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Executive summary 
This report was commissioned to observe the baseline status of IMPACT CLUBs with specific emphasize on volunteer club leaders and youth club members. 
The research draws attention to the fact that club leaders are predominantly young, female and single students aged 20, which increases the potential for leader turnover given objective external factors, such as education, marriage, migration, etc. Further investigation revealed that only 19% of club members are knowledgeable with regards to underpinning theory of the IMPACT Club model, despite the fact that self-reported confidence to run the Clubs is very high. 
The report evaluates the category of the “most knowledgeable leaders” and concludes that these leaders also demonstrate greater motivation to volunteer for the clubs as well as low intentionality in terms of possible migration from the community. Moreover, the main reason for them to quit the project is disappointment in the Clubs. All these characteristics of the “best leaders” have to be taken into consideration while developing strategy for effective recruitment and reduction of leader turnover.    
The report observes a socio-demographic portrait of IMPACT CLUB youth and concludes that there is a strong requirement to diversify Clubs member composition with intentional involvement of vulnerable and lower performing youth. At the stage of the baseline, the average club member is 14 years aged youth, more likely to be female with good to excellent academic performance. A high proportion of IMPACT Club member (38%) are also members of their schools Student Council. Participating youth are currently demonstrating at least 70% of the maximum possible scores for the competencies under the four focus domains of Civic Engagement, Leadership, Employability and Entrepreneurship. IMPACT Club youth are significantly more prepared for civic activism than youth not attending IMPACT Clubs as well as youth located in non AP areas. The most powerful factor, which brings significant difference across ALL domains, is academic performance, as revealed by the data.  
Another conclusion is that at the stage of the baseline, frequency of participation into Clubs does not appear to be showing an increase in competencies across ALL the domains. Throughout the report contrasts the relationship between preparedness (knowledge) and demonstration (action) and proves that increased demonstration of actions is strongly conditioned by increased knowledge. 
The report describes self-image and future orientation constructs of the Club members and draws attention to the alarming fact that almost 80% of target youth have pessimistic personality traits. 
The last but not the least, one conclusion of this study strongly suggests the need for further investigation of the underlying reasons as to when youth are enrolled in IMPACT Clubs for more than 6 months they are  more likely to have worse attitudes towards learning than those with less enrollment. 
It is recommended: 
· Promoting greater diversification of demographic and socio-economic composition of Clubs leaders along with developing a strong system to encourage and motivate acting leaders and monitor reasons for turnover.
· Intentionally increasing involvement of the vulnerable and/or low performing youth into the Clubs. 
· Further investigating underlying reasons of attitude towards learning and pessimistic trait of personality among club members (via qualitative study.)


Hypothesis 1. As a result of participating in IMPACT Leaders training, volunteer IMPACT Club Leaders will have the knowledge, skills and confidence to mobilize adolescents and operate IMPACT Clubs.

What was measured: Under Hypothesis 1 we measured volunteer leaders knowledge of the IMPACT Model and confidence to mobilize youth and operate IMPACT Clubs. 
How it was measured:  Knowledge was measure using self-administered tool containing 14  key questions around IMPACT Model developed by ED LH lead and Economic Development Consultant, WV Australia. Each of the questions contains one correct response. All correct responses were summed up to identify 1. maximum number of questions responded to correctly, and 2. the best and least prepared leaders (highest and lowest quintiles of correct responses). Confidence of leaders was measured with 5-point scaled 6 questions (where 1= absolutely does not agree; 5- absolutely agrees)
Sample: A total of 59 IMPACT club leaders filled-in online questionnaire (https://docs.google.com/forms/d/1SMDPxd5AofvAcbD2ZUnVV3Ipp5433hegcMsV0LMGaxU/edit) in  Alaverdi (14), Yerevan (8); Ijevan (12), Kapan (12); Stepanavan (10), Talin (3). 
Key Findings: 
· The majority of IMPACT club leaders are typically female, 20 years old and students engaged in the initial years of a Bachelor’s Programme. As evidenced by the data, they seem to be more or less independent from daily and housekeeping responsibilities, have a stable supportive family environment and are very satisfied with what is happening in their life at the moment.
· Half of the leaders are from the households with a fixed income, which does not necessarily guarantee financial independency of those households as half the families had borrowed money within the last 12 months. 
· As stated by Club Leaders, almost everyone has volunteering experience (92%). Similar high proportion is observed in case of experience in working with the youth (82%) and in civil society sector (60%). 
· Family members of the majority of Club Leaders indicated a high importance to the value of volunteering.  At the same time, peer group friends of the Club Leaders are twice as likely as family members to be indifferent towards volunteering.
· When 59 club leaders were tested for preparedness (knowledge) regarding the theory of the IMPACT Model, the average number of correctly responded questions was 7 (Std. 2.1) out of 12; only19% gave correct responses to 75% or more of the 12 questions. 
· Preparedness/knowledge is not associated with any socio-economic and demographic characteristics of the club leaders. 
· Unlike knowledge, almost all club leaders expressed confidence to mobilize and facilitate IMPACT clubs.
· A significant proportion of club leaders (30%) do not have a definite intention as to whether or not they will leave their community and/or migrate to Yerevan or another country.  
· Total of 76% of  knowledgeable leaders are also motivated and willing to continue supporting clubs in the future. This association is also verified while analyzing factors that may potentially hinder leader’s future involvement in the project. “The best of the best” leaders identified “disappointment” as a main reason most likely to mean they would discontinue working with IMPACT Clubs, whereas less prepared (knowledgeable) leaders rationalized their possible leaving as a result of “objective” factors such as migration, gaining employment or leaving for study and education, etc. 

Recommendations: 
1. Revision of the training curriculum for club leaders, breaking it down into three separate 3 day sessions (to be facilitated in national language) 
2. Alignment of the terms used in the research tools to the simplified/amended training curriculum. 
3. Further analysis of the IMPACT Club routine monitoring data by WV leaders to better determine leaders’ effectiveness.  
4. Intentional tracking of the turnover of club leaders (including, but not limited to exit interviews, analysis of turnover demographics, reasons of leaving, effectiveness of motivation events (certificates of appreciation) for leaders leaving the project, etc. 
5. Establishment of the optimal turnover ratios and management system tackling early turnover.
6. Intentional investigation of elements involved with leader retention including motivations for joining and staying and what more can be done to encourage retention. 
7. Promotion of greater diversification of demographic and socio-economic composition of the clubs leaders.
8. Investigation as to correlations between leaders’ gender on gender composition of the clubs 
9. Centralization of leaders database. 
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WHO ARE THE Club leaders?
SOCIAL-DEMOGRPAHIC STATUS
IMPACT club leaders are predominantly female (67.7), the youngest leaders are aged 16-18, the older group is aged 35-38, and the majority of leaders are 20 years old; 82% have engaged in higher education, almost all club members are single. 
SOCIO-ECONOMIC STATUS
· Total of 84% of Club Leaders stated they almost never give up their regular business because of being sick or tired. The vast majority of leaders have someone to take care of them and their business in case of being sick or temporary unworkable. Only 11% of leaders mentioned they got overworked/burned out to the extent that could not do their regular business for more than 1 day.
· Half of leaders’ families have borrowed money from elsewhere within the previous 12 months. 
· The top two income sources for club leaders’ families are fixed salary (52%) and financial support (remittances) from abroad (13.1%). It needs to be highlighted that these are income sources for households and not for club leaders.
· 48% of Club Leaders are BA students and 36.7% are either full or part time employment. 
· On average, young leaders are very satisfied with their current position in life (satisfaction score was 7 out of maximum 10). 
· Half of the club leaders (predominantly female, 19-20 years old ) believed they will continue supporting IMPACT clubs for the coming 2 years, and around 27% indicted that there were unlikely to stay involved in the project in the longer term. 

