 


Programs that foster youth leadership are proven to have benefits for the individual young person, their peer 


group and society more broadly. On an individual level, the social and emotional skills that young people 


develop when they learn and exercise leadership can be key in enabling them to develop this vital self-


confidence and motivation towards the future. 


 


The investment in young people’s personal development creates the potential for wider economic 


opportunities, especially in disadvantaged communities. Youth leadership development therefore serves 


multiple purposes: “It is simultaneously an end in itself, by promoting healthy youth development, and a means 


to an end, as youth make contributions through their participation.”
 70


 


 


As one of the general learning outcomes of the IMPACT Club program, the model explicitly facilitates 


opportunities for youth to engage in the facilitation and/or coordination of club activities as well as service 


learning and social enterprise projects to develop specific skills that will enable them to pursue the 


improvement of the long-term welfare of their communities. The IMPACT Club program also provides an 


environment and support for reflection on these experiences through weekly de-briefings and quarterly 


evaluations. 


    


The IMPACT Club model is proven to cultivate the following leadership skills in young people, including the 


ability to:
 7172


 


• understand the need to sustain development both at the personal and community level;   


• identify new opportunities for development within the club;  


• evaluate and plan personal time and club time; 


• demonstrate responsibility and invest time in personal learning;  


• work and collaborate with people of different age, gender, race, religion, etc.;  


• respect other members of the club;  


• work efficiently as an individual but also as a team member;  


• identify his/her own role within the team and recognise the role of others within the team;  


• process information and manage time; 


• delegate tasks; 


• organise and plan meetings;  


• plan and prioritise goals and objectives; 


• communicate effectively; 


• lead groups and projects effectively; 


• organise resources; 


• coach and mentor others; and 


• solve problems and think critically 


 


                                                           
69


 Khan, L, Hewes, S, Ali, R. (2009) Taking the lead: Youth leadership in theory and in practice, The Young Foundation, London, UK 
70


 Khan, L, Hewes, S, Ali, R. (2009) Taking the lead: Youth leadership in theory and in practice, The Young Foundation, London, UK 
71


 New Horizons Foundation (2012) IMPACT Manual, New Horizons Foundation, Lupeni, Romania 
72


 Burean, T, Angi, D, Constantinescu,S, Mosoreanu, M. (2012) Quantitative evaluation regarding education results of IMPACT, New Horizons Foundation, Lupeni, Romania 







SEED, World Vision Australia            29 


 


IMPACT Club youth mentor children as part of a community service-learning project 


11.4 IMPACT Clubs Develop Active Citizens 


 


Service-learning actively engages young people in their own learning by giving them the opportunity to perform 


services that directly benefit their community.   


 


Community based service-learning has been proven to help raise youth awareness of community issues and to 


consequently increase their level of commitment to being involved in finding solutions. These two aspects are 


integral to being an active citizen.  Based on service-learning methodologies, the IMPACT Club model imparts 


the positive values, skills and competencies necessary to contribute to an individual’s moral development and 


civic participation.   


 


Moral development is fundamental to healthy social and civic participation. Through the IMPACT Club program 


youth learn the importance of compassion and trust, as well as the benefits of mutual cooperation. The IMPACT 


Club model inspires youth to care about the needs of their neighbours and, indeed, their entire community, thus 


extending their social participation. Individuals learn to practice the lifelong moral habits of serving others 


rather than profiting from them.
 73


  


 


Critically, the IMPACT Club pedagogy also imparts on its participants important skills for civic involvement by 


actively promoting participatory democracy. The model empowers youth to understand their local, regional, 


and national government bodies.  By implementing service projects, participants learn how to work with 


government officials. Through both their failures and successes in partnering with these officials, individuals 


learn how public policies are created, implemented and amended. In addition to learning the roles of elected 


officials, IMPACT Club participants also come to understand their own citizenship responsibilities. 


  


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Through service projects IMPACT Club participants are also empowered to positively contribute to their 


community. They learn through application that they themselves can address community issues and be agents 


for change by building local playgrounds, developing recycling systems, improving their community libraries and 


educating their communities, for example.
 74


  IMPACT Clubs provide an outlet for individuals to make lasting and 


positive changes in their society. 
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11.5 IMPACT Clubs Empower Youth 


 


"Young people are empowered when they acknowledge that they have or can create choices 


in life, are aware of the implications of those choices, make an informed decision freely, take 


action based on that decision and accept responsibility for the consequences of those actions. 


Empowering young people means creating and supporting the enabling conditions under 


which young people can act on their own behalf, and on their own terms, rather than at the 


direction of others."
75


 


 


Youth empowerment is an important area from different perspectives. In Psychology, empowerment is usually 


defined as increased intrinsic task motivation manifested by an individual’s attitude towards their role in work, 


society or family. The attitudes reflect the extent to which an individual perceives his/her role in terms of 


meaning, competence, self-determination and impact. A good balance across those four cognitive components 


reflects an active
76


, rather than a passive, orientation in life.
77 


 


 


The empowerment approach builds on the assumptions that truly empowered people must shape their 


community from the inside out, i.e. from the individual’s realization of self-efficacy and connectedness with the 


community. 


 


Service-learning creates an opportunity for youth to foster their strengths, build stronger relationships and to be 


empowered in order to incubate a positive adulthood.  


 


Through the exercise of taking positive roles in identifying and solving problems among the communities, the 


IMPACT Club program allows participants to identify their own strengths and also the aspects of the project that 


they are passionate about.  Furthermore, through the service-learning project, young people are enabled to 


‘experience’ their own learning.  The advantage of experiencing one’s learning is that it provides a bi-directional 


positive growth of both the individual and his/her social context, essentially empowering the individual. 


 


 


11.6 IMPACT Clubs Increase Youth’s Employability and Income Generating Capability  


 


The IMPACT Club model provides a platform for youth to develop critical socio-emotional and technical skills, 


imparting on them the necessary capabilities for economic participation. 


 


Through the IMPACT Club curriculum and the full process of planning and implementing service-learning and 


social entrepreneurship projects, the IMPACT Club program facilitates the development of valuable life, work-


readiness and vocational skills and capabilities in youth that are both relevant to their economic context and 


marketable to employers.  


 


As IMPACT Club service-learning and social entrepreneurship projects are based on youth-led community and 


labour market assessments, they are responsive to the local context. This means that technical/vocational 


training is market-driven. Additionally, by going through the process of youth-led community and labour market 


assessments, IMPACT Club members develop their knowledge of the local labour market (including goods and 


services information) and an understanding of market dynamics whilst building their networks (through the 


process of interviewing employers, traders and other market actors).  
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By applying skills cultivated through IMPACT Club curriculum to service-learning and social entrepreneurship 


projects, IMPACT Club members are able address the ‘work/experience’ trap that frequently impedes young 


people in search of employment. These projects provide an alternative to internships or apprenticeships, and 


provide youth with professional experience, on-the-job training and potential pathways to employment. 


Projects offer the opportunity for youth to apply their newly gained technical knowledge and skills, and to 


practice behaviours expected of them in the workplace, such as meeting deadlines, working in groups and 


punctuality.  


 


Projects also increase IMPACT Club participants’ professional networks and contacts that are beneficial to future 


employment opportunities by providing opportunities to engage with market actors and community members 


in the process of project planning and implementation.  


 


Recent research conducted / released by the New Horizons Foundation has found that through the IMPACT Club 


program, youth develop the following competencies which ultimately increase their employability. Youth are 


able to 
787980


 


• identify community needs and economic opportunities, and explore creative solutions (problem solving 


approach) 


• develop project budgets and monitor the way a budget is spent 


• understand what reporting is and complete a project reporting form 


• communicate using e-mails, communication platforms and social networks inside and outside a club  


• grow and develop healthy interpersonal relationships within a group(club)  


• work in a team  


• effectively communicate outside a club with potential partners, sponsors and donors 


• build a personal learning plan and follow it 


• design and create marketing, communication and public relations materials  


• document success stories, organize interviews , write motivation letters  and CV's 


• able to keep notes in a meeting 


• negotiate conflicts and make decisions in a responsible way 


• develop IT skills and are able to use Word, Excel and design programs 


• facilitate group meetings 


• conduct community and labour market assessments 


• develop and implement business plans 


 


In addition to building young people’s employability, the IMPACT Club program can also improve member’s 


income generating capability.   


 


As outlined by World Vision’s Youth Livelihoods and Empowerment Theory of Change, at an individual level, a 


young person’s income generating capability is directly influenced by six sets of skills, competencies, accesses 


and supports. These are: 


• Basic Skills, including basic numeracy, and functional and financial literacy. 


• Positive Identity and Citizenship 


• Work Readiness Skills, which include livelihood preparedness, employment skills, entrepreneurship 


skills, technical and vocational skills and work experience 
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• Soft Skills for Life and Work 


• Access to Services, Markets and Information, including labour market information, goods and services 


market information and age-appropriate financial services 


• Supportive Networks and Relationships, which includes supportive relationships with peers, family and 


adults, and positive affiliations and networks and economic cooperations. 


 


For an overview of each of the six sets of skills, competencies, access and support, please refer to Annex 5. 


 


As outlined in this report, the IMPACT Club program carefully addresses each of these six areas, thereby 


increasing the income generating capability of its youth members.   


 


The IMPACT Club model also recognises that to achieve positive development outcomes (including sustainable 


livelihoods) amongst youth, the young person cannot be viewed in isolation, and that the local, national and 


international level environments all play a critical and inextricable role. The IMPACT Club program empowers 


young people to take action at both a national and local level by equipping them with the knowledge, skills and 


support needed to mobilize civil society, business and community members to advocate for positive change. 


This varies from lobbying for change in the policy and practices of government, national authorities or 


ministries, to mobilizing community members to change the local business environment by building new 


infrastructure. 


 


 


11.7 IMPACT Clubs Cultivates Entrepreneurial Skills, Behaviours and Attitudes 


 


“In certain labour markets, the prevailing level of economic activity is simply not sufficient to generate enough 


entry level, career-oriented jobs for young people.”
81


  


 


We cannot help young people find jobs unless those jobs exist. In many economies around the world, job 


creation through entrepreneurship is the most viable option for youth who are entering the job market.
82


 This is 


particularly important for disadvantaged and at-risk youth who face the greatest barriers to job market entry.
83


  


 


Not only is it more challenging to place at-risk youth in jobs, but job opportunities may also be very limited in 


certain locations, making it more necessary for anti-poverty strategies to include youth entrepreneurship 


support programs.
 84


  Supporting young entrepreneurs can be a highly effective way to reduce youth 


unemployment and stimulate growth in local communities.
 
 


 


The IMPACT Club program provides an environment that incubates the essential entrepreneurial skills, 


behaviours and attitudes that increase the likelihood of IMPACT Club members establishing and sustaining their 


own business. 
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For youth seeking to start or grow their own business, a number of specific skills (in addition to work-readiness, 


life and technical skills) should be acquired.  These include the ability to: 


 


• Identify and act on opportunities to meet personal, social and/or economic needs - in particular 


the ability to see opportunities for profit in the marketplace. 


 


• Identify factors in business success, for example describing the reasons why businesses may 


succeed or fail and the ability to identify key actions necessary for entrepreneurial success. 


 


• Develop a business plan for an enterprise to capitalize on a social or financial opportunity. 


 


• Identify, assess and choose to take risks and to manage these as unexpected changes or 


outcomes occur. 


 


• Calculate an appropriate price for a good or service, understanding the concepts of production 


costs, breaking even, profit, competition, and value pricing. 


 


• Market products and services 


 


• Know when and where to access capital. This means describing and calculating the need for 


capital and other requirements necessary to launch and conduct a business, and the ability to 


explain how they can gain and manage these, as appropriate. 


 


• Comply with legal regulations, such as finding and describing the relevant laws that regulate 


their chosen business endeavour and protect consumers. 


 


Through the IMPACT Club curriculum, youth gain fundamental knowledge in the area of entrepreneurship. As a 


result of the application of this knowledge to social entrepreneurship projects, young people develop these core 


skills which are transferable to waged employment, amongst other life areas. 


 


Recent research in behavioural economics and related fields has indicated that individuals’ behaviours, abilities, 


and attitudes often act as barriers to business success – the IMPACT Club model directly addresses this. The 


IMPACT Club program builds in exercises, activities and opportunities for young people to cultivate 


entrepreneurial behaviours and attitudes, such as risk taking, problem solving, creativity and innovation, 


resilience, visioning, planning and goal-setting.  


 


Through the piloting of the model within World Vision, SEED and New Horizons Foundation will look to further 


develop this component of the IMPACT Club model by adding program components that better address the 


livelihood needs of youth aged 16 and over who require a sufficient and sustainable income. From these pilot 


projects SEED and New Horizons Foundation will test concepts such as business plan competitions and business 


grants, one-on-one business coaching and mentoring.  
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  11.8 IMPACT Clubs Improve Academic Outcomes 


 


Programs, such as IMPACT Club, that utilize experiential education methodologies can increase academic 


outcomes.  Over 500 published studies indicate positive participant outcomes in the areas of “subject matter 


learning, standardized test performance, school attendance, earned grades, motivation for learning, and 


engagement in school.” 
85


   


 


Evidence also illustrates that programs like IMPACT Clubs do not detract from the formal educational system, 


but enhance its outcomes – suggesting that there is a synergistic relationship between formal and non-formal 


education.
 86


 


 


11.9 IMPACT Clubs Fight Corruption 


 


In addition, it is widely known that corruption can only be fought with pressure from civil society.
 87


 Corruption, 


according to the World Bank, is considered the number one obstacle to socio-economic development.  The 


IMPACT Club model contains training modules specifically aimed at helping youth understand the personal and 


social dangers of corruption.  IMPACT also intentionally “socializes” youth into pro-social behaviours and instils 


moral values in a learn-by-doing modality.  For example, the model promotes transparency as community 


service projects simply will not succeed if they are not genuinely serving the common good.  Youth experience 


the benefits of trusting and transparent behaviours 


 


.     


12. Conclusion 
 


There is a growing global consensus regarding the role of social and emotional competencies in supporting 


young people’s transition to adulthood, employment and independence. 


 


Through the use of service-learning methodologies, the IMPACT Club program cultivates critical social and 


emotional competencies, and facilitates the relevant technical skills that assist young people in gaining and 


sustaining a livelihood and making successful transitions to adulthood.  


 


Beyond this, the IMPACT Club facilitates the journey of young people in gaining a clear understanding of 


themselves, their values, aspirations and future goals, while developing their capacity to contribute to their 


communities. In this way, the IMPACT Club model upholds John Dewey’s vision for education not being solely as 


the acquisition of a pre-determined set of skills, but rather as the realization of one's full potential and the 


ability to use those skills for the greater good. 


 


The IMPACT Club model is extends beyond a methodology that educates young people and provides them with 


pathways into income generating opportunities, to a model that can assist young people to permanently 


transform their lives and their communities for the common good.  


 


SEED recommends that World Vision pilot the IMPACT Club model with a view to develop a project model for 


the World Vision Partnership.  
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Annex 1: Positive Youth Development 


Positive youth development can be described as “a pro-social approach that strives to enable agencies, 


programs, and communities to engage youth in a manner that promotes positive and healthy transitions from 


adolescence to adulthood while enabling youth to reach their full developmental potential.”
 88


 Simply speaking, it 


is the process through which young people acquire the cognitive, social, and emotional skills and abilities 


required to navigate life.
89


 


 


There are many variations of this approach but important constructs included in all variations are promoting a 


sense of safety; providing appropriate structures; creating supportive relationships; providing opportunities to 


belong; providing positive social norms; giving youth responsibilities and meaningful challenges; and providing 


opportunities for skill building. One of the hallmarks of the positive youth development movement is that it is 


built on a foundation of scientific research.
90


  


The University of Minnesota
91


 has identified eight critical elements of programs that successfully promote 


positive youth development. Such programs: 


1) are physically and emotionally safe; 


2) give youth a sense of belonging and ownership  


3) foster self-worth; 


4) allow youth to discover their 'self' (identity, interests, and strengths); 


5) foster high quality and supportive relations with peers and adults; 


6) help youth recognize conflicting values and develop their own; 


7) cultivate the development of new skills; and 


8) promote fun and expand young people’s capacity to enjoy life and know that success is possible. 


 


“The Six C’s” provide useful summary of the goals of positive youth development (see Box 1).  
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Box 1: Working Definitions of the Six C’s of Positive Youth Development 


Competence:    Positive view of one’s actions in domain specific areas including social, academic, cognitive and vocational. 


          Social competence pertains to interpersonal skills (e.g. conflict resolution). Cognitive competence pertains to cognitive 


abilities (e.g. decision making). School grades, attendance, and test scores are part of academic competence. 


Vocational competence involves work habits and career choice explorations. 


Confidence:      An internal sense of overall positive self-worth and self-efficiency; one’s global self-regards, as opposed to domain 


specific beliefs. 


Connection:      Positive bonds with people and institutions that are reflected in bidirectional exchanges between the individual and 


peers, family, school, and community in which both parties contribute to the relationship. 


Character:         Respect for societal and cultural rules, possession of standards for correct behaviours, a sense of right and wrong 


(morality), and integrity. 


Caring:               A sense of sympathy and empathy for others. 


Contribution:    The act of contributing towards, or giving for the sake of the common good 
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Annex 2: Community Youth Development 


Community youth development is an integration of positive youth development and community development. 


Community youth development involves creating opportunities for young people to connect to others, develop 


skills, and utilize those skills to contribute to their communities.
92


 


 


Based on the principles of asset-based community development, 
93


 a community youth development orientation 


involves shifting away from just concentrating on problems toward concentrating on strengths, competencies, 


and engagement in self-development and community development.  


 


Community youth development means engaging youth as full partners in the process of positive development, 


that is, in providing young people with sustained positive relationships with adults, and opportunities for new 


and “real-world” experiences for skill development and mastery. 