EXPERIENCE
As revealed by the data, the vast majority of leaders have experience in volunteering, working with youth and or being engaged in civil society activities. 
Knowledge and confidence 
None of surveyed 59 club leaders scored 100% when they were tested for their knowledge of the underpinning theory relating to the IMPACT Club Model. Only19% gave correct responses to 75% or more of the 12 questions; no one scored above 10 and only a quarter (27 %) scoring 8 questions correct.


· The is no difference in the testing for knowledge between male and female leaders or between leaders of different ages or between the locations of Clubs[footnoteRef:1].  [1:  Socio-economic status, age, gender and location of clubs were tested for association with the knowledge. For all tests p value>0.005 indicating statistically no significant correlation. ] 

· None of the components measuring Socio-economic status illustrated a correlation with the knowledge.
· In contrast to theoretical  knowledge of the model, the self-confidence of club leaders is very high: a total of 84.5% of all leaders are convinced they have the competency to mobilize, facilitate IMPACT clubs, articulate basic tools, apply methods and express confidence also in their peer co-leaders. 
FUTURE VISION
· Despite the fact that the family members and friends of the majority of club leaders give importance to volunteering, the “indifference” towards volunteering among peers of leaders is twice as high than for family members.
· In a context where many young adults think of moving to the capital or working abroad, 41% of leaders do not have any plans to migrate from their community. At the same time it is significant that 30% of leaders are uncertain as to their any plans over the next 12 to 24 months. 
· From all Club Leaders, around 50% believe they will continue to lead IMPACT clubs for the coming 2 years and around 27% do not know whether they will continue to volunteer as a Club Leader. 
WHO ARE LEADERS CONFIDENT TO CONTINUE WORKING WITH CLUBS? - 
- 70% are female 
- 51% are in the first 2 years of university
- the majority are 19-20 years old, 
- There is a significant association between motivation/willingness to continue leading the clubs and preparedness (knowledge)[footnoteRef:2]. Total of 73% of leaders who correctly responded to 75-100% of knowledge questions feel motivated to continue leading IMPACT Clubs. [2:  χ2 p value=0.01, Cramer’s V=0.41;] 

-A significant association can also be observed between motivation and potential migration[footnoteRef:3]. Around 76% of motivated leaders have no defined plans to migrate from their communities in the coming 12 to 24 months.  [3:  χ2 p value=0.002, Cramer’s V=0.46.  ] 

Why leaders may potentially discountinue facilitating SKYE clubs?  
The top 3 reasons given as to why leaders may leave are: “disappointment in the project” (25.4%), education (16.9%) and migration (internal/external) (15.3%). If we compare possible reasons with level of leaders’ preparedness, the majority of the best of the best leaders consider “disappointment” as the main reason of leaving the club in future, whereas among leaders with poor preparedness  “study’ is the main potential reason.[footnoteRef:4] [4:  χ2 p=0.004; Cramer’s V=0.39] 





Hypothesis 2:  As a result of participating in IMPACT Club meetings and community service-learning projects, IMPACT Club members will have improved competencies in the areas of active citizenship, leadership, employability and entrepreneurship[footnoteRef:5]. [5:  1st domain is contributing to H4. ] 


Key findings
1. The avarage age of IMPACT club members is 14.33 years,  58% of club members are girls, 69% have good or excellent school performances and 39% are Student Council (SC) members. 
2. The top 20% of members have the following characteristics: they demonstrate better preparedness (knowledge) measurable actions across ALL domains, they are predominantly girls aged 15 and above; and of these 50% have good to excellent academic performance. A total of 61.7% are School Council (SC) members, 73% have been attending clubs for more than 6 months, and were also engaged in more than 10 meetings, and the vast majority have participated in at least one Community Service Learning Project (CSLP). Half of these “Top youth” belong to IMPACT club that were not formed on the basis of classmates or friendship. 
3. Baseline values (mean scores) for the 4 domains are high: the vast majority of club members already recorded at least 70% of maximum possible scores in both preparedness (knowledge) and demonstration (action). 
4. At the stage of the baseline assessment longest participation in IMPACT Club meetings is 10 months, 30 meetings and 3 CSLPs. 
5. There is no significant differences regarding preparedness and demonstration in the areas of leadership, employability and entrepreneurship among youth with high and low participation in club meetings and CSLPs.
6. At the stage of the baseline, on average IMPACT youth who participated in at least one CSLP are more prepared to contribute to well of their communities than those who have not participated in any CSLP yet. Although, this association is not significant at the level of demonstration.
7. On average, academic performance is significantly associated with preparedness across all domains with except of Entrepreneurship. Club members with good and excellent performance at school are more ready to demonstrate civic activism, leadership and have more skills likely to gain employment. Moreover, high performing youth demonstrate civic activities more than those with lower performance.  
8. Gender shows significant difference across responses  for Citizenship and Employability. Girls are more prepared to contribute to good of wider community and to demonstrate actions in the domain of employability than boys. However, this difference is significant only at the preparedness (knowledge) level. It is noteworthy that similar bias in favor of girls in relation to civic preparedness was observed across IMPACT, non-IMPACT and non-World Vision Area Program (AP) youth. 
9. Student Council (SC) membership correlates with a significant difference in preparedness only in the domain of Employability. Youth who are SC members demonstrate activities towards future employment that is greater than non-SC members. 
10. Scores showing an increased preparedness (knowledge) do correlate with an increased demonstration of action across all 4 domains. The strongest association between preparedness and demonstration was observed in the domains of Citizenship and Leadership and comparatively moderate association in the domains of Employability and Entrepreneurship. 
11. Preparedness and demonstration in the area of Citizenship was measured and compared against non-IMPACT youth and non-ADP youth. At the stage of the baseline, IMPACT youth is greater prepared than non-IMPACT youth and far more prepared than non ADP youth.     

Key recommendations: 
1. Develop an intentional strategy to increase participation ratio of more vulnerable and/or low performing youth into IMPACT clubs. 
2. Monitoring and proactively seeking to diversify the socio-economic composition of club members.
3. To be more intentional in ensuring the random selection of youth in non-ADP control areas as it is believed that youth were selected by convenience through their membership of other groups 
4. Adjusting tool measuring socio-economic status in line with WV’s proven tools, to produce more reliable data. 
5. To investigate whether well performing students tend to dominate clubs and potentially exclude others. 
6. To follow-up on further qualitative data collection (FGD) supplementing existing database (intentional investigation of attitudes towards learning and the correlations between grades and club participation.
What was measured: Under Hypothesis 2/4 we measured dependent variables of preparedness (knowledge) and demonstration (action) across 4 domains separately. 
How it was measured:  Preparedness (knowledge) and demonstration were measured using specific statements  across the 4 domains of active citizenship, leadership, employability and entrepreneurship. All statements were measured using 5 point ordinal scale (1=minimum, 5= maximum). Total responses were distributed across the scale in each domain. Each of the scales were tested for normal distribution, each of them has maximum and minimum possible scores, standard deviation (Std.) showing variance of the mean value across the sample. Mean values were calculated separately for preparedness and demonstration under each of 4 domains.    
IMPACT YOUTh; who are they? IMPACT YOUTH versus non-IMPACT youth versus non-ADP youth
IMPACT youth= youth directly involved in IMPACT clubs 
Non-IMPACT youth=youth not involved in IMPACT clubs, youth living in WV communities who are/were/will or not be potentially exposed to WV projects.
Non-ADP youth= youth not living in World Vision Area Program (ADP) communities 
In order to make sure that the above mentioned 3 groups are comparable, a group of confounding factors were tested for significant difference.  From the characteristics listed below difference was observed only with regards to School Council (SC)  membership. Among IMPACT youth 38% are SC members, among non-IMPACT youth only 29% are SC members. Meanwhile, proportion of SC members in non ADP communities are around 54. This difference is statistically significant. 