 


The philosophy of community youth development aligns with the United Kingdom’s Department for 


International Development (DFID) model which advocates that development assistance focused on youth 


represent a three-lens approach:
94


 


• Working for the benefit of youth (as target beneficiaries), keeping youth project beneficiaries 


informed, focusing on their issues and preparing the groundwork for engaging youth as partners;  


• Involving youth as partners, consulting and collaborating with youth as part of the design and 


implementation process; and 


• Supporting youth as leaders, which requires opening spaces for youth-led interventions and 


decision-making within existing project structures, systems and processes.   


 


 


Figure 7. Three-Lens Approach to Working with Youth 
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 Asset-Based Community Development (ABCD) is a highly participatory approach to development that seeks to empower communities to draw on tangible and 


social community assets to manage their own development. The strength of ABCD is its ability to facilitate people imagining their world differently, resulting in 


action to change their circumstances. Previous research has shown international non-government organisations (NGOs) have found highly participatory, community-


led approaches to development to have been particularly effective forms of poverty mitigation and community empowerment.  
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 DFID (2012) The Three-Lens Approach, Youth Participation in Development: A Guide for Development Agencies and Policy Makers, DFID, URL: 


http://www.ygproject.org/guide/introduction/three-lens-approach (accessed 31/10/2012) 
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Annex 3: Case Studies of Service-Learning for Out of School Youth 


The Education Development Centre has produced a comprehensive review of youth focused service-learning 


programs on which this section is based.
 95


 


 


Ruwwad Palestinian Youth Empowerment Program 
The Ruwwad Palestinian Youth Empowerment Program is an example of a service-learning program that targets 


unemployed youth and focuses on civic engagement and work-readiness training. Between 2005 and 20011, 


Ruwwad, which means pioneer in Arabic, has provided leadership training for more than 800 Palestinian youth 


ages 14–24, and helped them organize community service projects that engaged an additional 16,000+ youth 


and brought benefits to tens of thousands of people in Palestinian communities throughout the West Bank and 


Gaza. The project also undertook additional activities, such 


 


Program Goals 


The original purpose of the project was to improve the lives and future opportunities of significant numbers of 


Palestinian youth in the West Bank and Gaza by helping to help Palestinians achieve greater social stability by 


empowering youth to become constructively engaged in civil society, economic development, and family and 


community life. The project also aimed to create a social, economic, and political environment with a greater 


willingness and ability to invest in and develop Palestinian youth. 


 


Program Content 


The service-learning component of the Ruwwad Project focused on organizing a small leadership cadre of youth 


to undertake community-based service-learning projects. Every 30 days new groups of 30 young Palestinians 


were given a training course to build core leadership skills, such as problem solving, working in teams, 


communications, and critical and reflective thinking. As part of their training, known originally as the 30/30 


program, participants were asked to visit their communities, conduct a needs assessment, and design a service-


learning project. Once the designs were reviewed and approved by program staff, youth were given a small 


grant to implement their projects. They were expected to engage and manage other youth in the 


implementation process, and to document their project’s results.  


 


Examples of service-learning projects that Ruwwad youth undertook include a fund-raising campaign to help 


fight paediatric cancer, an environmental clean-up campaign in East Jerusalem, and an effort to help Palestinian 


farmers harvest olive trees. 


 


The project also implemented a special media training program, designed to build skills and empower 


Palestinian youth who had an interest in pursuing careers in communications. Participants in this program 


gained firsthand knowledge and experience designing and producing programs for local radio and TV stations, 


the Internet, and print media. The project also helped place youth in internships and apprenticeships with 


Palestinian businesses. 


 


Organisation and Staffing 


The Ruwwad Project was implemented by an international NGO (Education Development Center, Inc.) through a 


cooperative agreement with USAID. EDC fielded an all- Palestinian team to staff and implement the project in 


the field. The team included a mix of technical youth development specialists; experts in media, IT, and 


monitoring and evaluation; and financial, administrative, and logistics managers. 
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Measuring Impact 


Ruwwad conducted pre- and post-surveys with youth participants involved in the leadership training, media 


training, and the youth-led initiatives, in order to measure self-reported change in a variety of competencies.  


Beneficiary surveys are also conducted when youth projects reach out to additional members of the community 


 


To assess the impact and promise of its service-learning component, Ruwwad conducted an internal mid-term 


assessment, reported in “Community-Based Service Learning for Youth Empowerment in Palestine: The Ruwwad 


Experience” by Dr. Trae Stewart. The report highlighted self-reported increases in areas such as positive values 


and personal identity among youth participants, as well as an overwhelmingly positive response from 


community beneficiaries about youth-led initiatives. Five primary themes were also explored through interviews 


with youth participants in order to gather qualitative impact findings. 


 


Highlights include: 


• By participating in Ruwwad’s trainings and/or community-based experiences, participants developed a 


stronger civic identity, with a greater sense of responsibility for others and the society itself. 


• Youth reported that they learned new content and practical skills. 


• Through their community-based service activities, youth were able to apply the leadership concepts and 


theories they had learned during their training sessions. 


• Youth gained a sense of belonging and opportunity by joining Ruwwad.  


 


 


YouthBuild International Mexico and Jovenes Constructores de la Communidad 
YouthBuild International works with Jovenes Constuctores de la Communidad (JCC), a partner that has built and 


operated programs adapted from the U.S.-based YouthBuild model in Mexico City, Chiapas, and Ciudad Juarez. 


 


YouthBuild International is a global NGO working in more than a dozen countries, which implements the 


YouthBuild program that began in the late 1980s in five low-income neighbourhoods in New York City. The 


YouthBuild program provides an integrated package of education, counselling, work, social action, and 


leadership development to vulnerable young people, allowing them to gain livelihood skills while addressing 


critical community development challenges. 


 


YouthBuild and JCC are examples of the youth service model for out-of-school youth with a focus on addressing 


employment.  It combines classroom learning for youth who did not complete secondary school, with hands-on 


construction projects that both serve the needs of the community and complement the learning agenda in the 


classroom. 


 


In nine Mexican states, young people have worked on historic restoration, hurricane reconstruction, 


reforestation, and building community centres and playgrounds. JCC is currently expanding the network to 


Tabasco and Oaxaca, and recently launched activities in Ciudad Juarez where they are directly addressing root 


causes of violence. The Ciudad Juarez model is being studied by the Government of Mexico for expansion to an 


additional 30 cities. To date, JCC has implemented 39 construction projects with more than 1,200 youth 


participants, reaching over 6,000 beneficiaries. In 2009, JCC was featured among programs with best practices in 


youth policies and programs in Latin America and the Caribbean. 


 


Program Goals 


JCC and YouthBuild International attempt to work with youth to discover their professional competencies and to 


develop and apply them through construction and renovation projects. Young people take part in community 


infrastructure building, get the experience of working with the community, and have an impact on the world 
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around them. While these youth turn their lives around through education and work experience, they are also 


changing public perceptions of youth. Community members that may view youth negatively are able to see 


them as assets. 


 


 


Program Content 


Similarly to the YouthBuild model in the United States, JCC combines classroom learning with hands-on 


construction or renovation projects. JCC employs a methodology of “learning by doing.” The program cycle in 


Mexico includes recruitment of 30–50 youth per class per location for a six month program with three months 


of follow-up. Each site has two cohorts of youth per year who participate in life skills training and related 


cultural, social, and psychological support activities, receive classroom and on-the-job training in the necessary 


work areas related to the project, and complete the work project as needed by the community. 


 


After the project is completed, JCC staff provides ongoing support services and career counselling for up to 


three months. JCC seeks to provide young people with the necessary tools to define their life plan and build life 


skills through a series of workshops on topics such as leadership, community service, fellowship, self-


confidence, non-violent conflict resolution, and teamwork. 


 


Organisation and Staffing 


In support of the methodology of “learning by doing,” JCC employs blacksmiths, carpenters, electricians, 


masons, and other technical specialists to teach youth these trades while also accompanying them and 


providing additional explanation and guidance of the construction or renovation process. Youth work in small 


groups, usually one teacher for every 5–10 participants, and progress is assessed monthly. 


Depending on the location and nature of the construction or renovation, projects last from three to six months 


and include community needs assessment, design and planning time, identification of numbers of youth 


needed, enrolment, orientation, and training, together with other administrative preparation that normally lasts 


four to six weeks. 


 


Typically, projects have a regional coordinator, a human development coordinator, a technical area coordinator, 


workshop facilitators, building-site managers, construction professionals (master masons, carpenters, etc.), 


graduate interns (Promotores) who have gone through the program as youth-service members before, and the 


youth service members called JCC students (Becarios). The construction professionals, in addition to having the 


specific skill sets for the type of work required, are often from the communities where the work is being done 


and, therefore, are able to impart the contextual circumstances into the daily work. 


 


Youth receive a small stipend to help cover transport, meals, and some materials, making it possible for youth of 


various socioeconomic backgrounds to serve. JCC works closely with local partners to develop projects and 


implement project components. 


 


Measuring Impact 


JCC monitors and assesses progress with youth on a monthly basis and has also had several external evaluations 


conducted on its program. For example, an overall assessment of the results of the training program, job 


training, and placement in the field indicates that: 


• 49% of young people participating in the program in the Federal District has gone on to continuing 


education or technical training and 29 % are now employed; 


• 52% of young people participating in the program in the State of Chiapas are now involved in continuing 


education or technical training and 33% are now employed. 
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Annex 4: Developmental Assets  


In 1990, Search Institute released a framework of 40 Developmental Assets, which identifies a set of skills, 


experiences, relationships, and behaviours that enable young people to develop into successful and contributing 


adults. Over the following two decades, the Developmental Assets framework and approach to youth 


development became the most frequently cited and widely utilized in the world, creating what Stanford 


University’s William Damon described as a “sea change” in adolescent development. 


 


Search Institute has identified the following building blocks of healthy development for adolescents (age 12-


18).
96


 


 


 EXTERNAL ASSETS 


 


SUPPORT 


1. Family Support | Family life provides high levels of love and support. 


2. Positive Family Communication | Young person and her or his parent(s) communicate positively, and 


young person is willing to seek advice and counsel from parents. 


3. Other Adult Relationships | Young person receives support from three or more nonparent adults. 


4. Caring Neighbourhood | Young person experiences caring neighbours. 


5. Caring School Climate | School provides a caring, encouraging environment. 


6. Parent Involvement in Schooling | Parent(s) are actively involved in helping the child succeed in school. 


 


EMPOWERMENT 


7. Community Values Youth | Young person perceives that adults in the community value youth. 


8. Youth as Resources | Young people are given useful roles in the community. 


9. Service to Others | Young person serves in the community one hour or more per week. 


10. Safety | Young person feels safe at home, school, and in the neighbourhood. 


 


BOUNDARIES AND EXPECTATIONS 


11. Family Boundaries | Family has clear rules and consequences and monitors the young person’s 


whereabouts. 


12. School Boundaries | School provides clear rules and consequences. 


13. Neighbourhood Boundaries | Neighbours take responsibility for monitoring young people’s behaviour. 


14. Adult Role Models | Parent(s) and other adults model positive, responsible behaviour. 


15. Positive Peer Influence | Young person's best friends model responsible behaviour. 


16. High Expectations | Both parent(s) and teachers encourage the young person to do well. 


 


CONSTRUCTIVE USE OF TIME 


17. Creative Activities | Young person spends three or more hours per week in lessons or practice in music, 


theatre, or other arts. 


18. Youth Programs | Young person spends three or more hours per week in sports, clubs, or organizations 


at school and/or in community organizations. 


19. Religious Community | Young person spends one hour or more per week in activities in a religious 


institution. 


20. Time at Home | Young person is out with friends "with nothing special to do" two or fewer nights per 


week. 
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INTERNAL ASSETS 


COMMITMENT TO LEARNING 


21. Achievement Motivation | Young person is motivated to do well in school. 


22. School Engagement | Young person is actively engaged in learning. 


23. Homework | Young person reports doing at least one hour of homework every school day. 


24. Bonding to School | Young person cares about her or his school. 


25. Reading for Pleasure | Young person reads for pleasure three or more hours per week. 


 


POSITIVE VALUES 


26. Caring | Young Person places high value on helping other people. 


27. Equality and Social Justice | Young person places high value on promoting equality and reducing hunger 


and poverty. 


28. Integrity | Young person acts on convictions and stands up for her or his beliefs. 


29. Honesty | Young person "tells the truth even when it is not easy." 


30. Responsibility | Young person accepts and takes personal responsibility. 


31. Restraint | Young person believes it is important not to be sexually active or to use alcohol or other 


drugs. 


 


SOCIAL COMPETENCIES 


32. Planning and Decision Making | Young person knows how to plan ahead and make choices. 


33. Interpersonal Competence | Young person has empathy, sensitivity, and friendship skills. 


34. Cultural Competence | Young person has knowledge of and comfort with people of different 


cultural/racial/ethnic backgrounds. 


35. Resistance Skills | Young person can resist negative peer pressure and dangerous situations. 


36. Peaceful Conflict Resolution | Young person seeks to resolve conflict non-violently. 


 


POSITIVE IDENTITY 


37. Personal Power | Young person feels he or she has control over "things that happen to me." 


38. Self-Esteem | Young person reports having a high self-esteem. 


39. Sense of Purpose | Young person reports that "my life has a purpose." 


40. Positive View of Personal Future | Young person is optimistic about her or his personal future. 
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Annex 5: Skills, Competencies, Access and Supports Contributing to Youth Income 


Generating Capability 
 


1. BASIC SKILLS 


 


1.1 Financial Literacy 


This is the set of skills and knowledge that allows an individual to make informed judgements and effective 


decisions regarding the use and management of money and wealth. Specifically, financially literate adolescents 


and youth are able to: 


value savings articulate the importance of savings 


save money effectively employ strategies to build and track a safe and secure interest-earning savings fund 


track profits & losses calculate and track the profits and/or losses of a business endeavor 


make and use a budget write, format and utilize a personal or business budget 


altar a budget redesign a budget to address changing needs, circumstances, or problems 


determine financing needs 
calculate if and how much capital is needed to fund a business start-up or expansion and determine an 


appropriate financing strategy, includes use of savings and borrowing 


calculate cost of debt calculate the effective annual interest rate of loan products described in a variety of terms. 


choose among debt options 
understand if and when it is appropriate to take on debt and make a rational choice among debt options and 


terms based on actual needs and circumstances 


manage debt effectively manage debt and payment obligations to avoid arrears and default 


avoid scams identify common scams and thefts and know how to take appropriate precautions 


distinguish trustworthy 


financial services 


identify which financial service providers are trustworthy and which products and services are protected 


through regulation or consumer protection laws 


calculate spending capacity compare income to necessary cost of living and calculate spending capacity 


evaluate spending trade-offs evaluate spending decisions and trade-offs involved 


calculate after-purchase costs calculate after-purchase costs of an item (to maintain and use) 


understand risk of default understand the legal, personal, and financial risks of defaulting on payments and debt 


know when to borrow or invest understand when it is appropriate to borrow or invest money 


set financial goals consider financial goals over the short, medium, and long term and recognize how they may change over time. 


distinguish investment risk distinguish investments with different levels of risk 
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1.2 Functional Literacy 


In 1978, UNESCO’s General Conference adopted a definition of functional literacy – still in use today: “A person is 


functionally literate who can engage in all those activities in which literacy is required for effective functioning of 


his group and community and also for enabling him to continue to use readying, writing and calculation for his 


own and the community’s development” The YLIG views functional literacy as the capacity to engage society and 


the economy through the written word. The UN has affirmed that “literacy is crucial to the acquisition, by every 


child, youth and adult, of essential life skills that enable them to address the challenges they can face in life, and 


represents an essential step in basic education, which is an indispensable means for effective participation in the 


societies and economies of the twenty-first century.” 


 


1.3 Numeracy 


According to the Program for International Student Assessment (PISA), numeracy or “mathematical literacy” is 


“an individual’s capacity to identify and understand the role that mathematics plays in the world, to make well-


founded judgements and to use and engage with mathematics in ways that meet the needs of that individual’s 


life as a constructive, concerned and reflective citizen.” As the National Numeracy organization of UK points out, 


this definition implies the essential skills needed for solving problems, processing information, making decisions 


and interpreting data. “Being numerate is about appreciating number relationships and interpreting answers, and 


not just about doing calculations.” In practical terms related to youth livelihoods, numeracy skills are those you 


need to do a job, manage your home and/or business finances, and be an engaged citizen. This can include 


specific skills like being able to critically assess statistics used by politicians or advertisers, being able to manage a 


family budget, estimate how much a bill will be, calculate how long it take to travel to a job site, or calculate a 


profitable price for a good or service.   
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2. POSITIVE IDENTITY AND CITIZENSHIP 


 


Regarding positive identity and citizenship, youth will be more prepared for life and work - ready for economic 


opportunities and ready to contribute to the wider good and care for others - when they are able to: 


 


maintain a positive self-identity 
understand their uniqueness in the world and maintain a positive sense of their identity and respect for 


self 


maintain a sense of purpose maintain a sense of purpose and articulate their source of achievement motivation 


understand their place in the 


world 


Can analyze and explain his/her place in the wider community and in the world and articulate and deploy 


strategies to better her/his situation therein. 


understand who they want to 


become 


develop an understanding of the type of person they want to become and identify and take concrete 


actions toward this goal 


remain optimistic develop and employ effective strategies for maintaining optimism and cultivating a positive attitude 


contribute to community well-


being 


formulate ideas on how their community, country and world can be improved and plan and act towards 


this end, alone and with others.  


care for others show care for others and contribute positively to their community 


be sensitive to cultural 


differences 
demonstrate sensitivity to cultural differences - act with intercultural competency 


advocate for human rights 
articulate, understand, respect and advocate for child and human rights both for themselves and for others 


in their community, including the rights of girls and women, and people with disabilities. 


describe rights and 


responsibilities 


describe their rights and responsibilities towards others in the community and employ these for personal 


benefit and the benefit of others 


maintain healthy relationships 
establish and maintain healthy and rewarding relationships with peers and family members, for both 


personal and collective benefit 


participate in social networks 
build and participate in social networks and institutions and use these for personal, professional and social 


benefit. 


participate in community 


initiatives 
take an interest in social clubs or community initiatives and participates actively in at least one initiative 


shape and respect rules 
develops, demonstrates and defends a respect for rules and guidelines and can propose modifications to 


these that are appropriate to particular settings and circumstances 


be environmental stewards appreciates the importance of environmental stewardship both in concept and in action 


cope with loss 
cope effectively with personal and social loss, abuse and trauma, communicating and taking positive action 


alone and with others. 


respect authority take direction and respect authority in the community and workplace 


demonstrate integrity articulates what integrity is and demonstrates it in their words and actions 


be honest with self and others 
understand the importance of honesty with themselves and with others and communicates truth with 


sensitivity 


be responsible demonstrate personal, professional and social responsibility in both attitude and action 


resist peer pressure 
employ effective resistance skills against peer and social pressure to participate in harmful or risky 


behavior 


demonstrate restraint 
demonstrate restraint against harmful or risky behavior, including unprotected sex, drug and alcohol use, 


gambling, impulse spending, violence, etc. 


persevere 
react positively to unexpected difficulties and setbacks, employing strategies to persevere in the pursuit of 


a desired outcome 
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3. WORK READINESS SKILLS 


 


3.1 Livelihood Preparedness 


There are a number of fundamental skills that adolescents and youth should obtain in order to be ready for the 


world of work, these include the ability to: 


 


consider a variety of occupations 
identify and consider a variety of occupations that provide an opportunity to earn money and reflect 


on the values they bring to one's self, one's family and society 


understand requirements of 


success at work 
understand what skills and competencies are required to succeed in work and where to acquire these 


match work with personal values 
assess personal attitudes and aspirations in relation to work and determine what work opportunities 


match their individual values 


distinguish between 


entrepreneurship and 


employment 


recognize the risks and rewards of entrepreneurship vs. wage employment in sustaining one's 


livelihood 


articulate preference between 


entrepreneurship and 


employment 


understand the difference between employment income and earning money as an entrepreneur and 


articulate a preference based on personal aspirations, aptitudes and preferences. 


establish and pursue a career 


plan 


set career goals and develop a career plan, taking steps to pursue career options that match personal 


strengths and interests 


develop and use a professional 


network 


develop and utilize a professional network to assist with career guidance and searching for 


employment opportunities 


 


3.2 Employment Skills 


For youth seeking formal employment, there are a number of additional and specific skills that should be 


acquired.  These include the ability to: 


 


create an employment plan 
describe the pathways to employment and develop a basic plan to gather the skills and knowledge 


required for a desired or anticipated domain of employment 


stay safe at work 
understand how various occupations involve different working conditions and know about workers' 


rights regarding safety and hazardous conditions. 


prepare a CV prepare a well-formatted and well-written CV 


prepare a cover letter prepare a well-formatted and well-written cover letter 


fill out a work application prepare an application form for work as required 


interview effectively effectively employ communication and presentation skills during a professional interview 
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3.3 Entrepreneurship Skills 


For youth seeking to start or grow their own business, there are a number of additional and specific skills that 


should be acquired.  These include the ability to: 


 


identify and act on opportunities 
identify and act on opportunities to meet personal, social and/or economic needs - in particular the ability 


to see opportunities for profit in the marketplace 


identify factors in business 


success 


describe the reasons why businesses may succeed or fail and be able to identify key actions necessary for 


entrepreneurship success 


write a business plan develop a business plan for an enterprise to capitalize on a social or financial opportunity 


manage risk identify, assess and choose to take risks and to manage these as unexpected changes or outcomes occur 


set a price 
calculate an appropriate price for a good or service, understanding the concepts of production costs, 


breaking even, profit, competition, and value pricing. 


market products/services explain how to market one's products or services effectively 


act like an entrepreneur 
apply the basic skills and behaviours of entrepreneurship to their business endeavors, including risk, 


initiative, organization, confidence, communication, and collaboration 


know when and where to access 


capital 


describe and calculate the need for capital and other requirements necessary to launch and conduct a 


business and can explain how they can gain and manage these, as appropriate 


comply with legal regulation find and describe the relevant laws that regulate their chosen business endeavor and protect consumers 


 


3.4 Technical and Vocational Skills 


Whether a person wishes to seek employment or be self-employed, they must have the capacity to produce a 


good or service that has economic value in an accessible marketplace. For many, this means specialized schooling 


or training in a specific vocation, such as carpentry, wielding, hospitality, or cell phone repair. Some youth 


workforce development projects focus on the provision of technical vocation education and training (TVET) as 


part of the intervention to equip youth for the world of work. 


 


3.5 Experience with Work 


Experience with work is not only important for a youth to develop their work skills on the job, but also to develop 


their credibility in the labour market. An experience with work often provides a young person with opportunities 


to develop many of the critical soft skills for life and work. In addition, an experience with work enables a young 


person entering the labour market to provide a work reference, which can help open doors to new job 


opportunities. There are a number of ways to gain experience with work before one obtains their first ‘real’ job: 


apprenticeships, internships, and volunteering.   
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4. SOFT SKILLS FOR LIFE AND WORK 


 


Life skills teach youth to communicate clearly and help them to recognize economic opportunities, increasing the 


probability of employment in the future.  These behavioural skills are particularly relevant to disadvantaged, out-


of-school youth that come from difficult backgrounds and challenging life circumstances, who are far less likely to 


have been exposed to an environment of life skills development than their counterparts. Youth will be more 


prepared for life and work - ready for economic opportunities and ready to contribute to the wider good and care 


for others - when they are able to: 


 


 


take initiative take initiative - act positively to change one's circumstances and future 


solve problems employ effective critical thinking skills to solve problems, both alone and in groups 


work effectively in teams 
develops and employs effective cooperation and teamwork skills to elaborate, plan, accomplish and 


assess joint tasks with other persons, groups and/or institutions 


plan plan multistep actions over increasing time horizons 


organize organize thoughts, actions, and items in useful and rational ways 


make decisions make difficult decisions in timely and rational ways 


prioritize 
recognize the relative importance of things and order their values, goals, and actions according to 


priority 


manage time understand the importance of, and employ effective strategies to manage time 


manage stress develop and employ effective strategies for managing stress 


understand different 


perspectives 


display advanced analytical skills through demonstrating the ability to articulate and summarize 


diverse perspectives 


manage conflict 
take an active role in mediating and resolving conflict in healthy non-violent ways, including knowing 


when it is appropriate to avoid, delay or engage in conflict. 


take critical feedback invite and respond positively to critical feedback and consider and learn from constructive criticism 


communicate professionally use professional communication through words, body language, and active listening 


speak in public employ effective public speaking skills, able to convince, mobilize and entertain others as appropriate 


adapt 
demonstrate flexibility and adaptability in thought and action as information and circumstances 


change 


research use investigative and research skills to better understand their world 


provide good customer service 
identify opportunities to improve customer service and initiate action to provide good customer care 


and service 


appear professional dress and groom appropriately for work  


demonstrate good work ethic 
develop and demonstrate a strong work ethic, including taking pride in quality and working hard with 


little supervision 


be punctual 
employ effective strategies to plan ahead, take delaying variables into account, and manage time in 


order to arrive on time with dependability 


remain teachable maintain a posture of humility and readiness to learn from others 
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5. ACCESS TO SERVICES, MARKETS AND INFORMATION 


 


5.1 Labour Market Information  


 


A labour market is an environment where employees and employers interact and exchange work for wages and 


salaries.  


Lack of labour market information persists as one of the largest barriers for young people finding and sustaining 


employment across the world. Access to timely and focused information on local labour markets is essential as it 


helps young people to: 


• make decisions about their future career development by understanding the needs of the labour market; 


• manage employment and wage expectations; and 


• identify current and future job market opportunities (this is especially relevant for young people who want to 


start their own business). 


It is also critical that young people know where to find labour market information should they choose to access it. 


This information can be available through personal and professional networks, labour intermediation services as 


well as through conducting labour market assessments.  


 


5.2 Goods and Services Market Information 


Goods and services market information provision has positive benefits for young people, particularly those who 


are engaged in agriculture or have their own enterprise. Up-to-date, or current, market information enables 


farmers, business owners or traders to negotiate with from a position of greater strength. It also facilitates spatial 


distribution of products from rural areas to urban areas and between urban markets by sending clear price signals 


from urban consumers to rural producers regarding quantities and varieties required. 


 


Well-analysed historical market information enables farmers to make planting decisions in line with urban 


consumer demand, including those related to new crops. It also permits traders to make better decisions 


regarding the viability of intra and, perhaps, inter-seasonal storage. 


 


As with labour market information, is also critical that young people know where to find Goods and services 


market information should they choose to access it. This information can be available through personal and 


professional networks, mobile technology, online platforms as well as government departments (for example, the 


Ministry of Agriculture).  


  


5.3 Age-Appropriate Financial Services  


 


We regard age-appropriate financial services as those that respond to the savings, borrowing, and risk mitigation 


needs of youth clients. Age appropriate financial services can play a critical role in enabling youth to invest in 


employment and education opportunities. Financial products targeted at adolescents and youth often only differ 


slightly from those that are offered to adults, including low or no minimum balance saving accounts, and 


alternative guarantees for credit. The major product differences lay in marketing (i.e. attractive colour 


schemes/special logos and tailored messages for young people) and delivery mechanisms (i.e. thinking outside 


the branch) and in the accompanying non-financial services (i.e. financial education and entrepreneurship) critical 


for building a young person’s capacity to save, manage their money, and generate income. 


 


Emerging best practices indicate that young people benefit the most from financial services when these services 


are offered in conjunction with non-financial services, such as mentoring, financial education, internship 


opportunities, health education, livelihood skills training, and social asset building. 
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6. SUPPORTIVE NETWORKS AND RELATIONSHIPS 


 


6.1 Supportive Relationships with Peers, Family, and Adults  


 


Supportive relationships are essential for health and well-being across the lifespan.  The relationships formed in 


early life impact an individual’s personal outlook as well as their perceptions of others. These relationships affect 


their future relationships and well-being. 


 


Throughout early and late adolescence, supportive relationships with adults and peers are associated with 


positive development.  


 


In particularly, adolescent-parent relationships are associated with positive adolescent outcomes, including; 


school motivation, good mental health, lower rates of alcohol and illicit drug use, lower rates of delinquency, and 


less school misconduct.  


 


Adolescents and youth that have supportive relationships with non-familial adults are also important. 


Adolescents and youth who experience more frequent and high quality contact with non-parental adults have 


fewer behavioural problems. These interactions with supportive adults are especially beneficial for adolescents 


who may not experience or perceive positive relationships with their parents. While some examples of non-


familial adult-youth relationships include those between youth and a religious leader; teachers; coaches, and 


formal mentoring relationships, often-underestimated relationships are those developed between youth and 


adult staff in afterschool and youth development programming. 


 


6.2 Positive Affiliations and Networks, and Economic Cooperations  


 


Positive affiliations and networks, and economic cooperations can all be classified under the heading of individual 


social capital. Individual social capital is defined as “a dynamic, social, spatially, culturally, temporally and 


economically embedded group, network, or constellation of social relations, which has the young person at the 


core of the constellation.” 


 


Individual social capital is critical to young people as they seek economic opportunities. In developing economies, 


due to a lack of labour intermediation services, positive affiliations and networks with both community members 


and the employers are often the most effective way of young people finding informal or formal employment 


opportunities.  
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Survey for IMPACT Leaders

PART 1: IMPACT Club Leader’s Social-Demographic and Socio-Economic Status


1. Name of the ADP


1. Stepanavan 


2. Alaverdi 


3. Ijevan 


4. Kapan


5. Talin


6. Aparan

7. Yerevan


8. Other___________/please, specify/


2. Name of the community  ______________________________

3. Gender 


1. Female 


2. Male 


4. Age _________________/please, specify/


5. What is the highest level of education  you have completed


1. Primary


2. Secondary


3. Vocational


4. Incomplete higher


5. Higher


6. Post-graduate


7. Other_______________________/please, specify/


6. Marital Status 


1. Married


2. Not Married


3. Divorced 


4. Other ________________________/ please, specify /


7. How many children under 18 you have ________________ /please, specify /


8. In the last month, have you gone more than one day when you were too sick or too tired to participate in daily activities?


0 NO


1 Yes


99. Don’t know   


9. How often does it happen that you are too sick or too tired to participate in daily activities?  Would you say…?


1. Once in a while              


2. At least once a week  


99. Don’t know 


10. Do you have someone in your life to help with daily chores if you were sick?


0. NO                                          


1. YES                                               


99. Don’t know 

11. Taking all things together, on a scale of 1 to 10, how satisfied are you with your life as a whole nowadays?  ____________________ (1=Extremely dissatisfied; 10=Extremely satisfied)


12. What is the main source of income for your household? /multiple choice/

1. Horticulture                                                                           


2. Livestock/stock breeding                                                     


3. Social Pension   


4. State Benefits/Allowances                                                  


5. Income from Abroad                                                            


6. Business                                                                   


7. Work for wages (Fixed Salary) 


8. Other_____________________/please, specify/


13. In the last 12 months have you or any member of your household made any arrangements to borrow money?     


0. NO                                             


1. YES           

14.  Current occupation 

1. Working full time

2. Working part-time

3. Unemployed or laid off

4. Looking for work

5. Keeping house or raising children full-time

6. Retired

7. Student

8. Other________________________

15. Do you have experience of working with children/youth? 


1. Yes 

2. No

16. Do you have working experience in civil society sector?  

1. Yes 

2. No

17. Do you have experience in volunteering activities? 

1. Yes 

2. No

18. To what extent does your family give importance to volunteering? They think that it is… 


		Very important

		Important

		Neither important, nor not important

		Mostly not important

		Not important at all 



		5

		4

		3

		2

		1





19. To what extent doe your friends/colleagues give importance to volunteering? They think that it is… 


		Very important

		Important

		Neither important, nor not important

		Mostly not important

		Not important at all 



		5

		4

		3

		2

		1





20. What are your plans for nearest  future 

1. You want to move to another city to work/study


2. You want  to migrate to another country to work/study

3. You want to stay in your community 

99. Don’t know 


21.  What is your motivation to get involved in IMPACT now? ?

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


22. What might hinder your participation in the project in future?

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

23. At what extent you feel confident that you will stay in the project for the coming 2 years? 

		Absolutely confident 

		More confident than not confident 

		Neither, nor 

		More not confident than confident

		Absolutely not confident  



		5

		4

		3

		2

		1





24. How did you learnt about the project


__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


PART 2: Knowledge on IMPACT Program and Leading IMPACT Clubs


1. The IMPACT program was developed in__


A) Armenia


B) Romania


C) Albania


D) Moldova 

99. D/K

2. The IMPACT program has four core learning objectives, these include__


A) Employability; Project Management; Active Citizenship; Leadership

B) Employability; Entrepreneurship; Active Citizenship; Leadership

C) Employability; Social Entrepreneurship; Active Citizenship; Leadership

D) Employability; Creativity; Active Citizenship; Leadership

99. D/K


3. The IMPACT program considers a competency to be a combination of__

A) Knowledge, skills, abilities, and behaviours

B) Knowledge, skills, values/attitudes, and abilities

C) Knowledge, values/attitudes, and abilities 

D) Knowledge, skill, values/attitudes, and abilities 


99. D/K

4. The transversal competencies cultivated through the IMPACT program are__


A) Technical; Innovation and Creativity; Project Management; Personal and Group Management ; Communication

B) Social Entrepreneurship; Innovation and Creativity; Project Management; Personal and Group Management; Communication

C) Technical; Innovation and Creativity; Project Management; Personal and Group Management; Employability

D) Innovation and Creativity; Project Management; Personal and Group Management; Communication

99. D/K

5. The stages of the experiential learning cycle include


A) Experiencing; Reflecting; Generalising; Applying


B) Experiencing; Theorising; Generalising; Applying


C) Experiencing; Reflecting; Theorising; Generalising; Applying


D) Experiencing; Reflecting; Generalising; Pragmatising; Applying


99. D/K

6. What is an example of a reflective question?


A) What did you learn?


B) What are some other situations when you will need to use the skills you learned today? 


C) What did you observe? 


D) What advice would you give to someone who wants to… ?

99. D/K

7. What are the dominant learning styles?


A) Activist, Reflector, Pragmatist 

B) Generalist, Theorist, Activist


C) Theorist, Activist, Generalist, Pragmatist

D) Activist; Reflector; Theorist; Pragmatist

99. D/K

8. A learner who is a pragmatist likes to__


A) Likes to apply ideas and theories in practice, plans the next steps. Enthusiastically gathers and assimilates new ideas.


B) Absorb themselves fully in new experiences.  “Jumps in the deep end” approach to learning and is looking for experience.


C) Likes to stand back and view their experience from different perspectives - tends to adopt a low profile in discussions.


D) Integrates observations into theories models and organised systems. Analyses experiences to find out underlying principles.

99. D/K

9. The purpose of the mandatory topics in the IMPACT Club curriculum is:

A) To help guide Club the ‘forming and storming’ stages of group formation.B) To provide IMPACT Club members with the basic understanding of what an IMPACT Club is and how it works. 

C)To teach IMPACT Club members about community service learning is.

D) All of the above

99. D/K

10. What is a community service-learning project?


A) It is a project undertaken by IMPACT Club members that addresses a need or opportunity in the community that applies principles learn in Club meetings.

B) It is a way for IMPACT Club members to learn through hands-on experience.

C) It is an opportunity for IMPACT Club members to engage in a meaningful way with their community and drive change as young people.