A total of 235 IMPACT club members filled-in an online questionnaire (https://docs.google.com/forms/d/1y8AiU-sKxbMYnyhkV6gM_Uxobxx4kIt8aiB4zj4Z0lA/edit) in  Stepanavan, Ijevan, Kapan, Sisian and Aparan APs. Total of 1538 youth who were not involved in IMPACT clubs, (aged 11-17) but living within the geographic area of World Visions Area Program were interviewed. Then a control group comprising 106 youth of similar ages were interviewed in non-World Visions Area Program communities. 
DEMOGRAPHICS OVERVIEW
	Demographics 
	 IMPACT youth
	Non-IMPACT youth
	Non-ADP youth

	Sex disaggregation
	
	
	

	male
	42%
	43%
	42%

	female
	58%
	57%
	55%

	Age
	 
	
	

	Mean age (St. Deviation=1.67)
	14.33
	14.55
	14.40

	Minimum
	11
	12
	12

	Maximum
	20
	17
	17

	School performance 
	
	
	

	Satisfactory/bad
	32%
	36.6%
	45%

	Good/excellent 
	69%
	63%
	54%

	SC membership 
	
	
	

	Non-SC member
	58%
	68%
	44.7%

	SC member
	38%
	28.7%
	55.3%

	Involvement in IMPACT club 
	
	
	

	Up to 9 club meetings
	45%
	

	10-30 meetings
	55%
	

	Up to 6 months
	43%
	

	6-10 months
	57%
	

	No CSLP 
	18%
	

	At least one CSLP
	82%
	

	Club formation
	
	

	Friendship based Club members
	54%
	

	Non-friendship based Club member
	45%
	



SUMMARY OF DEPENDANT VARIABLES
	Dependent variable 
	Baseline value mean value/%)
	Comment 

	ACTIVE CITIZENSHIP 
	
	

	Knowledge (PREPAREDNESS )
	49
	Mean value =49 (out of maximum possible scale score 70) which variates  between 59 and 39.6. (Std 9.7) (CI=±1.24)
Minimum mean value reported=13
Maximum mean value reported=65

	Action (DEMONSTAION)
	18
	Mean value =18 (out of maximum possible scale score 25), which variates between 22 and 14. (Std. 4.06) (CI=±0.52)

Minimum mean value reported=5
Maximum mean value reported=25

	LEADRESHIP 
	
	

	Knowledge (PREPERADNESS )
	29
	Mean value=29 (out of maximum 40) which variates between 34.8 and 23.1 (Std. 5.81) (CI=±0.74)
Minimum mean value reported=8
Maximum mean value reported=40

	Action (DEMONSTAION)
	14
	Mean value=14 (out of maximum 20) which variates between 10.1 and 17.8 (Std. 3.81) (CI=±0.52)
Minimum mean value reported=4
Maximum mean value reported=20

	EMPLOYABILITY 
	
	

	Knowledge (PREPERADNESS )
	18
	Mean value-18 (out of maximum 25) which variates between 22 and 14 (Std. 4.05) (CI=±0.52)
Minimum mean value reported=5
Maximum mean value reported=25

	Action (DEMONSTAION)
	17
	Mean value-17.2 (out of maximum 25) which variates between 21.2 and 13 (Std. 4.09) (CI+±0.52)
Minimum mean value reported=5
Maximum mean value reported=25

	SOCIAL ENTREPRENUERSHIP 
	
	

	Knowledge (PREPERADNESS )
	 86.8%
	 Total of 86.6% of youth scored more than half of preparedness score (CI: ±3.72)


	Action (DEMONSTAION)
	41%
	41% (CI=±6.29) stated they have  started to work with a group of kids in their  school or community on a social entrepreneurial project.
 28% -never worked on a social entrepreneurial project 



Mean score/frequency around domains; distribution per confounding factors
	
	

	Domains
	CITIZENSHIP
	LEADERSHIP
	EMPLOYABILITY
	ENTERPRENUERSHIP

	Confounding Factors
	PREP
(max scale score 70) 
	DEMO (max scale score 25) 
	PREP
(max scale score 40) 
	DEMO
(max scale score 20) 
	PREP
 (max scale score 25 
	DEMO
(max scale score 25) 
	PREP
(%)
	DEMO (%)

	
	Mean score
	Frequency[footnoteRef:6] [6: ] 


	Total
	49
	18
	29
	14
	18
	17
	86.8%
	41%

	Gender 
	
	
	
	
	
	
	
	

	female
	50.4
	18
	29
	14
	19
	18
	90.4%
	70%

	male
	47.8
	17
	28
	13
	17
	17
	81.4
	30%

	Age
	
	 
	
	
	
	
	
	

	Up to 14
	50
	17
	29
	13.3
	18
	17
	80%
	44%

	15 and above
	50.6
	18
	29.4
	14.6
	18.3
	17.4
	93.3%
	51%

	Group Formation 
	
	 
	
	
	
	
	
	

	Based on friendship 
	50
	18
	29.2
	14
	17.7
	17.4
	80.3%
	46%

	Not based on friendship 
	48.5
	18
	29
	14
	18.2
	16.9
	94.4%
	54%

	SC membership 
	
	 
	
	
	
	
	
	

	SC member
	49.9
	18
	29
	14
	18.5
	17.9
	91.2%
	50%

	Non SC member
	49.1
	17
	29.3
	14.8
	17.6
	16.8
	83.2%
	50%

	Academic performance 
	
	
	
	
	
	
	
	

	Good/excellent 
	51.2
	18.3
	30
	13
	18.6
	18
	87%
	69%

	Satisfactory/bad
	45.2
	16.6
	27
	14.4
	16.3
	15.5
	86.5%
	31%

	
	
	
	
	
	
	
	
	


EXPLORATION OF DOMAINS 
DOMAIN #1 CITIZENSHIP 
· As evidenced by the baseline assessment, IMPACT club members demonstrate high means scores both for preparedness (knowledge) and demonstration (actions): The mean value for preparedness in the domain of citizenship is 49 out of maximum possible 70; The mean value for demonstration is 18 out of maximum possible 25. Thus, 70% of for preparedness and 72% for demonstration are now recorded as baseline measurements.  
· There is a positive and linear association between civic preparedness and demonstrated actions[footnoteRef:7]. Youth with more knowledge/higher preparedness are almost 12 times more likely to demonstrate/act as socially active citizens than those with less preparedness[footnoteRef:8].  [7:  (Pearson’s r =0.87; p=0.000)]  [8:  (Phi=0.3, p=0.000, odds-ratio=11.9)] 

· 1 unit of change in knowledge/preparedness is predicting 0.34 unit of change in demonstrated actions[footnoteRef:9]. [9:  R2 =0.668; p=0.000; Beta=0.817; y=1.011+(0.341*x)] 

· At the stage of this baseline assessment, frequency of participation in club meetings and CSLPs does not bring significant difference either in knowledge or demonstrated actions. 
· All confounding factors (age/grade, gender, School Council membership, group formation, school performance) were tested for association with independent variables. The only confounding factors which significantly correlated with active citizenship were gender and school performance.
· Civic preparedness significantly different between girls and boys. On average girls are more prepared to contribute to good of wider community than boys[footnoteRef:10] [10:  (Mean value/girls=50.4; SE=0.7; t(233=1.98; p=0.004); (Mean value/boys=47.8; SE=1.1))] 