D) All of the above

99. D/K

11. What is the difference between a community service-learning project and a community service-learning project with a social enterprise focus?


A) IMPACT Club members start a business to earn money

B) IMPACT Club members apply business principles to projects that meet a community need

C) IMPACT Club members undertake projects that advocate to change the business environment

D) IMPACT Club members undertake community projects that help business owners

99. D/K

12. The purpose of evaluation meetings are:

A) For IMPACT Club members to understand what they have learnt over the past months, what competencies they have developed through participating in both the Club meetings and projects, and set learning goals for the future.  

B) For IMPACT Club members to debrief after completeing their community service learning project.

C) For IMPACT Club members to evaluate if they are a success.

D)   B and D.

99. D/K

13. Why is it important for there to be between 10-25 members in a Club?


A) –Because this number of members improves group dynamics and performance

B) –Because more than 25 members dilutes can dilute the learning experience for individuals.

C) Because it can be challenging for each member to have equal involvement or to carry the workload if there is too many, or not enough members. 

D) All of the above. 


99. D/K

PART 3:  IMPACT Club Leader’s Confidence

Please note that these questions are seeking to look at how you feel at this point in time. We understand with additional training, support and experience your current emotions will change.


Please show how much you agree or disagree with each statement


Strongly Agree/ Mainly Agree/ Neither Agree, nor disagree/ Mostly Disagree/ Strongly Disagree


1. Based on this training, I feel prepared to open an IMPACT Club

		Totally prepared

		Somewhat prepared

		Neither prepared, nor unprepared

		Somewhat Unprepared

		Totally  unprepared



		5

		4

		3

		2

		1





2. With support and coaching I feel confident that I can  facilitate an IMPACT Club Club in my community.

		Totally confident

		Somewhat confident

		Neither confident, nor unconfident

		Somewhat unconfident

		Totally  unconfident



		5

		4

		3

		2

		1





		

		

		

		

		





3. I feel comfortable to use the IMPACT Club curriculum and learning tools with my IMPACT Club. 

		Totally comfortable 

		Somewhat comfortable 

		Neither comfortable, nor uncomfortable t

		Somewhat uncomfortable 

		Totally  uncomfortable 



		5

		4

		3

		2

		1





4. I believe that my co-Leader is  prepared to open an IMPACT Club.

		Totally prepared

		Somewhat prepared

		Neither prepared, nor unprepared

		Somewhat Unprepared

		Totally  unprepared



		5

		4

		3

		2

		1





5. I am  confident that that my co-Leader has the knowledge, skills and confidence to open an IMPACT Club.

		Totally prepared

		Somewhat prepared

		Neither prepared, nor unprepared

		Somewhat Unprepared

		Totally  unprepared



		5

		4

		3

		2

		1





6. I feel  supported by my co-Leader.


		Totally supported 

		Somewhat supported 

		Neither supported, nor unsupported t

		Somewhat unsupported 

		Totally  unsupported 



		5

		4

		3

		2

		1
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SKYE Club Members Evaluation of Leaders



Please show how much you agree or disagree with each statement

Likert scale: Strongly Agree/ Agree/ Mostly Agree/ Mostly Disagree/ Strongly Disagree



1. I understand what an SKYE Club is.

		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1









2. My SKYE Club Leader has explained what SKYE is and why it is important to be involved.

		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







2. I am look forward to attending my SKYE Club meetings.

		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







3. My SKYE Club Leaders respect me.

		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







4. The other youth in my SKYE Club respect me.

		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







5. I feel confident when asking my SKYE Club Leaders questions.

		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







6. I feel like I am contributing to something meaningful to my community through participating in SKYE Club

		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







7. My SKYE Club Leaders holds meetings a few times a month.

		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1













8. My SKYE Club Leaders listen to my opinion.

		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







9. I feel heard when I am in my SKYE Club.

		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







10. We use games and stories to learn about different topics in our SKYE Club meetings.

		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







11. My SKYE Club Leader uses different approaches to teaching us new things (games, stories etc.)

		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







12. Being part of SKYE has taught me a lot.

		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







13. My SKYE Club Leaders ask questions to help us think about what we are learning from different activities.

		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







14. Participating in SKYE Clubs teaches me new values and skills that I can apply to my life.

		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







15. I feel like I learn new things when I go to SKYE Club meetings.

		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1





16. My SKYE Club Leader helps us to work on community projects every week.



		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1





17. From participating in SKYE Club projects I learn new information and skills.



		Strongly Agree

		Agree

		Neither Agree, nor disagree

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1
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Observation of IMPACT Leaders Skills

Name of the Leader_____________________________

Name of the co-leader___________________________



Date_______________________



1. The IMPACT Club had a positive atmosphere – participants were present, paying attention and participating in activities/discussion.

Possible concerns to watch for: extreme tardiness, lack of willingness to join in activities, lack of discussion)

		Strongly Agree

		Mainly Agree

		Neither, nor

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1









2. The IMPACT Club members appeared interested and motivated to participate (Possible concerns to watch for:  boredom, repetition of old activities, disengagement, complaining)

		Strongly Agree

		Mainly Agree

		Neither, nor

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







3. The IMPACT Club Leaders had positive and receptive body-language.

(Possible concerns to watch for: crossed arms, standing still the entire session, looking stiff and uncomfortable, not providing eye contact to participants, looking distracted)

		Strongly Agree

		Mainly Agree

		Neither, nor

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







4. The IMPACT Club Leaders respected each other (observe listening, body language, assisting in facilitation) and worked well to support each other. 

		Strongly Agree

		Mainly Agree

		Neither, nor

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







5. The IMPACT Club Leaders were on-time and prepared to start each session.

		Strongly Agree

		Mainly Agree

		Neither, nor

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







6. The IMPACT Club Leaders understood how to use and follow the IMPACT Club curriculum and manual.

		Strongly Agree

		Mainly Agree

		Neither, nor

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







7. The IMPACT Club Leaders had flip-charts, handouts and other learning tools prepared before each session.

		Strongly Agree

		Mainly Agree

		Neither, nor

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







8. The IMPACT Club Leaders used high quality visual aids in the room (colourful, informative, and relevant). 

		Strongly Agree

		Mainly Agree

		Neither, nor

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







9. The IMPACT Club Leaders facilitated sessions well – they were aware of both the intended learning outcomes, the participants learning needs as well as group dynamics. 

(Possible concerns to watch for: lack of application of lessons learned, trying to “force” members to learn certain things, trying to make every experience “deep” or meaningful even when the participants didn’t find it to be so, or not letting any experience be “deep” or meaningful even when the members found it to be.)

		Strongly Agree

		Mainly Agree

		Neither, nor

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







10. The IMPACT Club Leaders facilitated debriefs well for appropriate activities (making it through the entire experiential learning cycle and asking appropriate questions for each stage of the cycle).

(Possible concerns to watch for: lack of application of lessons learned, trying to “force” members to learn certain things, trying to make every experience “deep” or meaningful even when the participants didn’t find it to be so, or not letting any experience be “deep” or meaningful even when the participants found it to be.)

		Strongly Agree

		Mainly Agree

		Neither, nor

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







11. The activities used by IMPACT Club Leaders could engage all types of learners (active, reflective, pragmatic, theoretical)?

(Possible concerns to watch for:  emphasis on one type of method, lack of diversity in activities)



		Strongly Agree

		Mainly Agree

		Neither, nor

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1









12. The IMPACT Club Leaders effectively managed and monitored group dynamics (able to bring quiet people into the conversation, make everyone feel heard, manage disputes or negative personalities).

		Strongly Agree

		Mainly Agree

		Neither, nor

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







13. The IMPACT Club Leaders demonstrated that they were listening to members (nodding head, eye contact, taking notes, re-stating what they have said and providing feedback).

		Strongly Agree

		Mainly Agree

		Neither, nor

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1









14. The IMPACT Club Leaders ensured that feedback was not specific and not personal (not negative towards members) and constructive (not detrimental to members confidence or self-esteem).

		Strongly Agree

		Mainly Agree

		Neither, nor

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







15. The IMPACT Club Leaders deferred judgement when participants were providing comments (e.g. trainers did not interrupt participants sharing their opinion by providing counter arguments and always allowed participant to finish their points).

		Strongly Agree

		Mainly Agree

		Neither, nor

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1







16. The IMPACT Club Leaders provided opportunities for members to o transfer knowledge/ think how it could be apply knowledge and skills to their own lives or the group’s community service learning project.

		Strongly Agree

		Mainly Agree

		Neither, nor

		Mostly Disagree

		Strongly Disagree



		5

		4

		3

		2

		1
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		1. Community

		_______________________________/please, specify/



		2. Name/# of school 

		_______________________________/ please, specify/



		3. Type of school 

		1. Secondary         2. High                3. Other___________



		4. Grade

		1. 7

2. 8

3. 9

4. 10

5. 11

6. 12



		5. Age

		________________________________/ please, specify/



		6. Gender 

		1. Male                     2. Female



		1. How many months have you been involved in SKYE club 



		___________________/if you did not participate, put “0”/



		2. In average how many times have you participated in  SKYE club meetings 



		___________________/if you did not participate, put “0”/



		3. In Average how many times have you participated/initiated  community service leering projects 

		___________________/if you did not participate, put “0”/



		4. Did you know your club members before /multiple choice 

		1. Yes, we are friends, 

2. Yes, we are classmates, 

3. Yes, we are from the same school, but different grades

4. No

5. Other___________________________________/please, specify/



		18. To what extent does your family give importance to  your participation in IMPACT clubs They think that it is… 

		1. Not important at all 

2. Mainly not important 

3. Neither important, nor nit important

4. Mostly important 

5. Absolutely important  



		19. To what extent do your friends/peers give importance to  your participation in IMPACT clubs They think that it is…

		1. Not important at all 

2. Mainly not important 

3. Neither important, nor nit important

4. Mostly important 

5. Absolutely important  





a







Employability:  Knowledge

7. Please answer by putting a circle around the number that best shows how much you agree or disagree with each sentence below

		

		5.Strongly Agree

		4.Agree

		3.Neither Agree, nor disagree

		2.Mostly Disagree

		1.Strongly Disagree



		1. I can describe my personal strengths and their connection with my career and life goals

		5

		4

		3

		2

		1



		2. I feel comfortable explaining what a personal brand is and why it is important in job-seeking.

		5

		4

		3

		2

		1



		3. I am able to describe various methods that can be used while looking for a job.

		5

		4

		3

		2

		1



		4. I able to explain the principles and rights I have as an employee.

		5

		4

		3

		2

		1



		5. I am able to define time management and explain how it can help me achieve personal goals.

		5

		4

		3

		2

		1



		6. I can explain the benefits of a résumé or CV and its role in being hired for a job.

		5

		4

		3

		2

		1



		7. I am able to describe what factors for success must be taken into consideration before, during, and after a job interview.

		5

		4

		3

		2

		1



		8. I feel comfortable listing the main expectations employees have for their employers.

		5

		4

		3

		2

		1



		9. I can explain the benefits of tracking the flow of money in my personal life.

		5

		4

		3

		2

		1



		10. I am able to explain the goal of a budget and the necessary steps in creating one.

		5

		4

		3

		2

		1



		11. I can describe the possible consequences of not repaying a loan.

		5

		4

		3

		2

		1



		12. I feel comfortable listing the characteristics used by lenders to evaluate the creditworthiness of possible borrowers.

		5

		4

		3

		2

		1





Employability: Demonstrated Action

		

		5.Strongly Agree

		4.Agree

		3.Neither Agree, nor disagree

		2.Mostly Disagree

		1.Strongly Disagree



		1. I have written a resume or CV

		5

		4

		3

		2

		1



		2. I have created a saving plan to meet my personal financial goals.

		5

		4

		3

		2

		1



		3. I have completed an application or letter of inquiry to apply for an opportunity (training, event, leadership role etc.)

		5

		4

		3

		2

		1



		4. I have participated in a job interview (real or practice) and answered questions appropriately 

		5

		4

		3

		2

		1



		5. I have sought out a personal mentor or coach or have found an apprenticeship where I can learn skills for my future

		5

		4

		3

		2

		1







Entrepreneurship:  Knowledge

8. Please answer by putting a circle around the number that best shows how much you agree or disagree with each sentence below

		

		5.Strongly Agree

		4.Agree

		3.Neither Agree, nor disagree

		2.Mostly Disagree

		1.Strongly Disagree



		1. I can list and describe the 10 Personal Entrepreneurial Competencies

		5

		4

		3

		2

		1



		2. I can explain the difference between an enterprise and a social enterprise

		5

		4

		3

		2

		1



		3. I able to describe three ideas for social entrepreneurial projects that I could initiate in the community, based on community needs.

		5

		4

		3

		2

		1



		4. I know how to define the term "market demand.”

		5

		4

		3

		2

		1



		5. I am comfortable listing the main elements that define a product or service.

		5

		4

		3

		2

		1



		6. I can define the premises for a good decision-making process.

		5

		4

		3

		2

		1



		7. I know how to identify the most important conditions of a successful distribution location.

		5

		4

		3

		2

		1



		8. I know how to describe a business plan.

		5

		4

		3

		2

		1



		9. I am comfortable listing the pieces needed to develop a business plan.

		5

		4

		3

		2

		1



		10. I am able to define what a market and target group is.

		5

		4

		3

		2

		1



		11. I can describe the idea of consumer behaviour and how it affects business decisions.

		5

		4

		3

		2

		1



		12. I am able to explain the connections between a business's marketing mix and target group.

		5

		4

		3

		2

		1



		13. I can identify financial statements such as a profit and loss statement and a balance sheet.

		5

		4

		3

		2

		1



		14. I know how to distinguish between fixed and variable costs.

		5

		4

		3

		2

		1





Entrepreneurship: Demonstrated Action

		

		5.Strongly Agree

		4.Agree

		3.Neither Agree, nor disagree

		2.Mostly Disagree

		1.Strongly Disagree



		1. I have assessed my own strengths and weaknesses from among the Personal Entrepreneurial Competencies.

		5

		4

		3

		2

		1



		2. I have written a business plan for a small business or social entrepreneurship project

		5

		4

		3

		2

		1



		3. I have selected an opportunity with potential to become a viable business or social business, and I am actively working on developing it.

		5

		4

		3

		2

		1



		4. 

		5

		4

		3

		2

		1



		5. I have consulted with my business mentor about my business idea.

		5

		4

		3

		2

		1



		6. I have written the product/service part of my business plan using specific terms to describe my product/service.

		5

		4

		3

		2

		1





Entrepreneurship: Preparedness to take action

**see SKYE survey tool

Leadership:  Knowledge

9. Please answer by putting a circle around the number that best shows how much you agree or disagree with each sentence below.

		

		5.Strongly Agree

		4.Agree

		3.Neither Agree, nor disagree

		2.Mostly Disagree

		1.Strongly Disagree



		1. I am able to explain the values and character traits of a good leader.

		5

		4

		3

		2

		1



		2. I understand how leaders can misuse their power if not guided by moral values.

		5

		4

		3

		2

		1



		3. I can provide examples of the various roles that leaders hold and different styles of leadership they use.

		5

		4

		3

		2

		1



		4. I know how to define the term management.

		5

		4

		3

		2

		1



		5. I am able to explain how management is necessary in order to transform leaders' visions into reality.

		5

		4

		3

		2

		1



		6. I can explain the necessity of teamwork and cooperation.

		5

		4

		3

		2

		1



		7. I am comfortable identifying characteristics of an effective team and team member.

		5

		4

		3

		2

		1



		8. I can explain how good leaders can contribute to the formation of strong teams.

		5

		4

		3

		2

		1



		9. I am able to list the characteristics of useful and constructive feedback.

		5

		4

		3

		2

		1



		10. I know how to explain the differences between experiential, active learning and formal, passive learning

		5

		4

		3

		2

		1



		11. I can distinguish between a group and a team.

		5

		4

		3

		2

		1



		12. I am able to provide three examples of ways leaders can motivate group members to achieve shared goals.

		5

		4

		3

		2

		1





Leadership: Demonstrated Action

		

		5.Strongly Agree

		4.Agree

		3.Neither Agree, nor disagree

		2.Mostly Disagree

		1.Strongly Disagree



		1. I have written a personal leadership development plan.

		5

		4

		3

		2

		1



		2. I have led / coordinated a project in my community.

		5

		4

		3

		2

		1



		3. I have pursued a public speaking opportunity in my community or more broadly.

		5

		4

		3

		2

		1



		4. I have led/facilitated a group activity.

		5

		4

		3

		2

		1



		5. I have represented my community/group/club at a meeting or event

		5

		4

		3

		2

		1





.Leadership: Preparedness to take action

**see SKYE survey tool



Active Citizenship:  Knowledge

10. Please answer by putting a circle around the number that best shows how much you agree or disagree with each sentence below.

		

		5.Strongly Agree

		4.Agree

		3.Neither Agree, nor disagree

		2.Mostly Disagree

		1.Strongly Disagree



		1. I feel comfortable defining what a community is.

		5

		4

		3

		2

		1



		2. I am able to define a problem or community need.

		5

		4

		3

		2

		1



		3. I am able to write a clear and concise problem statement and goal statement.

		5

		4

		3

		2

		1



		4. I feel comfortable defining advocacy.

		5

		4

		3

		2

		1



		5. I am able to identify and distinguish between various forms of civic engagement.

		5

		4

		3

		2

		1



		6. I can describe three advocacy methods.

		5

		4

		3

		2

		1



		7. I feel comfortable describing the steps in advocacy campaigns.

		5

		4

		3

		2

		1



		8. I am able to identify and assess gender stereotypes in culture.

		5

		4

		3

		2

		1



		9. I understand what corruption is and how it is manifested.

		5

		4

		3

		2

		1



		10. I can list five costs of corruption.

		5

		4

		3

		2

		1



		11. I am able to list five causes that lead to violence.

		5

		4

		3

		2

		1



		12. I can explain what discrimination is and why it is harmful to people in my community.

		5

		4

		3

		2

		1





Active Citizenship: Demonstrated Action

		

		5.Strongly Agree

		4.Agree

		3.Neither Agree, nor disagree

		2.Mostly Disagree

		1.Strongly Disagree



		1. I have participated in multiple parts of an advocacy campaign

		5

		4

		3

		2

		1



		2. I have interviewed a local community leader

		5

		4

		3

		2

		1



		3. I have organized meetings with local community leaders or organizations

		5

		4

		3

		2

		1



		4. I have created a community map and can identify at least two needs and two assets of my community.

		5

		4

		3

		2

		1



		5. I have participated in a project to improve my community 

		5

		4

		3

		2

		1





Active Citizenship: Preparedness to take action

Directions: Please answer the following questions. If you found out about a problem in your community that you wanted to do something about (for example, illegal drugs were being sold near a school, or high levels of lead were discovered in the local drinking water), how well do you think you would be able to do each of the following?



0= I definitely can’t / 1 = I probably can’t / 2 = maybe/ 3 = I probably can / 4 = I definitely can



		

		5.Strongly Agree

		4.Agree

		3.Neither Agree, nor disagree

		2.Mostly Disagree

		1.Strongly Disagree



		1. Create a plan to address the problem

		5

		4

		3

		2

		1



		2. Get other people to care about the problem

		5

		4

		3

		2

		1



		3. Organise and run a meeting

		5

		4

		3

		2

		1



		4. Express your views in front of a group of people

		5

		4

		3

		2

		1



		5. Identify individuals or groups who could help you with the problem.

		5

		4

		3

		2

		1



		6. Write an opinion letter to a local newspaper.

		5

		4

		3

		2

		1



		7. Call someone on the phone that you had never met before to get their help with the problem.

		5

		4

		3

		2

		1



		8. Contact an elected official about the problem.

		5

		4

		3

		2

		1



		9. Organize a petition

		5

		4

		3

		2

		1
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		1.33 	Multidimensional Poverty Index (MPI)

United Nations Development Programme

http://hdr.undp.org/en/content/multidimensional-poverty-index-mpi

		Pre

		

		

		



		1.34	Health Index: General (HIG)

Adapted items to capture physical, medical, and psychological health concerns in childhood  and adolescence. Some items selected from other instruments (e.g., McDowell 2006, Measuring Health:A Guide to Rating Scales and Questionnaires, Third Edition), or theoretically meaningful.

		Pre
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		2.1 	Brief Psychopathy Self-Report Scale (BPSR)
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		MOTIVATION/PERSEVERANCE

		

		

		

		



		2.2 	Grit Survey (GS)

Duckworth, A.L., Peterson, C., Matthews, M.D., & Kelly, D.R. (2007). Grit: Perseverance and passion for long-term goals. Journal of Personality and Social Psychology, 9, 1087-1101

		Pre

		

		

		Post



		2.3	Growth Mindset (GM)

Dweck, C. S. (2006). Mindset: The new psychology of success.

		Pre
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		2.4 	Leadership Efficacy (LE)

Adaptation of Paglis and Green’s (2002) (from Bobbio & Manganelli, 2009)
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		M
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		5.1 	General Self-Efficacy Scale (GSES) 

(Chen et al., 2001) http://www.business.unr.edu/faculty/simmonsb/mgt486/sescaledevelop.pdf

		Pre
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		5.2	Optimism: Life Orientation Test (LOI) 

(Scheier & Carver, 1985)

http://www.psy.cmu.edu/faculty/scheier/scales/LOT_article.pdf

		Pre

		

		

		Post



		5.3 	The Satisfaction with Life Scale (SLS)
Diener et al., 1985

		Pre

		

		

		Post



		5.4 	Single Item Self-Esteem (SISE)

Robins, R. W., Hendin, H. M., & Trzesniewski, K. H. (2001). Measuring global self-esteem: Construct validation of a single-item measure and the Rosenberg Self-Esteem Scale. Personality and social psychology bulletin, 27(2), 151-161.

		Pre
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		7.1 	Balloon analog risk task (BART) (Online)
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[bookmark: id.234kdra0uqpj]Consent to Participate



This research on SKYE Club Programming is being conducted by Kate Williams from World Vision Australia, and Dr. Joseph Camilleri from the Psychology Department at Westfield State University. The purpose of this research is to better understand the impact of SKYE Club program.



If you choose to help, you will be asked to complete several questionnaires that will ask about your general demographics, personality traits, social conditions, and attitudes. The whole procedure should take approximately one hour to complete. At the end of the SKYE Club program, you will be asked to complete some of the same questionnaires for a second time.



Your participation in this research is voluntary. It is possible that some of the questions might make you feel uncomfortable; otherwise, there are no known risks in participating in this study. You are free to refuse to answer any specific question. You can withdraw from the study at any time, with no penalty. If you decide to withdraw, inform a World Vision staff member at any time. Any data collected up to that point will be destroyed. 



If you are a SKYE Club participant, your name will be used to link your responses given before and after the SKYE Club program, but will be deleted once all data are collected. If you are a SKYE Club Leader, your name may also be used to link your responses, but will be deleted once all data are collected. Your responses in this study will therefore be confidential and anonymous. Your answers will be identified by number only. If the results of this study are published or presented in an educational setting, no identifying information will be included. Even though information about you will be identified by a number, only Dr. Camilleri, Kate Williams, or their research colleagues, will have access to the information. 



The information will be stored on a secure online server and secure computer, and may be used in additional studies. Confidentiality will be maintained because your name will not be associated with the information you provide, and any results will be reported in aggregate form.



Should you have any questions or concerns, you may contact Dr. Joseph Camilleri at 572-5700 or jcamilleri@westfield.ma.edu. If you agree to help, please sign the consent form.



Your participation is greatly appreciated. Thank you.



Dr. Joseph Camilleri

Department of Psychology

Westfield State University



Kate Williams

Economic Development Consultant: Youth Pathways

World Vision Australia











 

If you are 18 years or older:

 

Name: __________________________                 	

 

Date: ___________________________

 

❒  By checking the box, I understand the information provided for the study on SKYE Club Programming as described herein, and I agree to participate in this study.

 

__________________________________________________________________________

 

 

 

 

If you are younger than 18 years of age:

 

Name of participant: __________________________       	

 

Signature of participant:  __________________________ 	

 

Date: ___________________________

 

 

 

Name of parent or guardian: ______________________________



Signature of parent or guardian: ______________________________

 

Date: ___________________________

 

❒  By checking the box, I understand the information provided for the study on SKYE Club Programming as described herein, and I allow this child to participate in this study.





 












0.0 Participant ID [If using a hard-copy, each participant must be assigned a number]

0.1 Name [Only to be used to connect pre-post responses, will be deleted after end of data collection]



[bookmark: id.hu0306f9q12s]1.0 DEMOGRAPHICS



1.1 Location ID



001-000	Armenia

001-001		[Specific locations]

002-000	Albania

002-001		[Specific locations]

003-000	Cambodia

003-001		[Specific locations]

004-000	Lebanon

004-001		[Specific locations]





1.2 Date



	mm/dd/yyyy



1.3 Date of Birth



	mm/dd/yyyy



1.4 Sex



	01	Male

	02	Female





 

1.5 Name of community



1.7 If you have moved since then, what is the main reason for moving to your current residence? (Where you live now)*

01	To accompany family

02	For education/training/apprenticeship

03	To work/for employment-related reasons

04	Other reasons



1.8 Height



1.9 Weight



1.10 Siblings



Full            		Maternal Half		Paternal Half

                                                        	 	(Same mom & dad) 	(Same mom only)		(Same dad only)

Number of older biological brothers: 		______	        		______             		______

Number of younger biological brothers:		______	        		______             		______

Number of older biological sisters:		______	        		______             		______

Number of younger biological sisters: 		______	        		______             		______





1.11 Relationship Status*



	01	Dating

	02	Living together

	03	Common-law

	04	Engaged, Not living together

	05	Engaged, Living together

	06	Married

            07    	Separated/Divorced

        	08    	Widowed 

        	09    	Single



1.12 If currently in a relationship, what does your spouse currently do? (Choose most relevant activity)*



01	Attend education/ training

02	Available and actively looking for work

03 	Work for wage with an employer

04	Works as an unpaid family member

05	Work as self-employed/own account worker

06	Engage in home duties (including child care)

07	Unable to work due to sickness or disability

08	Other

09	NA (in the case of widowed / separated/ divorced)







1.14 If currently in a relationship, how long have you been with your partner?*



Years 	____

Months ____

Days	____







1.16 How many biological children do you have? (If none, skip this question)



			Age	Sex	Currently lives with you?

	Child 1

	Child 2

	Child 3

	Child 4

	Child 5

	More than 5



1.17 How many stepchildren do you have? [If currently in a relationship (If none, skip this question)]



			Age	Sex	Currently lives with you?

	Child 1

	Child 2

	Child 3

	Child 4

	Child 5

	More than 5



1.18 Who lives with you? Check all that apply:



	__	On my own

	__	Mother

	__	Father

	__	Maternal grandfather

	__	Maternal grandmother

	__	Paternal grandfather

	__	Paternal grand

	__	Grandparent(s)

	__	Children (provide number of children)

	__	Friends

	__	Other family





[bookmark: _GoBack]Current Commitments

1.1.8.1

1. I have the following responsibilities and commitments in my life. Please tick all that apply.

2. Family (parents, grandparents that need support)

3. Family (partner and children that need support)

4. Education (school, vocational training or university)

5. Army

6. Work (waged employment)

7. My own business (self-employment)





EDUCATION

 

1.19 	What is your most recent educational activity?

01	I have never studied

02	I left before finishing high school 

03	I left before finishing college or university

04	I have completed my higher education

 

1.20	If you left before finishing, what was the main reason for stopping your education?

01	Finished course

02	Failed examinations

03	Did not enjoy schooling

04	Wanted to start working

05	To get married

06	Parents did not want me to continue my studies

07	Economic reasons (could not afford)

08	Other



1.21	If you are currently studying, select your current location

        		01	at high school

        		02	at vocational school

        		03	at college or university

        		04	at a post-graduate, post-doctoral level



 

1.22	What is your highest level of completed education?

01	Primary/ elementary (grade 7)

02	High school/ secondary school

03	Vocational school

04	Bachelors  Degree

05	Post-graduate, post doctoral level

 

1.23	Please approximate when you finished your studies



Enter date: ___Month____ Year

 

NON FORMAL EDUCATION* 

 

1.24.2 Please list any programs you have participated in outside of formal schooling, starting with the most recent. Also indicated how long the program lasted, and what type of program it was. For program type, please include the numbers that corresponds with the most appropriate category. You can include more than one category.

 

1 - Arts (e.g., music, drama, art)

2 - Leadership (e.g., public speaking, team building, communication)

3 - Spirituality (e.g., bible studies, contributing to community)

4 - Finance (e.g., saving money, budgeting)

5 - Technical skills (e.g., trade/vocation )

6 - Job-Readiness Skills (e.g., writing a resume, interviewing, how to find jobs)

7 - Business/ Entrepreneurship Skills (e.g., writing a business plan, developing a business idea)

8 - Other (please specify)

 

		 

		Program Name

		Program Length

days/weeks/months

		Program Type(s) [1-8]



		1

		 

		 

		 



		2

		 

		 

		 



		3

		 

		 

		 



		4

		 

		 

		 



		5

		 

		 

		 



		More than 5

		 

		 

		 





 









1.24.2 	In your opinion, a person needs at least what level of education/ training to get a decent job these days?*



01	Secondary (grade 9) 

02	High school

03	Vocational school

04	Bachelors  Degree

05	Post-graduate, post doctoral level

 

1.24.3	Which of the following qualities do you think is the most useful in finding a job? Select one*

01	Information technology skills

02	Vocational skills

03	Languages

04	Knowledge of the business world

05	Communication skills

06	Teamwork skills

07	Good general education

08	Good appearance

09	Ambition

10	Having completed an apprenticeship or an appropriate training course



EMPLOYMENT



1.25.1	Current work status*



Thinking of the last four weeks, how would you describe your current employment status:

 

01	Unemployed – without work but looking

02	Unemployed - Engaged in home duties (including child care)

03	Unemployed - Did not work or seek work for other reasons (than home duties)

04	Recently finished my education/ training and plan to look for work in the near future

05	Recently finished my education/ training and plan to start work in the near future

 	06	Part-time work for wage or salary

07	Full-time work for wage or salary

08 	Part-time work (unpaid, e.g., supporting family business)

09	Full-time work (unpaid, e.g., supporting family business)

	10	Entrepreneur (own business, etc.)

11	Intern or apprentice-paid

12	Intern or apprentice-unpaid





1.25.2 Do you have work experience?  (If you are employed, this question is referring to work experience you gained before your current job).

a. Yes

b. No

(If yes) Please describe the work experience

Internship/apprenticeship 

1. Work in family business 

2. Work on farm

3. Work in private company 

4. Work in public sector

5. Community volunteer work 

6. Work in the informal (“black”) economy 

7. Other





UNEMPLOYED YOUTH QUESTIONS*

 

1.26 Over the last 4 weeks:



		Have you looked for work?

		Yes

		No



		Tried to establish your own business?

		Yes

		No



		Did you want to work?

		Yes

		No



		Talked about an idea for starting a company

		Yes

		No



		Pursued an idea for starting a company talking about it more than once

		Yes

		No



		Took steps (e.g., looked into markets or technology) to follow up on an idea

		Yes

		No









1.27 Please rate the degree to which you agree with each of the following statements:





		

		Strongly Disagree

		Disagree

		Agree

		Strongly Agree



		Recognise a good opportunity when you see it

		1

		2

		3

		4



		Motivate others to work together

		1

		2

		3

		4



		Understand what it takes to start your own business

		1

		2

		3

		4



		Start a successful business if you want to

		1

		2

		3

		4



		Clearly describe a problem orally

		1

		2

		3

		4



		Negotiate with others who do not share your views

		1

		2

		3

		4



		Create novel solutions to problems

		1

		2

		3

		4



		Evaluate arguments and evidence to judge the strength of alternatives

		1

		2

		3

		4



		Apply an abstract concept or idea to a real problem or situation

		1

		2

		3

		4



		Listen to the ideas of others with an open mind

		1

		2

		3

		4



		Negotiate successfully with others who do not share your views

		1

		2

		3

		4



		Create novel solutions to problems

		1

		2

		3

		4



		If I see an opportunity to join a start-up company in the next few years, I’ll take it

		1

		2

		3

		4



		The idea of high risk/high pay off ventures appeals to me

		1

		2

		3

		4



		I often think about ideas and ways to start a business

		1

		2

		3

		4



		At least once I will have to take a chance and start my own company

		1

		2

		3

		4









1.28 Over the last 4 weeks, what steps did you take to seek work?

01	Through education/training institution

02	Attending Job fairs

03	Registration at a public employment office

04	Registration at a private employment office

05	Direct application to employers, participation in a competition

06	Checking at worksites, farms, factory gates, markets or other assembly places

07	Answering advertisements (newspaper, internet, etc.)

08	Seeking assistance of friends, relatives, colleagues, unions, etc[KW3] 

09	Looking for land, building, machinery, equipment to establish own enterprise

10	Arranging for financial resources

11	Applying for permits, licences

12	Nothing

13	Other

 

1.29 If you had the opportunity to work for 6 months or longer, would you?

01	Yes

02	No

 

1.30 Do you feel that you have the skills and experience to prepare you for working 6 months or longer?

01	Yes

02	No 

 

1.31.1  What do you think has been the main obstacle in you finding work in your country ? (choose all that apply)

01	No education

02	Unsuitable general education

03	Unsuitable vocational education

04	No suitable training opportunities

05	Mismatch between education requirements and that received

06	No work experience

07	Not enough jobs available

08	Considered too young

09	Being male/female

10	Discriminatory prejudices (for example, disability, religion, race, appearance, etc.)

11	Corruption (have to bribe people for work/ or authorities to start a business)

12	Low wages in available jobs

13	Poor working conditions in available jobs

14	Other 

 

1.31.2 To what extent do you agree with the following statements 

		Support from family/peers to access jobs or business



		5.Strongly Agree

		4.Agree

		3.Neither Agree, nor disagree

		2.Mostly Disagree

		1.Strongly Disagree



		1. My family (parents/partner) is supportive of me finding employment or starting a business



		5

		4

		3

		2

		1



		2. My friends are supportive of me finding a job or starting a business



		5

		4

		3

		2

		1



		Support / Networks/ Advice to start a business

		

		

		

		

		



		3. If I needed business advice, I have people in my network that I could reach out to for support.



		5

		4

		3

		2

		1



		4. I can identify several people in my network who have the knowledge and skills to help me if I need coaching on how to improve a business.



		5

		4

		3

		2

		1



		Access to finance to start a business



		

		

		

		

		



		5. I am confident that if I needed money to start a business I would be able to able to collect/raise this money from my networks or a financial institution.



		5

		4

		3

		2

		1



		Empowerment to start a business within the legal/regulatory framework of country



		

		

		

		

		



		6. I understand the legal requirements in my country to start my own business



		5

		4

		3

		2

		1



		7. I feel comfortable starting a business in my country, working within the current legal/regulatory systems



		5

		4

		3

		2

		1



		8. The current business environment makes me feel confident to start my own business



		5

		4

		3

		2

		1



		9. If I needed money I would feel comfortable depending on/ reaching out to (please tick all that apply) /multiple choice/





		1. Own savings 

2. Savings of other family members 

3. Loan from family or friends 

4. Loan from bank or commercial institution 

5. Loan from private money lender 

6. Loan/assistance from government institution 

7. Funds from savings and credit/group 

8. Credit from customer/middleman/agent/supplier 

9. Other sources 



















EMPLOYED YOUTH QUESTIONS*



Skip forward  two questions

If you are currently employed, complete the next group of questions:





1.32.1 Income



	How much money did you earn in the last month?