· On average youth whose academic performance is rated as good or excellent are 3 times more likely to be more prepared for civic activism than youth with satisfactory or poor school performance[footnoteRef:11]. A similar correlation was observed in case of demonstrated actions: “Good” students have better demonstration than those with lower performance.[footnoteRef:12]  [11:  (Mean value/good performing students=51.2; SE=0.7) Mean value/bad performing students=45.2; SE=1.2) t(233)-=4.3; p=0.000]  [12:  (Mean value/good performing students=18.3, SE=0.31); (Mean value/bad performing students=16.6; SE-0.45) t(233)=-2.9; p=0.003] 






A)IMPACT YOUTH versus B)Non-IMPACT youth versus C)non-wv youth

Technically a comparison between IMPACT youth, ADP youth and non-ADP youth was only possible to make with respect to Domain#1: Citizenship, since the this element was supporting WVA TP3 Strategic objective “Empowered and Celebrated Youth Caring for others” and thereof was measured both among WVA communities and beyond them.  

CIVIC Preparedness and Action 
As evidenced by the data, already at the baseline stage there is a significant difference between IMPACT, non-IMPACT and non ADP youth in the domain of civic preparedness and demonstration. IMPACT youth are greater prepared than non-IMPACT youth and far more prepared than non ADP youth. A similar significant difference was observed with regards to demonstrated actions.    
DOMAIN #2 leadership 
· The mean value for preparedness in the domain of Leadership equals 29 out of maximum possible 40, and mean value for demonstration is 14  out of maximum possible 20.
· There is a significant linear association between preparedness and demonstrated actions in the domain of leadership.[footnoteRef:13]Youth with more knowledge/greater preparedness, are nearly 18 times more likely to demonstrate leadership than those with less preparedness[footnoteRef:14]. [13:  (Pearson’s r=0.7, p=0.000)]  [14:  (Phi=0.6, χ2 p value=0.000, odds-ratio=17.6)] 

· 1 unit of change in knowledge/preparedness is predicting 0.64 unit of change in demonstrated actions[footnoteRef:15]. [15:  y=0.495 +(0.464293*x); R2 =0.500; p=0.000; Beta=0.70] 

· The only confounding factor that has a significant but week association with the domain of leadership is school performance. On average youth with good/excellent school performance are more prepared to demonstrate leadership than youth with low performance. However, this association was not observed in case of demonstration of leadership skills.[footnoteRef:16] [16:  (Mean/good performing students=30; SE=0.68) (Mean/bad performing students=27; SE=043;) (t(233)=-3.9. p=0.000)] 



DOMAIN #3 EMPLOYABILITY
· The mean score for preparedness is 18 out of maximum 25; and mean score for demonstration is 17 out of maximum 25. 
·  A significant linear association was observed between preparedness and demonstrated actions in the domain of employability.[footnoteRef:17] [17:  (Pearson’s r=0.64, p=0.000) ] 

· Youth with more knowledge/greater preparedness (18 and higher score) are 5 times more likely to undertake actions in the domain of employability.[footnoteRef:18] [18:  (Phi=0.37, χ2 p=0.000, odds ratio=4.99).] 

· 1 unit of change in knowledge/preparedness is predicting 0.65 unit of change in demonstrated actions[footnoteRef:19]. [19:  y=5.473+(0.655*x); R2 =0.41; p=0.000; Beta=0.64] 

· Gender has weak but statistically significant association with preparedness. Girls are more prepared for employment than boys (The difference is significant[footnoteRef:20]. However this kind of association was not observed in the area of demonstration.  [20:  (Mean/girls=18.7; SE=0.30) Mean/boys=16.9, SE=0.44). t(230)=3.35, p=0.001] 

· Academic performance is also associated with both preparedness and demonstration. On average, youth who have good to excellent performance at school are more likely to be get high scores for preparedness than those with poor school performance[footnoteRef:21]  [21:  (Mean value=30; SE=0.4) ( Mean value=27; SE-0.6) (t(233)=-3.8; p=0.000)] 

· Student Council membership is another confounding factor significantly associated with demonstrated activities under this domain. SC members show better at demonstration than non-SC members[footnoteRef:22]   [22:  (χ2p value=0.02; Phi=0.15)] 

DOMAIN #4 Entrepreneurship 
· As evidenced by the baseline data, 86.5% of target youth scored more than half of  entrepreneurship preparedness scale (i.e. 32 and above scores out of maximum 65)  A total of 41% of IMPACT youth stated they started to work with a group of other children in their  school or community on a social entrepreneurial project.
· There is a significant linear association between preparedness and demonstrated actions in the domain of employability[footnoteRef:23].  [23:  (Kendall's tau=0.67, p=0.000).] 

· This means that if preparedness is increasing, demonstration should increase as well. The size of increase is not predictable given characteristics of the scale used to measure demonstration.
Who are the best of the best?
The top 20% of IMPACT Club members are both better prepared (more knowledgeable) and able to demonstrate actions best across ALL domains. The demographic of these members are as follows:
· [image: C:\Users\Annapo\Desktop\images.png]69% female
· 64.6% are aged 15 and above
· 81% have good or excellent school performance 
· 61.7% are SC members 
· 73%  have been enrolled in IMPACT club for more than 6 months
· 72.9% attended club meetings on more than 10 occasions
· 85% participated in at least one Community Service Learning Project



how domains are correlated to each other? 
· There is a significant and strong association between civic preparedness and  preparedness in the domains of employment, leadership and entrepreneurship. The strongest association is observed between civic and employment preparedness’ rates[footnoteRef:24] as well as between civic and leadership preparedness’ rates[footnoteRef:25]. A medium association is observed between civic and entrepreneurship preparedness’ rates.[footnoteRef:26] [24:  (r=0.62, p=0.000)]  [25:  (r=o.57, p=0.000)]  [26:  (r=0.37, p=0.000)
] 

· Youth with greater civic preparedness are almost 10 times more likely to be more prepared for employment activities, 9 times more likely to be more prepared for leadership activities and 5 times more likely to be greater prepared for entrepreneurship activities. 
· Significant association is also detected among preparedness rates for leadership, employment and entrepreneurship. In particular, youth who have a greater preparedness for leadership are 13 times more likely to be more ready for employment and 7 times likely to be more ready for entrepreneurship activities. 
· Youth with a greater readiness for employment are 8.3 times more likely to be more ready for entrepreneurship activities.[footnoteRef:27]  [27: ] 

 
Hypothesis 3: As a result of participating in IMPACT Clubs and community service-learning projects, members will have improved self-image and future orientation.
What was measured: Under Hypothesis 3 we measured the dependent variables of Self-efficacy, Growth mindset, Life-orientation and Socio-emotional intelligence 
How it was measured:  Each of the above variables were measured using specific tools developed and tested[footnoteRef:28].  Measurement and analysis of the data was carried out closely following the instructions required for the effectiveness of each tool. [28: ] 