		







1.32.2 New business

	In the last month

A. did you start a new business?		Yes	No

B. did you continue a business you own?	Yes	No

C. did you work as an intern or apprentice?	Yes	No



1.32.3	How ready are you for long-term work?

1. Not ready	2. Somewhat ready	3. Ready	4. Very ready



1. 



1.32.5 How confident are you in running a business?

1. Not confident, 2. Somewhat confident, 3. Confident, 4. Very Confident
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1.33.1 Has anyone in your household completed five years of schooling?

		Yes

		No



1.33.2 Are there any children not attending school up to grade (class) 8?

		Yes

		No



1.33.3 Has any child in your family died?

		Yes

		No



1.33.4 Would you say anyone in your household does not have enough food to eat?



1.33.5 Does your residence have electricity?

		Yes

		No



1.33.6 Does your residence have a flush toilet, latrine, ventilated improved pit, or composting toilet?

		Yes

		No



1.33.7 If yes, is it shared with other residences?

		Yes

		No



1.33.8 How close do you have access to clean drinking water



		At home

		Within 30 minute walk, roundtrip, from home

		Longer than 30 minute walk, roundtrip, from home



1.33.9 Does your residence have a dirt, sand, or dung floor?

		Yes

		No



1.33.10 At your residence, do you cook with dung, wood, or charcoal?





1.33.11 Does anyone in your residence own more than one radio, TV, telephone, bike, motorbike, or refrigerator?

		Yes

		No



1.33.12 Does anyone in your residence own a car or truck?

		Yes

		No



[bookmark: id.lihm3omsdf14].34	HIG



		To your knowledge, your mother’s health is/was generally:

Poor	Good	Excellent

0	1	2	



		To your knowledge, your father’s health is/was generally:

Poor	Good	Excellent

0	1	2	
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		Never

		Rarely

		Sometimes

		Often



		Problems walking

		0

		1

		2

		3



		Difficulty in writing

		0

		1

		2

		3



		Difficulty in reading

		0

		1

		2

		3



		Speech problems

		0

		1

		2

		3



		Found school to be difficult

		0

		1

		2

		3



		Difficulty communicating with others

		0

		1

		2

		3



		Had major illness

		0

		1

		2

		3



		You were hospitalized for sickness

		0

		1

		2

		3



		Head injury

		0

		1

		2

		3



		Hospitalized for a head injury

		0

		1

		2

		3



		Headaches

		0

		1

		2

		3



		Migraines

		0

		1

		2

		3



		Dizziness

		0

		1

		2

		3



		Fainting

		0

		1

		2

		3



		Seizures

		0

		1

		2

		3



		Paralysis

		0

		1

		2

		3



		Pain

		0

		1

		2

		3



		Difficulty sleeping

		0

		1

		2

		3



		Felt sad for a long period of time (weeks at a time)

		0

		1

		2

		3



		Felt nervous for a long period of time (weeks at a time)

		0

		1

		2

		3



		Felt could die from starvation

		0

		1

		2

		3



		Underweight

		0

		1

		2

		3
















1.36 Between TWELVE and NINETEEN YEARS OF AGE: Please rate the degree to which the following applies to you:



		

		Never

		Rarely

		Sometimes

		Often



		Problems walking

		0

		1

		2

		3



		Difficulty in writing

		0

		1

		2

		3



		Difficulty in reading

		0

		1

		2

		3



		Speech problems

		0

		1

		2

		3



		Found school to be difficult

		0

		1

		2

		3



		Difficulty communicating with others

		0

		1

		2

		3



		Had major illness

		0

		1

		2

		3



		You were hospitalized for sickness

		0

		1

		2

		3



		Head injury

		0

		1

		2

		3



		Hospitalized for a head injury

		0

		1

		2

		3



		Headaches

		0

		1

		2

		3



		Migraines

		0

		1

		2

		3



		Dizziness

		0

		1

		2

		3



		Fainting

		0

		1

		2

		3



		Seizures

		0

		1

		2

		3



		Paralysis

		0

		1

		2

		3



		Pain

		0

		1

		2

		3



		Difficulty sleeping

		0

		1

		2

		3



		Felt sad for a long period of time (weeks at a time)

		0

		1

		2

		3



		Felt nervous for a long period of time (weeks at a time)

		0

		1

		2

		3



		Felt could die from starvation

		0

		1

		2

		3



		Underweight

		0

		1

		2

		3
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2.0 PERSONALITY / DISPOSITION
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Directions: Using the scale given below, please rate the extent to which you believe each item is true of you. 



Characteristic 				0 not true	1 somewhat true	2 true



1) Lack of fear when in danger 			0.		1.		2.

2) Reached puberty before most of my friends		0.		1.		2.

3) Disregard others to gain what I want			0.		1.		2.

4) Rules are not something that can stop me from

	 getting what I want				0.		1.		2

5) Willing to use aggression to achieve a goal		0.		1.		2.

6) I prefer looking at the “now” rather than 

	the later					0.		1.		2.

7) Hard to hold back my reactions			0.		1.		2.

8) Rocky relationship with my parents 			0.		1.		2.

9) My charm allows me to get my way			0.		1.		2.

10) Made important achievements in life 		0.		1.		2.

12) Not interested in settling down			0.		1.		2.










2.2 TEIQue

Instructions:  Please answer each statement below by putting a circle around the number that best reflects your degree of agreement or disagreement with that statement. Do not think too long about the exact meaning of the statements.  Work quickly and try to answer as accurately as possible.  There are no right or wrong answers.  There are seven possible responses to each statement ranging from ‘Completely Disagree’ (number 1) to ‘Completely Agree’ (number 7).

 

 

    		1 . . . . . . . . . 2 . . . . . . . . . . 3 . . . . . . . . . . 4 . . . . . . . . . . 5 . . . . . . . . . . 6 . . . . . . . . . . 7

   	Completely                                                                                         	              Completely

   	Disagree                                                                                                        	  	  	      Agree

 

		1.  Expressing my emotions with words is not a problem for me.

		1

		2

		3

		4

		5

		6

		7



		2.  I often find it difficult to see things from another person’s viewpoint. 

		1

		2

		3

		4

		5

		6

		7



		3.  On the whole, I’m a highly motivated person.

		1

		2

		3

		4

		5

		6

		7



		4.  I usually find it difficult to regulate my emotions.

		1

		2

		3

		4

		5

		6

		7



		5.  I generally don’t find life enjoyable.

		1

		2

		3

		4

		5

		6

		7



		6.  I can deal effectively with people. 

		1

		2

		3

		4

		5

		6

		7



		7.  I tend to change my mind frequently.

		1

		2

		3

		4

		5

		6

		7



		8.  Many times, I can’t figure out what emotion I'm feeling.

		1

		2

		3

		4

		5

		6

		7



		9.  I feel that I have a number of good qualities.

		1

		2

		3

		4

		5

		6

		7



		10.  I often find it difficult to stand up for my rights.

		1

		2

		3

		4

		5

		6

		7



		11.  I’m usually able to influence the way other people feel.

		1

		2

		3

		4

		5

		6

		7



		12.  On the whole, I have a gloomy perspective on most things.

		1

		2

		3

		4

		5

		6

		7



		13.  Those close to me often complain that I don’t treat them right.

		1

		2

		3

		4

		5

		6

		7



		14.  I often find it difficult to adjust my life according to the circumstances.

		1

		2

		3

		4

		5

		6

		7



		15.  On the whole, I’m able to deal with stress.

		1

		2

		3

		4

		5

		6

		7



		16.  I often find it difficult to show my affection to those close to me.

		1

		2

		3

		4

		5

		6

		7



		17.  I’m normally able to “get into someone’s shoes” and experience their emotions.

		1

		2

		3

		4

		5

		6

		7



		18.  I normally find it difficult to keep myself motivated. 

		1

		2

		3

		4

		5

		6

		7



		19.  I’m usually able to find ways to control my emotions when I want to.

		1

		2

		3

		4

		5

		6

		7



		20.  On the whole, I’m pleased with my life.

		1

		2

		3

		4

		5

		6

		7



		21.  I would describe myself as a good negotiator.

		1

		2

		3

		4

		5

		6

		7



		22.   I tend to get involved in things I later wish I could get out of.

		1

		2

		3

		4

		5

		6

		7



		23.  I often pause and think about my feelings.

		1

		2

		3

		4

		5

		6

		7



		24.  I believe I’m full of personal strengths.

		1

		2

		3

		4

		5

		6

		7



		25.  I tend to “back down” even if I know I’m right.

		1

		2

		3

		4

		5

		6

		7



		26.  I don’t seem to have any power at all over other people’s feelings.

		1

		2

		3

		4

		5

		6

		7



		27.  I generally believe that things will work out fine in my life.

		1

		2

		3

		4

		5

		6

		7



		28.  I find it difficult to bond well even with those close to me.

		1

		2

		3

		4

		5

		6

		7



		29.  Generally, I’m able to adapt to new environments.

		1

		2

		3

		4

		5

		6

		7



		30.  Others admire me for being relaxed.

		1

		2

		3

		4

		5

		6

		7
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Directions for taking the Grit Scale: Here are a number of statements that may or may not apply to you. For the most accurate score, when responding, think of how you compare to most people -- not just the people you know well, but most people in the world. There are no right or wrong answers, so just answer honestly!  



1. I have overcome setbacks to conquer an important challenge.  

Very much like me  

Mostly like me  

Somewhat like me  

Not much like me  

Not like me at all 



2. New ideas and projects sometimes distract me from previous ones.*  

Very much like me  

Mostly like me  

Somewhat like me  

Not much like me  

Not like me at all 



3. My interests change from year to year.*  

Very much like me  

Mostly like me  

Somewhat like me  

Not much like me  

Not like me at all 



4. Setbacks don’t discourage me.

Very much like me  

Mostly like me  

Somewhat like me  

Not much like me  

Not like me at all 



  

5. I have been obsessed with a certain idea or project for a short time but later lost interest.*  

Very much like me  

Mostly like me  

Somewhat like me  

Not much like me  

Not like me at all 



6. I am a hard worker.  

Very much like me  

Mostly like me  

Somewhat like me  

Not much like me  

Not like me at all 



7. I often set a goal but later choose to pursue a different one.* 

Very much like me  

Mostly like me  

Somewhat like me  

Not much like me  

Not like me at all 



8. I have difficulty maintaining my focus on projects that take more than a few months to complete.*  

Very much like me  

Mostly like me  

Somewhat like me  

Not much like me  

Not like me at all 



9. I finish whatever I begin.  

Very much like me  

Mostly like me  

Somewhat like me  

Not much like me  

Not like me at all 



10. I have achieved a goal that took years of work.

Very much like me  

Mostly like me  

Somewhat like me  

Not much like me  

Not like me at all 



11. I become interested in new pursuits every few months.*  

Very much like me  

Mostly like me  

Somewhat like me  

Not much like me  

Not like me at all 



12. I am diligent. 

Very much like me  

Mostly like me  

Somewhat like me  

Not much like me  

Not like me at all 



Scoring: 

1. For questions 1, 4, 6, 9, 10 and 12 assign the following points: 

5 = Very much like me 

4 = Mostly like me 

3 = Somewhat like me 

2 = Not much like me 

1 = Not like me at all 2. 

For questions 2, 3, 5, 7, 8 and 11 assign the following points: 

1 = Very much like me 

2 = Mostly like me 

3 = Somewhat like me 

4 = Not much like me 

5 = Not like me at all 



Add up all the points and divide by 12. The maximum score on this scale is 5 (extremely gritty), and the lowest scale on this scale is 1 (not at all gritty).  
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Please show how much you agree or disagree with each statement

Likert scale: Strongly Agree/ Agree/ Mostly Agree/ Mostly Disagree/ Strongly Disagree

 

1)  	You have a certain amount of intelligence, and you can’t really do much to change it.

2)  	Your intelligence is something about you that you can’t change very much.

3)  	No matter who you are, you can significantly change your intelligence level.

4)  	To be honest, you can’t really change how intelligent you are.

5)  	You can always substantially change how intelligent you are.

6)  	You can learn new things, but you can’t really change your basic intelligence

7)  	No matter how much intelligence you have, you can always change it quite a bit.

8)  	You can change even your basic intelligence level considerably.

9)  	You have a certain amount of talent, and you can’t really do much to change it.

10)   Your talent in an area is something about you that you can’t change very much.

11)   No matter who you are, you can significantly change your level of talent.

12)   To be honest, you can’t really change how much talent you have.

13)   You can always substantially change how much talent you have.

14)   You can learn new things, but you can’t really change your basic level of talent.

15)   No matter how much talent you have, you can always change it quite a bit.

16)   You can change even your basic level of talent considerably.
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If you were in a leadership position, how effective do you think you would be as a 

leader? 



1		2		3		4		5		6 		7

not effective 									       very effective









To what extent do you think your capacities would fit the requirements of a leadership position? 

1		2		3		4		5		6 		7

not at all 									       very much









To what extent do you think it would be easy for you to succeed in a leadership role? 



1		2		3		4		5		6 		7

not at all 									       very much
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Please rate the following from strongly disagree (1) to strongly agree (5)



1. I will be able to achieve most of the goals that I have set for myself.

1			2			3			4			5

Strongly Disagree								Strongly Agree



2. When facing difficult tasks, I am certain that I will accomplish them.

1			2			3			4			5

Strongly Disagree								Strongly Agree



3. In general, I think that I can obtain outcomes that are important to me.

1			2			3			4			5

Strongly Disagree								Strongly Agree



4. I believe I can succeed at most any endeavor to which I set my mind.

1			2			3			4			5

Strongly Disagree								Strongly Agree



5. I will be able to successfully overcome many challenges.

1			2			3			4			5

Strongly Disagree								Strongly Agree



6. I am confident that I can perform effectively on many different tasks.

1			2			3			4			5

Strongly Disagree								Strongly Agree



7. Compared to other people, I can do most tasks very well.

1			2			3			4			5

Strongly Disagree								Strongly Agree



8. Even when things are tough, I can perform quite well.

1			2			3			4			5

Strongly Disagree								Strongly Agree
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 Rate the following items using the scale:

4 = Strongly agree; 3 = agree; 2 = neutral; 1 = disagree; 0 = strongly disagree



[image: ]
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[bookmark: id.6ij5k68rim7n]5.4 Self-Esteem



SISE 



I have high self-esteem

1 (not very true of me) to 5 (very true of me)








[bookmark: id.an8uk0hl569p]6.1 WBSCM



Groups and Networks 





		













		

		



		A. 

		



		

		



		

		













		







6. About how many close friends do you have these days? These are people you feel at ease with, can talk to about private matters, or call on for help. 



		









7. If you suddenly needed to borrow a small amount of money [RURAL: enough to pay for expenses for your household for one week; URBAN: equal to about one week’s wages], are there people beyond your immediate household and close relatives to whom you could turn and who would be willing and able to provide this money? 



1. Definitely 2. Probably 3. Unsure 4. Probably not 5. Definitely not Trust and Solidarity 

		









8. Generally speaking, would you say that most people can be trusted or that you can’t be too careful in dealing with people? 



1. People can be trusted 2. You can’t be too careful 

		









9. In general, do you agree or disagree with the following statements?



		

		1 Agree strongly 

2 Agree somewhat 

3 Neither agree or disagree 

4 Disagree somewhat 

5 Disagree strongly



		A. Most people in this village/neighborhood are willing to help if you need it.

		



		B.  In this village/neighborhood, one has to be alert or someone is likely to take advantage of you.

		









		

		



		A. 

		



		

		









11. If a community project does not directly benefit you but has benefits for many others in the village/neighborhood, would you contribute time or money to the project? 





		

		1 Will not contribute time

2 Will contribute time

		

		

		1 Will not contribute money 

2 Will contribute money





		A. Time	

		

		

		B. Money

		









12. If a community project does not directly benefit you but has benefits for many others in the village/neighborhood, would your community contribute time or money to the project? 





		

		1 Will not contribute time

2 Will contribute time

		

		

		1 Will not contribute money 

2 Will contribute money





		B. Time	

		

		

		B. Money

		









13. In the past 12 months did you or any one in your household participate in any communal activities, in which people came together to do some work for the benefit of the community? 



1. Yes 2. No (skip to question 14) 

		







13. How many times in the past 12 months? 
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Now or Later?

 

We are interested in determining your preferences for amounts of money over time. For each of the 27 choices below, please indicate which reward you would prefer: the smaller reward today, or the larger reward in the specified number of days. On the right hand side, circle the choice you prefer.

 

Please think about each option carefully and choose the one that you would really prefer, as if you were really going to receive the option you select.

 

EXAMPLES:

A.   Would you prefer $100 today, or $101 in 300 days? 	$100 today  	$101 in 300 days

B.   Would you prefer $1 today, or $100 in 2 days? 	$1 today      	$100 in 2 days

 

   	Circle one answer here.