Among who: Total of 235 IMPACT club members filled-in an online questionnaire in  Stepanavan, Ijevan, Kapan, Sisian and Aparan APs. 
Findings: 
· The majority of IMPACT club youth have so called ”average self-efficacy”, meaning that are moderately confident in  in ability to face with challenges successfully. Nevertheless, moderate self-efficacy also means that youth are subject to anxiety and depression regarding certain challenging situations.  
· Another significant portion of the participating youth can be described as having a “fixed mindset with regard to new ideas”, meaning that they tend to avoid challenges, give up easily when facing obstacles, ignore or behave with hostility to negative feedback. At the same time existence of growth ideas means that youth believes that intelligence can be developed, may consider effort as the path to mastery, etc.  
· One of the alarming pieces of data observed under this hypothesis is that nearly 80% of participating youth indicate they have pessimistic personality traits, which means that the majority of them tend to expect the worst in uncertain times, are not optimistic about their futures, generally do not expect things to go their way, get upset easily, etc. 
· The mean score for socio-emotional intelligence is 136 (out of maximum 210). As the score increases, youth became more flexible and willing to adapt to new conditions, clear about their own and other people’s feelings, capable of controlling their emotions, successful and self-confident, capable of taking someone else’s perspective.
· Each of the above mentioned dependent variables were tested for association with confounding factors (age, sex, SC membership, club formation, academic performance, as well as with predicting variables (duration of involvement/frequency of participation in IMPACT Club meetings and CSLPs). A significant correlation was observed between academic performance and life orientation. Moreover, this correlation is negative, meaning that youth with good/excellent school performance are tend to be more pessimistic than those with bad/satisfactory  scores. 
· Self-efficacy is the only dependent variable which has a significant correlation with 4 domains (Civic Engagement , Leadership, Employability and Entrepreneurship).  There is a difference in self-efficacy rates among those 1. who are more prepared to contribute to good of wider community and perform well in demonstrated actions, 2. who are both more knowledgeable in and demonstrate greater leadership skills, and 3. who perform well in demonstrating actions in the area of employability. The higher the sense of self-efficacy is, the better youth rate in the knowledge and demonstrated action.
· At the baseline stage, none of the above mentioned dependent variables correlates with the frequency of participation in IMPACT Club meetings and Community Service Learning Projects (CSLPs). 
Self-efficacy (confidence to take actions)
· As evidenced by the baseline data, 67% of IMPACT Club members’ self-efficacy falls within the average category. This indicates that their confidence in their ability to successfully handle situations is about the same as most people. They generally believe in their ability to problem-solve in most situations, but this doesn’t mean they are not susceptible at times to anxiety or depression with regard to challenging or stressful events and situations.
· At the stage of the baseline, none of the confounding factors have significant association with the level of self-efficacy. 
· There is a difference in self-efficacy rates among those who are more 1. prepared to contribute to good of wider community and perform well in demonstrated actions, 2. who are both more knowledgeable and are demonstrating leadership skills, and 3. who perform well in demonstrating actions in the area of employability. 
· The self-efficacy score does not significantly differ between youth with high and low participation/involvement in IMPACT clubs. 


mindset 
· As revealed by the baseline assessment, 74% of IMPACT club members have a so called “Fixed mindset with growth ideas.” 
· There is no association between reported type of mindset  and any of the confounding factors (age, gender, SC membership, group formation, etc)
· At the stage of the baseline frequency of participation in IMPACT Club meetings is not significantly correlated with the types of Mindset observed among Club members.
· Unlike Self-Efficacy, the category of Mindset is not associated with preparedness and demonstration in any of the domains. 
Life orientation 
· An alarming observation revealed from the baseline is that 79% of IMPACT club members have pessimistic personality traits. 
· A significant negative association is observed between traits of personally and school performance. Youth with good or excellent performance tend to be more pessimistic than those with bad or unsatisfactory school scores.[footnoteRef:29]  [29:  (χ2p=0,002; Phi=-0.15)] 

· Life orientation is not correlated either with the rest of the confounding factors or any of the key competencies under 4 domains. 
· At the stage of the baseline, frequency of participation in Club meetings and CSLPs does not have correlation with life-orientation. 
SOCIO-Emotional Intelligence (SEI)
· Mean score for SEI is 136 (out of maximum possible 210) which ranges from 117 to 155 across the sampling.  
As the score increases, youth become more flexible and willing to adapt to new conditions, clear about their own and other people’s feelings, capable of controlling their emotions, successful and self-confident, capable of taking on someone else’s perspective, etc. 
· Confounding factors have no significant association with the SEI and neither is the SEI score is correlated with any of the competencies across the 4 domains.  
Hypothesis 5: As a result of participating in IMPACT Clubs and community service learning projects (CSLP), members will have improved educational outcomes.

What was measured: Under Hypothesis 5 we measured dependent variables of school performance, attendance rate and attitude towards learning.
Respondents:  Respondents included,  235 IMPACT club members from Stepanavan, Ijevan, Kapan, Sisian and Aparan Area Projects (AP) who filled-in an online questionnaire, 1538 youth not involved in IMPACT clubs, (aged 11-17) were interviewed in AP communities, and interviews with 106 youth of similar ages in non-AP communities 
Findings: 
As noted under the Hypotheses 2.4, 68.5% of IMPACT club members have either good or excellent school performance. 
· School performance ratings differ significantly between boys and girls, between School Council  and non-SC members and between age groups of under 14 and 15 and above. Girls, SC members or children under 14 years of old are more likely to have good to excellent school scores than boys, non-SC members or children above 15 years of old.
· Youth involved in at least one CSLP have better school performance than those with no participation in any CSLP.
· 16.6% of club members missed school classes for more than a week, of whom the vast majority (59.3%) identified sickness as the main reason, 19.4% mentioned they missed the school because of domestic and/or agricultural work. There is no difference regarding the attendance rates among youth with high or low involvement into IMPACT Club meetings and CSLPs. 
· As expected, there is a significant difference regarding school attendance rate between different age groups Older children are more likely to show lower attendance rates than those aged 14 and below[footnoteRef:30]. [30:  (χ2 p value p=0.01, Phi-1.58).] 

· Among IMPACT Club members the mean score of attitude towards education is 25.7 (out of maximum possible 40) this ranges from 23 to 24 across the samples distribution.
· There is no significant difference regarding the score of attitude among IMPACT youth, WV youth and non-WV youth. 
· Attitudes toward learning are significantly more positive among girls, children under 14 and SC members. 
· Youth who are involved in IMPACT clubs for more than 6 months  have worse attitude towards learning than those with less than 6 months involvement.[footnoteRef:31] [31:  (χ2p=0,032; Phi=--.14).] 


Further Steps
In October and November 2016 a second wave of measurements among IMPACT club members will be conducted. In the meantime, the Armenian Operations team Youth Coordinator will follow recommendations to revise the Entrepreneurship module in the curricula, IMPACT club membership criteria/group composition, intentionally involve most vulnerable and less performing students, etc. 
ED LH together with the DME will revise tools to align to the amended curricula as well as analysis strategy – to align to possible revisions in IMPACT club compositions. 
Based on the learning from the second wave (comparison between the baseline and control areas) the ED LH and Operations will make informed decisions and respective follow-up as indicated in the recommendations above. 



CLUB leaders' socio-economic status 


full/part time employer	unemployed	housewife	student	37.288135593220339	11.864406779661017	3.3898305084745761	47.457627118644069	

CLUB leaders' experience in...

No	
Working  with Youth	Civil society	Volunteering	0.15	0.44	0.08	Yes	
Working  with Youth	Civil society	Volunteering	0.82	0.6	0.92	



% of correct responses 

% of correct responses 	[VALUE]%
[VALUE]%
[VALUE]%
[VALUE]%

0-25% correct resonses	25-50% correct resonses	50-75% correct resonses	75-100% correct resonses	25.423728813559322	28.8135593220339	27.118644067796609	18.64406779661017	


# of questions responded correctly

[VALUE]%
[VALUE]%
[VALUE]%

2-4 correct responses	5-7 correct responses	8-10 correct responses	15.2	39	45.8	

To what extent does your family/friends give importance to volunteering?

Family	82%

Important	indifferent 	Not Important	0.82	0.12	0.06	Friends/peers	
Important	indifferent 	Not Important	0.62	0.3	0.08	


Motivated leaders are more knowledgeable to facilitate IMPACT CLUBs




25-50%	50-75%	75-100%	0.64700000000000002	0.188	0.72699999999999998	#REF!	
25-50%	50-75%	75-100%	0.35299999999999998	0.81200000000000006	0.27300000000000002	#REF!	


Disappointment in the project is the main reason to discontinue leading the clubs.   


0-25%	
migration	employment	education	daily commitments	disappointment	0.13333333333333333	0.33333333333333326	0.13333333333333333	0.2	25-50%	
migration	employment	education	daily commitments	disappointment	0.23529411764705879	0.1176470588235294	5.8823529411764698E-2	0.17647058823529413	0.17647058823529413	50-75%	
migration	employment	education	daily commitments	disappointment	0.1875	0.25	0.1875	6.25E-2	0.125	75-100%	
migration	employment	education	daily commitments	disappointment	0.63636363636363635	



  Citizenship: Prepared youth are 12 times likely to demonstrate active citizenship 

High preparedness 	63.8%
12.8%

High Demonstration 	Low Demonstration 	0.81818181818181823	0.18181818181818182	Low preparedness 	36.2%
87.2%

High Demonstration 	Low Demonstration 	0.20588235294117646	0.79411764705882348	



Civic Preparedness and Action: comparing IMPACT, non-IMPACT and non-ADP youth (mean scores) 

Civic preparedness /Mean score/	
Non ADP youth	Non IMPACT youth	IMPACT youth	34.799999999999997	37.6	49.3	Civic Action /Mean score/	
Non ADP youth	Non IMPACT youth	IMPACT youth	12.5	13.2	17.8	



Leadership: Prepared youth are 18 times more likely to demonstrate leadership

Low preparedness( up to 28 score)	
Low demonstration (up to 13 score)	High demonstration (13 and above score)	0.76200000000000001	0.23799999999999999	High preparedness (29 and higher score)	
Low demonstration (up to 13 score)	High demonstration (13 and above score)	0.154	0.84599999999999997	



Employability: Prepared youth are 5 times more likely to undertake actions towards employment 

Low preparedness( up to 18 score)	
Low demonstration (up to 18 score)	High demonstration (18 and above score)	0.70192307692307698	0.29807692307692307	High preparedness (18 and higher score)	
Low demonstration (up to 18 score)	High demonstration (18 and above score)	0.32061068702290074	0.67938931297709926	



Prepared youth for civic activism are better prepared for employment, leadership and entrepreneurship 

Low civic preparedness 	
Low preparedness for employment	High preparedness for employment 	Low leadership preparedness 	High leadership preparedness 	Low entrepreneurial preparedness 	High entrepreneurial preparedness 	0.73699999999999999	0.26300000000000001	0.73699999999999999	0.26300000000000001	0.70699999999999996	0.29299999999999998	High civic  preparedness	
Low preparedness for employment	High preparedness for employment 	Low leadership preparedness 	High leadership preparedness 	Low entrepreneurial preparedness 	High entrepreneurial preparedness 	0.22800000000000001	0.77200000000000002	0.23499999999999999	0.76500000000000001	0.33100000000000002	0.66900000000000004	



More prepared youth for leadership are better prepared for entrepreneurship and employment 

Low leadership preparedness 	
Low preparedness for employment	High preparedness for employment 	Low entrepreneurial preparedness 	High entrepreneurial preparedness 	0.75238095238095237	0.24761904761904763	0.74285714285714288	0.25714285714285712	High leadership preparedness 	
Low preparedness for employment	High preparedness for employment 	Low entrepreneurial preparedness 	High entrepreneurial preparedness 	0.19230769230769235	0.80769230769230771	0.2846153846153846	0.71538461538461529	



More prepared youth for employment are better prepared for social entrepreneurial activities 

Low preparedness for employment	
Low entrepreneurial preparedness 	High entrepreneurial preparedness 	0.75961538461538458	0.24038461538461539	High leadership preparedness 	
Low entrepreneurial preparedness 	High entrepreneurial preparedness 	0.27480916030534353	0.72519083969465636	



Self-efficacy 

[CATEGORY NAME]
19%

low	average 	high	18.5	66.7	14.8	

Mindset


Strong fixed mindset	fixed mindset with growth ideas	growth mindset with some fixed ideas	Strong Growth mindset	0.18	0.74	0.08	0.01	

Life-orientation and school performance 

Pessimistic trait of personality 	
Bad/unsatisfactory performance 	Good/excellent performance 	0.28599999999999998	0.71399999999999997	Optimistic trait of personality	
Bad/unsatisfactory performance 	Good/excellent performance 	0.45700000000000002	0.54300000000000004	



More involved youth have less positive attitude towards learning 

Less positive attitude towards learning 	
up tp 6 months	more than 6 months	0.32	0.65591397849462396	More positive attitude towards learning 	
up tp 6 months	more than 6 months	0.4859154929577465	0.5140845070422535	
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IMPACT CLUBS

Per the MEER R&D Framework, Learning Hubs are to develop and submit an evidence building plan for each of their practices as they transition from the concept phase to the exploration phases.  The plan should be captured in a brief two – three page document using the outline or form below.  Information provided will guide aligned projects. It should align with the R&D Framework, particularly the principles of triangulation and mixed methods, as well as MEER’s Principles of Evidence and the Roadmap.  

		1. Concept note: 



		Background:

Over the next decade, one billion young people will enter the global labour market, the largest cohort ever to reach employment age.   The World Bank estimates that simply to keep pace with this growth, 40 million new jobs must be created each year to accommodate for new market entrants, in addition to absorbing the 200 million who are unemployed in 2012 - 75 million of whom are young people. [footnoteRef:1]   [1:  Manpower Group (2012) How Policy Makers Can Boost Youth Employment, URL: http://files.shareholder.com/downloads/MAN/2074956109x0x600960/1f9d24d2-d737-40c7-805f-a38b183e7766/How%20Policymakers%20Can%20Boost%20Youth%20Employment%20FINAL%2009-18-12.pdf (accessed 24/09/2012) ] 




Globally, youth make up 25% of the world’s working age population with more than 85% of them living in developing countries.   This disproportionally high number of young people, known as the ‘youth bulge,’ is projected to swell to 1.5 billion by 2035. [footnoteRef:2]  [2:  Youth Employment Network (2012) Youth Employment Network Brochure, Youth Employment Network, Washington DC, USA] 




It has been argued that youth unemployment is best dealt with by complex measures, including through the development of life skills and competence at early stages of adolescent development. [footnoteRef:3] These skills and competences, among other positive consequences, positively affect the ability of adolescents to be employed or start an own business. Hence, acquiring such soft skills and competences can prepare adolescents (12-17 years) for job opportunities at later stages of their lives and provide for increased youth livelihoods. [footnoteRef:4] [footnoteRef:5] [3:  World Bank (2006) PROMISING APPROACH # 2: Invest in Job Training Programs that Include a Mixture of Technical Skills, Life Skills, and Internships, World Bank, Washington DC, USA]  [4:  USAID (2013) State of the Field Report: Holistic, Cross-Sectoral Youth Development, USAID, Washington DC, USA]  [5:  McNeil, B, Reeder, N, Rich, J. (2012) A framework of outcomes for young people, The Young Foundation, London, UK] 




Whether this ‘youth bulge’ represents a potential threat to global stability or a ‘youth dividend’ upon which societies prosper depends on how decisively we act to promote young people’s access to programs that cultivate social and emotional capabilities, the labour market and productive employment.  Many believe that the ‘youth bulge’ presents a significant opportunity; powerful social and economic change can be brought about when youth have the opportunity to engage in meaningful economic activities and participate in their societies. 