1.   Would you prefer $54 today, or $55 in 117 days?      	$54 today    	$55 in 117 days

2.   Would you prefer $55 today, or $75 in 61 days?          $55 today    	$75 in 61 days

3.   Would you prefer $19 today, or $25 in 53 days?          $19 today    	$25 in 53 days

4.   Would you prefer $31 today, or $85 in 7 days?          	$31 today    	$85 in 7 days

5.   Would you prefer $14 today, or $25 in 19 days?          $14 today    	$25 in 19 days

6.   Would you prefer $47 today, or $50 in 160 days?      	$47 today    	$50 in 160 days

7.   Would you prefer $15 today, or $35 in 13 days?          $15 today    	$35 in 13 days

8.   Would you prefer $25 today, or $60 in 14 days?          $25 today    	$60 in 14 days

9.   Would you prefer $78 today, or $80 in 162 days?      	$78 today    	$80 in 162 days

10. Would you prefer $40 today, or $55 in 62 days?           $40 today    	$55 in 62 days

11. Would you prefer $11 today, or $30 in 7 days?          	$11 today    	$30 in 7 days

12. Would you prefer $67 today, or $75 in 119 days?      	$67 today    	$75 in 119 days

13. Would you prefer $34 today, or $35 in 186 days?      	$34 today    	$35 in 186 days

14. Would you prefer $27 today, or $50 in 21 days?          $27 today    	$50 in 21 days

15. Would you prefer $69 today, or $85 in 91 days?           $69 today    	$85 in 91 days

16. Would you prefer $49 today, or $60 in 89 days?           $49 today    	$60 in 89 days

17. Would you prefer $80 today, or $85 in 157 days?      	$80 today    	$85 in 157 days

18. Would you prefer $24 today, or $35 in 29 days?          $24 today    	$35 in 29 days

19. Would you prefer $33 today, or $80 in 14 days?           $33 today    	$80 in 14 days

20. Would you prefer $28 today, or $30 in 179 days?      	$28 today    	$30 in 179 days

21. Would you prefer $34 today, or $50 in 30 days?           $34 today    	$50 in 30 days

22. Would you prefer $25 today, or $30 in 80 days?           $25 today    	$30 in 80 days

23. Would you prefer $41 today, or $75 in 20 days?           $41 today    	$75 in 20 days

24. Would you prefer $54 today, or $60 in 111 days?      	$54 today    	$60 in 111 days

25. Would you prefer $54 today, or $80 in 30 days?          $54 today    	$80 in 30 days

26. Would you prefer $22 today, or $25 in 136 days?      	$22 today    	$25 in 136 days

27. Would you prefer $20 today, or $55 in 7 days?          	$20 today    	$55 in 7 days
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These next questions ask about how you have behaved with friends and other people your age in the past month (when you were not just playing around).

 

		In the LAST MONTH, that is,

since              	until           	 (give date), how many times have you:

		Never

		Once or

Twice

		3 – 5

Times

		6 or

More

Times



		63. shoved or pushed a male?

		1

		2

		3

		4



		64. shoved or pushed a female?

		1

		2

		3

		4



		65. shouted or screamed really loud at a male?

		1

		2

		3

		4



		66. shouted or screamed really loud at a

female?

		1

		2

		3

		4



		67. threatened to hit or physically harm

another male?

		1

		2

		3

		4



		68. threatened to hit or physically harm

another female?

		1

		2

		3

		4



		69. been in a fight in which you hit someone?

		1

		2

		3

		4



		70.  thrown something at someone to hurt

them?

		1

		2

		3

		4



		71. hit or slapped someone?

		1

		2

		3

		4



		72. insulted someone else‟s family (i.e. say

something bad about them)?

		1

		2

		3

		4



		73. made fun of or mocked someone else to

make them angry?

		1

		2

		3

		4



		74.  shamed or embarrassed someone to their

face? (shame or embarrass someone to dem face or in front of dem face).

		1

		2

		3

		4



		75. not let someone be a part of your group

anymore because you were upset or angry at them?

		1

		2

		3

		4



		76. said mean things about someone to make

others laugh?

		1

		2

		3

		4



		77. carried a weapon (e.g. gun, knife,

stick/board, etc.)?

		1

		2

		3

		4
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This form is to give you more information about the study on SKYE Club Programming. The study you have just completed will help researchers understand the effectiveness of a program designed to improve the one of its programs, and to better understand the conditions under which such a program can provide the most benefit.

 

Specifically, the objective of this study is to figure out whether SKYE Club Programs have an impact on various outcomes, such as leadership, life-satisfaction, social capital, and other work-related skills. It is possible that there are conditions that may increase or decrease the chances that participating in the program allows participants to achieve these goals, such as the amount of time spent in the program. By collecting data on these topics, we can learn whether adjustments to future versions of the program should be modified, or if additional program components should be included. We also believe that participation in such a program will not only increase the chances of sustainable livelihood, but will also translate into reducing potentially undesirable behaviors such as risk-taking.

 

This is an ongoing study. Please do not discuss the study with anyone who has not yet participated. Your cooperation is greatly appreciated.

 

If you have any questions or concerns regarding this study, please feel free to contact Kate Williams (kate.williams@worldvision.com.au), or Dr. Joseph Camilleri (jcamilleri@westfield.ma.edu / 413-572-5700).

 

Thank you once again for your participation in this study



image1.png

TABLE 1
tems Gomprising Final Version of the LOT

o uncertain times, | usually expect the st
. 10'seasy for meto rlax. (File tem)

. 11 something can go wrong for me, it will+
. 1 always look on the bright side of hings.
I'm always optimisti about my future.
Fenjoy my friends a lot. (Fllriem)

10s important for me to keep busy. (Fillr item)
Uhardly ever expectthings (0 g0 my way.
Things never work out the way [ want them t0.*

[
1. 'm 3 believer in the idea that “every cloud has a silver lning
12. 1 rarely count on good things happening to me.*

1 don' get upset 100 asily. (File tem)

+These items are reversed prior (0 scoring








image9.emf
SKYE Budget  Estimates and Descriptions.docx


SKYE Budget Estimates and Descriptions.docx
SKYE Budget Estimates and Descriptions

The purpose of this document is to outline the expected costs involved in implementing a SKYE Club project, as well as provide descriptions of each cost. 

The SKYE Club project has been designed to work within WV’s ADP’s operating framework, that being, a project implemented over five-years in a specific geographic area under the supervision of one WV staff member. This being said, the model has also been designed in a way that ensures that it is flexible and adaptable to the local context to meet community interests and the WV office’s resource requirements. As such, it is possible to scale the model down, or to use the program as a broad cross-country framework and integrate other interventions such as vocational training, access to youth relevant financial products, or existing WV project models such as Local Value Chain Development (LVCD) and Business Facilitation (BF). 

The costs outlined in this document are estimates; however each office will need to consider whether the budget line is relevant to their project and the real costs in their context.  As illustrated in the table titled ‘Example SKYE Club Project Budget’ it is expected that a five-year project will cost approximately $274,044 USD. The total project budget will range between $10,000 - $20,000 USD per year with the first year costing a more than subsequent years (for explanations please see the section titled SKYE Budget Estimates and Descriptions).

A SKYE Club project at ‘full-scale’ over five years is expected to directly reach at least 1125 youth across the life of the project – this is an average of 25 youth in each of the 15 clubs (375 youth reached per a cycle) and three 18 month cycles. This puts the cost per a beneficiary at approximately $273 USD. 



This cost beneficiary can be reduced through scaling the SKYE Club program across a number of ADPs in a country – as demonstrated in the section titled ‘Scaling SKYE Clubs: Cost Considerations and Cost-Benefits’ a SKYE Club project across 10 ADPs is expected to reach at least 11,125 youth over a five year period with the cost per a beneficiary being $259 USD. With a cost savings of $13 USD per a youth, the project would save approximately $149,330 USD.



There are expected to be 5000 indirect beneficiaries per a SKYE Club project. These include the families of the SKYE Club participants, as well as community members who are benefiting from SKYE community service-learning projects.  



















Example SKYE Club Project Budget

		Example Cost of a SKYE Club Project



		ADP Level Expenses

		Yr 1

		Yr 2

		Yr 3

		Yr 4

		Yr 5

		Totals



		Advertising and recruitment of the SKYE  Club Facilitator

		500

		 

		500

		 

		 

		1,000



		SKYE Club Facilitators Salary and Benefits

		$15,000

		$15,000

		$17,000

		$18,000

		$19,000

		$84,000



		Local Travel / Fuel/ Insurance/ Maintenance

		$3,000

		$3,000

		$3,000

		$3,000

		$3,000

		$15,000



		Domestic Travel

		$1,200

		$1,200

		$1,200

		$1,200

		$1,200

		$6,000



		Telephone and Internet Bills

		$1,800

		$1,800

		$1,800

		$1,800

		$1,800

		$9,000



		Orientation training on SKYE Club Model

		$3,650

		 

		 

		 

		 

		$3,650



		SKYE Club Project Promotion

		$500

		$500

		$500

		$500

		$500

		$2,500



		SKYE Club Leaders Training

		$11,790

		 

		$11,790

		$11,790

		 

		$35,370



		SKYE Club Learning Tools

		$2,575

		 

		$2,575

		$2,575

		 

		$7,725



		SKYE Club Materials

		$3,000

		 

		$3,000

		$3,000

		 

		$9,000



		SKYE Club T-Shirts

		$3,750

		 

		$3,750

		$3,750

		 

		$11,250



		Motivational Events for SKYE Club Leaders

		$980

		$980

		$980

		$980

		$980

		$4,900



		Monitoring and Evaluation

		$7,000

		$500

		$500

		$500

		$7,000

		$15,500



		SKYE Club Motivational Events

		$1,500

		$3,000

		$3,000

		$3,000

		$3,000

		$13,500



		SKYE Club Learning Events

		 

		$2,000

		$2,000

		$2,000

		$2,000

		$8,000



		Seed funding for SKYE community 
service-learning project

		$4,500

		 

		$4,500

		$4,500

		 

		$13,500



		Seed funding for SKYE community 
service-learning project with social enterprise focus 

		 

		$6,000

		$6,000

		 

		$6,000

		$18,000



		CAM and NO Costs (20%)

		$11,249

		$6,796

		$11,519

		$10,419

		$8,896

		$48,879



		Totals

		$71,994

		$40,776

		$73,614

		$67,014

		$53,376

		$306,774











Scaling SKYE Clubs: Cost Considerations and Cost-Benefits

The SKYE Club model has been developed in a way that makes the approach easy to scale and replicate across a country. If a WV NO does choose to scale the model across several (3 or more) ADPs it is highly recommended that a SKYE Club Director be employed at the NO level (see Figure 1. Human Resource Structure for SKYE). This is the main cost consideration for implementing SKYE Clubs at scale.

The Project Director’s key duties include; Supporting project design and implementation; Recruitment, mentoring and managing SKYE Club Facilitators; Staff development;  Coordinating National and Regional learning and motivational events for SKYE Clubs and relevant WV staff; and participating in the international SKYE Club movement.



		National Office Level

		ADP Level





Figure 1. Human Resources Structure for SKYE Club Project 


The estimated costs of hiring a SKYE Club Project Director are outlined below.

		Example Costs of hiring a SKYE Club Project Director



		Expense Item

		Yr 1

		Yr 2

		Yr 3

		Yr 4

		Yr 5

		Totals



		Advertising and recruitment of the SKYE  Club Project Director

		$500

		 

		$500

		 

		 

		$1,000



		SKYE Club Director Salary and Benefits

		$20,000

		$20,000

		$22,000

		$23,000

		$24,000

		$109,000



		Domestic Travel

		$2,500

		$2,500

		$2,500

		$2,500

		$2,500

		$12,500



		Telephone and Internet Bills

		$2,000

		$2,000

		$2,000

		$2,000

		$2,000

		$10,000



		Totals

		$25,000

		$24,500

		$27,000

		$27,500

		$28,500

		$132,500





While there are additional costs involved in hiring a SKYE Club Project Director, the role is crucial to coordinate the SKYE Club project across communities, ensure minimum quality standards are maintained, build staff capacity and to merge trainings based on ADP requirements in order to save costs.

Cost-Benefits of Implementing SKYE at Scale

Through economies of scale, implementing the SKYE Club model across a country will allow for significant savings and high returns on investment. Please see table below.

		Estimated Cost Benefit of Scaling SKYE Club Project



		No. ADPs

		No. Direct 
Beneficiaries

		No. Indirect 
Beneficiaries

		Approx. Cost 
for SKYE Project (USD) 

		Approx Cost 
per Beneficiary (USD) 

		Approx. Savings
 per Beneficiary (USD) 

		Approx. Savings
 for SKYE Project (USD)



		1

		1125

		5000

		$306,774

		$273

		$0

		$0



		2

		2250

		10000

		$571,272

		$254

		$19

		$42,276



		3

		3375

		15000

		$968,273

		$287

		-$14

		-$47,951



		4

		4500

		20000

		$1,275,044

		$283

		-$11

		-$47,948



		5

		5625

		25000

		$1,539,545

		$274

		-$1

		-$5,675



		6

		6750

		30000

		$1,804,046

		$267

		$5

		$36,598



		7

		7875

		35000

		$2,089,682

		$265

		$7

		$57,736



		8

		9000

		40000

		$2,417,588

		$269

		$4

		$36,604



		9

		10125

		45000

		$2,639,819

		$261

		$12

		$121,147



		10

		11250

		50000

		$2,918,410

		$259

		$13

		$149,330
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    Figure 2. SKYE Project at Scale: Cost per Beneficiary					        Figure 3. SKYE Project at Scale: Project Savings per ADP involvement

As demonstrated by the above table and charts, WV offices can save money on SKYE Club projects through economies of scale. While the cost per a beneficiary increases significantly when a SKYE Club Project Director is introduced when there are 3 or more ADPs participating in a SKYE Club project, savings are recovered at 6 or more ADPs. When 10 ADPs are participating in a SKYE Club project, the WV Office stands to save $149330 USD.

The costs have been calculated based on the example budgets provided in this document. Savings are generated through ADPs jointly contributing to:

· SKYE Club Orientation Trainings

· SKYE Club Leadership Training (cycles two and three); and

· SKYE Club Learning Events
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SKYE Club Budget Descriptions 



The costs below are based on a number of key assumptions:

· The project is being implemented in one ADP over a 5 year period.

· The project is being run at ‘full-scale’ meaning that across the life of the project, there will be three 18 month cycles of SKYE Clubs, and that each SKYE Club will have 25 youth.[footnoteRef:1] [1:  18 month SKYE cycles does not mean that the SKYE Club will close after 18 months of operation, however this is the length of time that WV will intentionally support these clubs both financially and with human resources. The SKYE Club program aims to guide clubs to be self-sustaining (in terms of leadership and being able to finance their own activities) after the 18 month period.] 


· The project is being implemented by one full-time SKYE Club Facilitator.[footnoteRef:2] [2:  If SKYE is being implemented across a number of ADPs in a country, it is advised to hire a Project Director which would report to the countries ED Specialist. Please see SKYE scale-up cost considerations.] 


· The SKYE Club learning tools (i.e. curriculum, manual, facilitator’s toolkit, learning journal and passport) have already been adapted and translated as part of the country’s initial SKYE pilot.

· There is in-country capacity to deliver the SKYE Club Orientation and Leader Trainings. [footnoteRef:3] [3:  This would mean that the NO had already piloted the SKYE Club model across a number of ADPs and had invested translating all SKYE Club materials, as well as in bringing in SKYE Club Master Trainers from WVs SEED Unit and partner organisation New Horizons Foundation to deliver the first SKYE Orientation and Leader training, as well as a Training of Trainers which is aimed at building in-country capacity so that future SKYE projects can be run at a lower cost. Please see SKYE Club first pilot additional cost considerations and justifications section.
] 







		SKYE Budget Estimates and Descriptions

		 

		 



		Budget Item

		Description/Explanation

		Suggested allocation per year per ADP



		Outcome 1

		SKYE club members have improved positive identity and future orientation



		Output 1.1

		SKYE Clubs are established and functional



		Advertising and recruitment of the SKYE 
Club Facilitator

		The SKYE Club Facilitator is the key person in a SKYE Club project. The SKYE Club Facilitator coordinating and overseeing most of the project activities. Getting a qualified and effective SKYE Club Facilitator may require paying to advertise etc. It is recommended this is budgeted for twice across the 5 year project in case the original SKYE Club Facilitator resigns within the 5 year cycle in which case a new one will need to be recruited.

		$500 USD twice per a 5 year project



		SKYE Club Facilitators Salary 
and Benefits

		Salary, benefits (such as medical, annual leave, etc.) and relocation allowance for a SKYE Club Facilitator must be budgeted for.  Project teams should remember to budget for salary increases and the possibility of having to hire a new SKYE Club Facilitator on a higher salary. It is crucial that WV project teams allocate sufficient funds to ensure they can attract SKYE Club Facilitators with the necessary skill and experience.

		$12,000 - $20,000 USD 



		Local Travel / Fuel/ Insurance /Maintenance

		This is to cover local travel costs such as motorbike fuel, motorbike repairs, insurance, local transport, etc. for the SKYE Club Facilitator.  The SKYE Club Facilitator works in the community 70% of the time, so their local travel allowance will need to be considerably higher than other WV ADP staff. 

		$3000 USD



		Domestic Travel

		To maximize the results of the SKYE Club Facilitator, the SKYE Club Facilitator needs to be supported and learn from other SKYE Club Facilitators as well as other NO economic development specialists or partners. Resources to allow for domestic travel, accommodation, meals and per-diems should be budgeted for this.

		$1,200 USD



		Telephone and Internet Bills

		The SKYE Club Facilitator works in the community 70% of the time and may not have access to phone and internet facilitates at the ADP office. The SKYE Club Facilitator is required to facilitate and support interaction of the SKYE Clubs and SKYE Club Leaders on the online forums, and is also required to call each Club Leader to provide mentoring and support by phone. Hence it is important to budget more for the SKYE Club Facilitator’s monthly phone and allow funds for a wireless internet modem and internet bills.

		$1,800 USD



		Orientation training on SKYE Club Model

		The purpose of the SKYE Club orientation training is to provide SKYE Club project staff (those implementing and supporting the project) with an understanding of the SKYE Club project model, its philosophy, core components, and steps in implementation - this training has been identified as critical to the project’s success by WV offices piloting the SKYE program.  The training combines experiential learning methodologies with theory and practical activities so that it will provide the project staff with the knowledge, resources and confidence to start implementing the program which includes promoting SKYE in the communities, identifying, interviewing and recruiting SKYE Leaders. Suggested WV staffs to attend this training include the SKYE Club Facilitator(s), ADP Manager, Zonal Manager and the ED Technical Specialist. 