With youth now comprising over half of the world’s population, World Vision has a unique opportunity to leverage off  its investments made in childhood programming to try to ensure that young people’s transition into adulthood will be accompanied by the opportunity to become engaged, healthy, productive members of their community with dignified livelihoods.  



Understanding the significant opportunity, World Vision’s  Youth Livelihoods Interest Group (YLIG) commissioned a Theory of Change process in September 2013 to process to clarify World Vision’s understanding of how youth are empowered have sufficient incomes and resources to sustain productive and fulfilling lives, as well as to elucidate the organisation’s role and priorities in the area of youth livelihood programming. 



The product of this is World Vision’s Youth Livelihood and Empowerment Theory of Change narrative and diagram (attached) which provides World Vision staff with a common language around youth livelihood programming, as well as a framework that will assist World Vision in developing strategic interventions for youth at multiple levels. 











Based on MEER’s Economic Development Learning Hub’s (EDLH) participation in the Theory of Change workshop and in the final review of the Youth Livelihood and Empowerment Theory of Change narrative and diagram, the EDLH is partnering with WV Australia’s SEED team to test an intervention in the MEER region that was strongly aligned with World Vision’s understanding of how young people (adolescents and youth) gain the constellation of knowledge, skills and behaviours necessary to gain sustainable livelihoods and live full and productive lives. This intervention is known as IMPACT Clubs.



The Intervention:

IMPACT Clubs are an adolescent-oriented holistic and multi-dimensional approach that aims at encouraging the development of confident, self-aware, work-ready, and resilient adolescents who contribute positively to their communities and develop into young adults, stepping up to leadership roles in their communities with improved pathways to obtaining sustainable livelihoods. This is achieved through group-based training and support services implemented through established IMPACT Clubs accommodating 10-25 adolescents aged 12-17 years.



The IMPACT Club model is designed to address the livelihood needs and aspirations of adolescents, while also addressing critical community development challenges. It draws upon experiential learning methodologies and is founded in the principles of positive adolescent and youth development.
















		2. Theory of action: 



		The IMPACT Club emerging project model is an integrated approach to adolescent engagement that fosters the skills, behaviours and attitudes necessary within adolescents for improved participation in their community’s social, civic, and economic life.  



Parents can provide well for their children

Well-adjusted adults make better parents

Adolescents who participate in Impact Clubs are better prepared for entry into adulthood





		Adolescents are ready for economic opportunities



Adolescents have improved future orientation and the capacity to set goals leading to sustainable livelihoods 





		Adolescents contribute to the social capital



Adolescents are socially responsible



Adolescents play an active role in their family



Adolescents play an active role in their community









		· Adolescents gain practical experience relevant to sustainable livelihoods

· Adolescents are equipped with the entrepreneurship (including social entrepreneurship), work-readiness and technical skills that will contribute to their employability in young adulthood

· Adolescents gain the skills and ability to gather and use market information and forge relationships with private sector

· Adolescents have improved educational outcomes that will contribute to their employability in young adulthood.



		· Adolescents increase their life skills and improve their self-identity 



· Adolescents acquire leadership skills, develop character, confidence and values



· Adolescents gain skills in active citizenship to enable active participation in civil society initiatives and acquire a sense of ownership in the community









		Volunteer IMPACT Club Leaders will gain the knowledge, skills and confidence to mobilize adolescents and operate IMPACT Clubs through effective training and ongoing coaching











		3. Hypotheses:



		List testable assumptions that describe the relationship of the interventions and the expected results.



1. As a result of participating in IMPACT Leaders training, volunteer IMPACT Club Leaders will have the knowledge, skills and confidence to mobilize adolescents and operate IMPACT Clubs. 



2. As a result of participating in IMPACT Club meetings and community service-learning projects, IMPACT Club members will have improved competencies in the areas of active citizenship, leadership, employability and entrepreneurship.



3. As a result of participating IMPACT Clubs, members will have improved self-image and future orientation.



4. As a result of participating in IMPACT Clubs, members more ready contribute to their community as socially active citizens.



5. As a result of participating in IMPACT Clubs, members will have improved educational outcomes.





		4. Aligned projects:  



		



		WV NO

		Project

		No. ADPs

		Stage



		Armenia









		IMPACT Clubs and SKYE Clubs







		12 (rural, peri-urban and urban)







		Phase 3. IMPACT Clubs Open and Operating



		Georgia

		IMPACT Clubs and SKYE Clubs

		4 (rural, peri-urban and urban)

		Phase 1. Design phase













		5. Selected interventions:



		The attached IMPACT Club Results Chain provides an overview of interventions included in all aligned projects at under the section titled ‘Influence Activities.’















		6. Selected variables:



		Hypothesis 1: As a result of participating in IMPACT Leaders training, volunteer IMPACT Club Leaders will have the knowledge, skills and confidence to mobilize adolescents and operate IMPACT Clubs.



Assumption1: ToTs have the knowledge and skills to provide quality trainings for the leaders.

 



		Independent Variable (IV) 



		 Dependant Variables (DV)



		Confounding Factors (CF)



		Assumption Variable (AV)





		 Participation in IMPACT Leaders training



		Knowledge of Club Leaders

		Social demographic status of Club Leaders 

		Self-reported knowledge of the model



		

		Skills of Club Leaders

		Socio-economic status of the Club leader

		Self-reported confidence to train and coach the leaders



		

		Confidence  of Club Leaders

		Previous experience in civil society

		Supervisory observation of facilitation skills of the ToTs



		

		Mobilisation of adolescents

		

		Additional factors: Family and peers support the idea of volunteering as a CLUB leader [footnoteRef:6] [6:  Sustainability and lessons learnt from IMPACT club model implementation in Yerevan and Talin ADPs- IMPACT Club Leaders should NOT be paid and should fully understand the commitment of leading a club] 










Hypothesis 2: As a result of participating in IMPACT Club meetings and community service-learning projects, IMPACT Club members will have improved competencies in the areas of active citizenship, leadership, employability and entrepreneurship.



Assumption 1: Family and peers support adolescents involvement in IMPACT Club

Assumption 2: Community supports for IMPACT club community service learning projects 



		Independent Variable (IV) 



		 Dependant Variables (DV)



		Confounding Factors (CF)



		Assumption Variable (AV)





		Participation in IMPACT Club meetings

		Knowledge in the domain of citizenship, 

		Size of group



Socio-economic/demographic status of the family 

		Self-reported perception of support by family and adolescents



		Participation in Community service-learning projects

		Activities undertaken in the domain of citizenship, 

		Formation of group

		Service learning project reports  



		

		Knowledge about elements of effective leadership, 

		Age disaggregation of Club members 

		



		

		Demonstrations of leadership

		Gender diversity 

		



		

		Knowledge about employability (including network creation)

		

		



		

		Employment related activities

		Vulnerability of adolescents

		



		

		Knowledge in the domain of entrepreneurship 

		

		



		

		Demonstrations of  entrepreneurial activity

		

		













Hypothesis 3: As a result of participating IMPACT Clubs, members will have improved self-image and future orientation.