The Orientation Training is only held at the beginning of a SKYE Club project, after the SKYE Club Facilitator has been recruited. The costs of the training are outlined in the table titled ‘SKYE Club Training Costs (Delivered by certified in-country WV Trainers). Not all costs outlined in this table will be applicable to each project - for example, it the project held in a community where all participants live, there will be no accommodation costs. Also, some WV offices will choose not to pay their WV trainers, however it is suggested that they do as an incentive.  

PLEASE NOTE: The costs outlined here are for the SKYE Club Orientation Training once the NO has already gone through the SKYE piloting stage in 1-2 ADPs and WV project staffs for the SKYE pilot have participated in a Training of Trainers.  First SKYE Club pilots in a country are more resource intensive as it requires adaption and translation of materials, as well as brining in international SKYE Club Master Trainers from WV's SEED Unit and partner organisation New Horizons Foundation. Please see SKYE Club Costs for First Pilot for further details.

		$3,650 USD once per a 5 year project



		SKYE Club Project Promotion

		This is to cover costs associated with promoting the SKYE Club project in a community - this may include promotional  tools such as brochures, business cards, or small community events to inform potential project partners (e.g. youth clubs), SKYE Club Leaders, youth participants, as well as other community stakeholders (local government, technical colleges etc.)

		$500 USD



		SKYE Club Leaders Training

		The purpose of the SKYE Club Leaders Training is to provide SKYE Club project staff (those implementing and supporting the project) with and volunteer SKYE Club Leaders understanding of the SKYE Club project model, its philosophy, the underlying education methodologies, how to use the SKYE Club tools, as well as how to mobilize, facilitate and work with youth. This training has been identified as critical to the project’s success by WV offices and piloting the SKYE program as well as SKYE Club Leaders.  The training combines experiential learning methodologies with theory and practical activities and its objective is to provide participants with the knowledge, skills resources and confidence to open the SKYE Clubs. The maximum number of participants is around 30 because of the trainings experiential nature - it is suggested that there be 2 SKYE Club Leaders per a Club and the SKYE Club Facilitator participating in the training. Other SKYE Club project staff such as the ADP manager and ED Technical Specialist would be required to be passive participants and observe the training. 

The SKYE Leaders Training can be held up to three times across a 5 year SKYE Club project. The training would be held after the SKYE Facilitator has recruited the first group of SKYE Club Leaders, and for the second two 18 month training cycles if new SKYE Club Leaders are recruited (some may stay on and take on new clubs if other SKYE Clubs close after their training cycle, or if they transition towards independence and SKYE Club youth participants take on the Leader role). The costs of the training are outlined in the table titled  'SKYE Club Training Costs (Delivered by certified in-country WV Trainers). Not all costs outlined in this table will be applicable to each project - for example, it the project held in a community where all participants live, there will be no accommodation costs. Also, some WV offices will choose not to pay their WV trainers, however it is suggested that they do as an incentive.  

PLEASE NOTE: The costs outlined here are for the SKYE Club Leaders Training once the NO has already gone through the SKYE piloting stage in 1-2 ADPs and WV project staffs for the SKYE pilot have participated in a Training of Trainers.  First SKYE Club pilots in a country are more resource intensive as it requires adaption and translation of materials, as well as brining in international SKYE Club Master Trainers from WV's SEED Unit and partner organisation New Horizons Foundation. Please see SKYE Club Costs for First Pilot for further details.

		$11,790 USD three times per a 5 year project



		SKYE Club Learning Tools

		This is to cover the cost of printing the SKYE Club curriculum (15 Clubs x 2 Leaders x $10 USD); Facilitators Toolkit (15 Clubs x 2 Leaders x $10 USD);  SKYE Club Manual (15 Clubs x 2 Leaders x $10 USD);and Learning Journal/Passport (15 Clubs x 25 youth x $5 USD) . Over the course of a 5 year project there should be three 18 month cycles of SKYE Clubs, so these materials will need to be purchased three times. As some new youth might join the SKYE Clubs part way through a Club cycle, we suggest WV ADPs put aside budget for additional printing of Learning Journals/Passports

		$2575 USD three times per a 5 year project



		SKYE Club Materials

		This cost is to cover materials for SKYE Clubs to hold their meetings. This can include flip charts, textas, scissors, paper, pens etc. - any additional resources can be purchased by the Clubs with money generated from community service-learning projects with a social enterprise focus, or through fundraising activities of the Club. It is suggested to budget $200 USD per a club. Over the course of a 5 year project there should be three 18 month cycles of SKYE Clubs, so these materials will need to be purchased three times. 

		$3000 USD three times per a 5 year project



		SKYE Club T-Shirts

		Identity as part of a group and a global youth movement is very important to the SKYE Clubs, so SKYE Clubs are given a branded t-shirt when they become a member of a SKYE Club. This also serves as a way for SKYE Clubs to also be easily identified by others in the local community when they are working on community service learning project.  We suggest budgeting $10 USD per a t-shirt per a youth (15 Clubs x 25 youth x $10USD).  Over the course of a 5 year project there should be three 18 month cycles of SKYE Clubs, so these materials will need to be purchased three times. As some new youth might join the SKYE Clubs part way through a Club cycle, we suggest WV ADPs put aside budget for additional t-shirts.

		$3750 USD three times per a 5 year project



		Motivational Events for SKYE Club Leaders

		SKYE Club Leaders are trained volunteers from the community that train, lead and coach SKYE Clubs. As the individuals that have direct contact with both the SKYE Club Facilitators and the youth, their role is critical to the success of the project. Although WV does not pay SKYE Club Leaders, it is important to train, support and motivate them, and let them know that their hard work is appreciated. It is suggested SKYE Club Facilitators coordinate monthly meet-ups (over coffee at the ADP office) so that they can provide support and advice to each other ($15 USD per month) in addition to quarterly motivational events which could be a training, a day outing or dinner ($200 USD per an event)

		$980 USD



		Monitoring and Evaluation

		Project teams will need to allocate funds to monitor and evaluate the projects effectively. The amount allocated will vary from project to project depending on the monitoring and evaluation system put in place as well as from year to year depending on what monitoring and evaluation needs to be undertaken in that year. It will also vary depending on whether evaluations are done internally or externally.

		$5000 - $10,000 USD
Primarily first and last years of
project



		SDPC

		Rates to be advised by the National Office

		Varies



		OOC

		Rates to be advised by the National Office

		Varies



		Output 1.2

		Increased leadership capacity (including goal-setting and exploring their self-identity and capacities) amongst SKYE club members



		SKYE Club Motivational Events

		Celebrating the work or 'small wins' of the SKYE Club is important to motivate youth and encourage them to set new goals. SKYE Club Facilitators should work with SKYE Club Leaders to organise a small celebration or motivational event after each community service-learning project evaluation (evaluations are outlined in the curriculum and manual). There should be 3-4 evaluations each year per a SKYE Club. We suggest budgeting $50 USD per a motivational event per a club (15 Clubs x 4 motivational events x 50USD).  If more funding is required this must be sourced by the SKYE Club youth themselves. 

		$3000 USD



		SKYE Club Learning Events

		It is important for SKYE Clubs in a region or a country to connect with each other, learn from each other’s work and to bring in relevant stakeholders (SKYE alumni, project partners, local government, and potential employers) to share their work and the SKYE movement. SKYE Club youth should be encouraged to hold a learning event (such as a conference) each year. This event will be supported by the SKYE Club Facilitator and the country's ED Technical Specialist., however it is suggested that the youth themselves should take on a leading role in planning and running the event as it provides them an opportunity to exercise the skills they are learning through the SKYE program. 

		$2000 USD



		 

		 

		 

		 

		 



		Outcome 2

		SKYE club members engage with their community



		Output 2.1

		Increased capacity of SKYE club members to become active citizens 



		Seed funding for SKYE community 
service-learning project

		World Vision provides $150 USD seed funding for the SKYE Clubs first two community service learning projects (15 Clubs x 150 USD). This is budgeted for once every 18 months per a SKYE cycle.

		



$4500 once every 18 month SKYE cycle







		 

		 

		 

		 

		 



		Outcome 3

		SKYE club members have a source of livelihood



		Output 3.1

		Increased employability capacity amongst youths



		No cost associated 

		No cost associated

		No cost associated



		Output 3.2

		Increased entrepreneurial capacity amongst youths



		Seed funding for SKYE community 
service-learning project with social enterprise focus 

		World Vision provides $200 USD seed funding for the SKYE Clubs first two community service learning projects with a social enterprise focus (15 Clubs x 200 USD). This is budgeted for once every 18 months per a SKYE cycle. From these two projects, SKYE Clubs should be able to start generating an income which can partially go towards funding the Club activities (meetings and projects) so that the Club can continue on without the financial support of WV and be self-sustaining.

		$6000 USD once every 18 month SKYE cycle
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		SKYE Club Training Costs (Delivered by certified in-country WV Trainers)



		Training

		Description of Item

		Breakdown of Cost (USD)

		Total Cost (USD)



		Introductory training
 for SKYE Club Coordinator and Facilitator

		Fees for trainers

		2 trainers x 6 days x $100 =  $1200
(2 days prep and 4 days training)

		$1,200



		

		Accommodation and food for trainers

		2 trainers x 6 nights x $50 =  600

		$600



		

		Accommodation and food for participants

		4 participants x 5 nights  x $50 = $1,750
(SKYE Facilitator, ADP Manager, Zone Manager and ED Technical Specialist)

		$1,000



		

		Supplies for training

		$150

		$150



		

		In-country transportation for trainers

		2 trainers x 100 = $200

		$200



		

		In-country transportation for participants

		5 participants x 100 = $500

		$500



		

		 

		TOTAL COST FOR TRAINING

		$3,650



		SKYE Training
 for  30 SKYE Club Leaders

		Fees for trainers

		2 trainers x 8 days x $100 =  $1200
(2 days prep and 6 days training)

		$1,600



		

		Training space

		6 days x $150 = $900
(this could be done at an ADP or NO at no cost)

		$900



		

		Supplies for training

		$200

		$200



		

		Accommodations and food in NO country for
 trainers

		$45/day x 2 trainers x 10 days = $990

		$990



		

		Accommodations, travel, & food for participants

		$45/day x 30 participants x 6 days = $8100

		$8,100



		

		 

		TOTAL COST FOR TRAINING

		$11,790








First SKYE Club Pilot Cost Considerations and Explanations

		Training

		Description of Item

		Breakdown of Cost (USD)

		Total Cost (USD)



		Translation of 
SKYE Materials

		Translation of SKYE Club Curriculum, 
Facilitators Toolkit, Manual, Learning Journal/Passport

		Estimated at $9000 USD

		$9000 USD



		

		TOTAL COST FOR TRANSLATION OF SKYE MATERIALS

		$9,000



		Orientation Training
 for SKYE Club Project Staffs

		Accommodation and food for trainers

		2 trainers x 6 nights x $50 =  600

		$600



		

		Accommodation and food for participants

		7 participants x 5 nights  x $50 = $1,750

		$1,750



		

		Supplies for training

		$150

		$150



		

		Flights for trainers

		2 trainers x $600/ round-trip flights = $1,200

		$1,200



		

		In-country transportation for trainers

		2 trainers x 100 = $200

		$200



		

		In-country transportation for participants

		7 participants x 100 = $700

		$700



		

		Trainer fees

		5 days x 2 trainers  x$650/day =$6,500

		$6,500



		

		 

		TOTAL COST FOR TRAINING

		$11,100



		SKYE Training
 for  30 SKYE Club Project Staffs and Leaders 

		Trainer fees: 6 days of training 
+ 2 days prep + 2 days meeting with SKYE Facilitators

		10 days x 2 trainers x $650/day = $13,000

		$13,000



		

		Supplies

		$200

		$200



		

		Travel (international and in-country) for trainers

		$600/round-trip flight x 2 trainers = $1200

		$1,200



		

		Accommodations & food in NO country for trainers

		$45/day x 2 trainers x 10 days = $990

		$990



		

		Accommodations, travel, & food for participants

		$45/day x 30 participants x 6 days = $8100

		$8,100



		

		Simultaneous translation services

		6 days x $360/day = $2160

		$2,160



		

		 

		TOTAL COST FOR TRAINING

		$25,650





		ToT for SKYE
 Club Project Staffs and High-Performing Leaders 

		Trainer fees: 7 days training + 2 days preparation +   2 days of Passport development meeting

		11 days x $650/day x 2 paid trainers =  $14300

		$14,300



		

		Supplies

		$150 total

		$150



		

		Travel (international and in-country) for trainers

		$600/round-trip flight x 3 trainers
 (2 paid) = $1800

		$1,800



		

		Accommodations & food in NO country or trainers

		$50/night x 3 trainers x 12 nights = $1800

		$1,800



		

		Accommodations, travel, & food for participants

		$150/day x 7 participants x 7 days = $7350

		$7,350



		

		Simultaneous translation services

		7 days x $360/day = $2520

		$2,520



		

		 

		TOTAL COST FOR TRAINING

		$27,920







PLEASE NOTE: Cost for desk-top and in-country support from WV’s Social Entrepreneurship and Economic Development (SEED) Unit has not been included. The level of support will vary by country and will be discussed by SEED’s SKYE Model Champion and the SKYE Club project team.






SKYE Club Pilot Costs Explanations

As with other World Vision Economic Development project models, the project staffs implementing the model are the intervention. As such, investing in building the knowledge, skills and confidence of the World Vision staff and volunteer SKYE Club Leaders is critical to the success of the model. In addition, as the staff are intervention, the training itself is the main cost of the SKYE Club model which sets the foundation for the rest of the project. 

	

For countries piloting the SKYE Club model, there are two required trainings that train those who are associated with implementing the model with the SKYE philosophy, curriculum and associated resources. These include: 

· Four day training tailored for World Vision project staff to introduce the SKYE Club model.

· Six day training for World Vision project staff and volunteer SKYE Club Leaders.



For countries wishing to scale the model, it is suggested that the World Vision office invests in a six day Training of Trainers. This training is to be delivered at least 12 months after the initial 7-day training once project staffs are familiar with the SKYE Club model and have practical, hands-on experience. The purpose of the training is to build capacity in-country; equipping World Vision staff to deliver both required trainings on the model so that the SKYE Club model can be scaled-up at a low cost. 



As co-developers and co-owners of the SKYE Club model, New Horizons Foundation (NHF) is World Visions designated training partners. World Vision has access to New Horizons Foundation’s Master Trainers. The in-kind contributions of New Horizons Foundation are outlined below.



NHF In-Kind Contributions

· Approximately $500 (USD) value in preparation and planning for SKYE Club Orientation Training

· Approximately $5,000 (USD) value in coaching and consultancy time in the first year of pilot program (about 2 days per month of work)

· Approximately $500 (USD) value in preparation and planning time for the SKYE Leaders Training

· Approximately $700 (USD) value in preparation and planning time for the SKYE Training of Trainers 

The total value of NHF’s in-kind contributions to SKYE Club pilots is approximately $6,700



In addition to training costs, WV Offices must budget to translate and adapt the SKYE Club curriculum for their context. While the SKYE Club’s curriculum and learning tools have been developed in a way that is applicable to a majority of context, it is possible that not all topics and activities are suitable for each country. WV’s SEED Unit and NHF can work with the WV NO piloting SKYE to adapt the curriculum, as well as work with the office to develop new models to address a priority in the country (e.g. addressing gender issues in business , or sexual health and family planning).



SKYE Club Facilitator 





SKYE Club Leader





10-25 young adults





10-25 young adults





SKYE Club Leader





10-25 young adults





10-25 young adults





Project Director
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SKYE Budget Estimates and Descriptions



 



The purpose of this document is to outline the expected costs involved in implementing a SKYE Club project, as well as provid



e descriptions of each cost. 



 



The SKYE Club project has been designed to work within 



WV’s



 



ADP’s operating 



framework, that 



being



, a 



project



 



implemented over five



-



years in a specific 



geographic area under the supervision of one 



WV



 



staff member. 



Th



is



 



being said, the



 



model has also been designed in a way that ensures that it is flexible 



and adaptable to the 



local context to meet community



 



interests and the 



WV



 



office’s resource requirements. As such, it is possible to scale the model down, 



or to use the program as a broad cross



-



country framework and integrate other interventions such as vocational training, access to youth relevant financia



l 



products, 



or



 



existing 



WV



 



project models such as Local Value Chain Development (LVCD) and Business Facilitation (BF). 



 



The costs outlined in this document are estimates; however each office will need to consider whether the budget line is relev



ant to thei



r project and the 



real costs in their context.  As illustrated in the table titled ‘Example SKYE Club Project Budget’ it is expected that a fiv



e



-



year project will cost approximately 



$274,044 USD. The total p



roject budget will range between $



10,



000 



-



 



$



20,00



0



 



USD per year with the first year costi



ng a more than subsequent years (for 



explanations please see the section titled SKYE Budget Estimates and Descriptions).



 



A SKYE Club project at ‘full



-



scale’ over five years is expected to directly reach 



at least



 



1125



 



youth across the life of the project 



–



 



this 



is



 



an average of 25 



youth in each of the 15 clubs (375 youth reached per a cycle) and three 18 month cycles. This puts the cost per a beneficiary



 



at approximately $



2



7



3



 



USD.



 



 



 



This cost beneficiary can be reduced



 



through scaling the SKYE Club program across a number of ADPs in a country 



–



 



as demonstrated in the section titled 



‘Scaling SKYE Clubs: Cost Considerations and Cost



-



Benefits’ a SKYE Club project across 10 ADPs is expected to reach at least 11,125 youth ov



er a five year 



period with the cost per a beneficiary being $



259



 



USD. With a cost savings of $



13



 



USD per a youth, the project would save approximately $



149,33



0 USD.



 



 



There are expected to be 5000 indirect beneficiaries per a SKYE Club project. These includ



e the families of the SKYE Club participants, as well as community 



members who are benefiting from SKYE community service



-



learning projects. 
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