Assumption 1: Family and peers support adolescents involvement in IMPACT Club

Assumption 2: Community supports for IMPACT club community service learning projects 



		Independent Variable (IV) 



		 Dependant Variables (DV)



		Confounding Factors (CF)



		Assumption Variable (AV)





		Participation in IMPACT Club meetings

		Self-efficacy (confidence to take actions)

		Size of group

		Self-reported perception of support by family and adolescents



		Participation in Community service-learning projects

		Grit (perseverance and passion for long-term goals)

		Formation of group





		Learning projects achievements/challenges (documented in Passports)   



		

		Growth mind set

		Age disaggregation of Club members

		



		

		Social emotional management (Optimism, happiness, self esteem 

		Gender diversity 

		



		

		Life orientation

		Vulnerability of adolescents

		









































Hypothesis 4: As a result of participating in IMPACT Clubs and community service-learning projects, members are more ready contribute to their community as socially active citizens.



Assumption 1: Family and peers support adolescents involvement in IMPACT Club

Assumption 2: Community supports for IMPACT club community service learning projects 



		Independent Variable (IV) 



		 Dependant Variables (DV)



		Confounding Factors (CF)



		Assumption Variable (AV)





		Participation in IMPACT Club meetings

		Knowledge of issues in community

		Size of group

		Self-reported perception of support by family and adolescents



		Participation in Community service-learning projects

		Preparedness to take action



		Formation of group

		Learning projects achievements/challenges (documented in Passports)   



		

		Demonstrated action

		Age disaggregation of Club members

		



		

		

		Gender diversity 

		



		

		

		Vulnerability of adolescents

		

















Hypothesis 5: As a result of participating in IMPACT Clubs, members will have improved educational outcomes.

Assumption 1. Families value education

Assumption 2. Children value education. 





		Independent Variable (IV) 



		 Dependant Variables (DV)



		Confounding Factors (CF)



		Assumption Variable (AV)





		Participation in IMPACT Club meetings

		Classroom attendance

		Age

		Families perceive education among top two factors for future success of their children  



		Participation in Community service-learning projects

		Grades

		Gender

		Children perceive education as top two factors for future success.



		

		Graduation rate

		Location of school (urban, peri-urban, rural)[footnoteRef:7] [7:  Area specific variable ] 


		



		

		Attitude/value of education/learning

		Proximity to school[footnoteRef:8] [8:  Area specific variable ] 


		









		7. Variable operationalization:



		

		Hypothesis (H1)

Dependant variable (DV)

Confounding factor (CF)

Assumption variable (AV) 

		Scope of the Questions/data 

		# of Questions 

		Scale 

		Administration type



		H1. 

		

		

		

		



		AV 1. Knowledge of ToTs around the model

		Questions measuring ToT understanding of the model and its key components  (combination of memory and knowledge testing questions)

		 25

		Nominal (single choice ) 

		Self-report



		AV 2. Confidence of ToTs 

		Questions measuring confidence of the ToTs and their co-trainer on preparedness to facilitate Club leaders training 

		 7 

		Ordinal (5 point Likert scale)

		Self-reported 



		AV.3. Facilitation skills of the ToTs

		Questions measuring overall verbal/nonverbal/technical facilitation skills of the ToTs

		 29 

		Ordinal (5 point Likert scale)

		To be filled in by external observer



		DV 1. Knowledge of Club Leaders

		Questions measuring Club leaders understanding of the model and its key components  (combination of memory and knowledge testing questions)

		13 

		Nominal (single choice )

		Self-report



		DV 2. Confidence of Club leaders 

		Questions measuring confidence of club leaders and their co-leaders around preparedness to open and facilitate IMPACT Club 

		6 

		Ordinal (5 point Likert scale)

		Self-reported



		DV 3. Facilitation skills of Club leaders

		Questions measuring overall verbal/nonverbal/technical facilitation skills of the Leaders

		16 

		Ordinal (5 point Likert scale)

		To be filled in by external observer



		DV 4. Mobilization of the Club members 

		Data on established clubs and club members turnover 

		-

		-

		To be filled in by Project manager



		CF 1. Social demographic status of the Club leader

		Questions measuring age/gender/education/marital status/HH structure of the Leaders 

		6 

		Nominal 

Interval 

		Self-administered 



		CF 2. Social-economic status of the Club leader 

		Question measuring economic status of the Leader/HH(income source, occupation, dependency on external assistance) and soft categories measuring social circumstances of the Leaders

		7 

		Nominal 

Ordinal 

		Self-administered



		CF 3. Previous experience in civil society 

		Questions measuring experience in civil society sector, in particular – volunteering experience and experience in working with children/youth 

		3

		Nominal

		Self-administered



		Additional factor

(possibly to  consider as assumption for the 2nd hypotheses)

Family and peers support the idea of leading the Club (value volunteering)

		Questions measuring the extent at which family and peers give importance to volunteering 

		2

		Ordinal (5 point Likert scale)

		Self-administered



		H 2



		

		

		

		



		DV 1. Knowledge in the domain of citizenship 

		Questions measuring understanding of the community priorities, techniques to identify those, methods of mobilizing resources, planning and addressing the issues  

		5

		Ordinal (5 point Likert scale)

		Self-administered



		DV 2. Activities undertaken in the domain of citizenship, 

		Questions measuring demonstrated actions to raise/address community issues 

		4

		Ordinal (5 point Likert scale)

		Self-administered



		DV 3. Knowledge about elements of effective leadership, 

		Questions measuring concept and elements of leadership /understanding questions/

Questions measuring self-perception of the leadership.

		5 

		Ordinal (5 point Likert scale)

		Self-administered



		DV 4. Demonstrations of leadership

		Questions measuring demonstration of leadership skills at school and/or at community level 

		5

		Ordinal (5 point Likert scale)

		Self-administered



		DV 5. Knowledge about employability (including network creation)

		Questions measuring understanding around different steps in job research

		5

		Ordinal (5 point Likert scale)

		Self-administered



		DV 6. Employment related activities

		Questions measuring demonstrated actions in the framework of employment

		5

		Ordinal (5 point Likert scale)

		Self-administered



		DV 7. Knowledge in the domain of entrepreneurship 

		Questions measuring understanding around essence and key elements of entrepreneurship 

		5 

		Ordinal (5 point Likert scale)

		Self-administered



		DV 8. Demonstrations of  entrepreneurial activity

		Questions measuring undertaken activities and/or intent to undertake activities (pre entrepreneurial behaviour, entrepreneurial efficacy ) in the domain of entrepreneurship 

		12

		Ordinal (5 point Likert scale)

		Self-administered



		CF1. Age disaggregation 

		Age of Club members 



		1

		Nominal 

		Self-administered



		CF2.  Gender

		Sex disaggregation of Club members 

		1

		Nominal 

		Self-administered



		CF 3. Size of the group

		Average number of Club members 

		-

		

		To be provided by the project manager 



		CF 4. Formation of the group 

		Questions measuring principles of group formation 

		1

		Nominal

		Self-administered



		AV1. Family and peers are supportive to involvement of in IMPACT clubs 

		Questions measuring the extent at which family and peers support involvement in the IMPACT clubs 

		2

		Ordinal (5 point Likert scale)

		Self-administered



		AV2. Community supports implementation of youth led projects

		Data on challenges/successes of the community service learning projects

		-

		-

		IMPACT Passports 



		H 3. 

		

		

		

		



		DV1. Self-efficacy 

		Questions measuring club members beliefs about capabilities to produce designated levels of performance that exercise influence over events and affect their lives. 

		10 

		Ordinal (4 point scale)



		Self-administered



		DV 2 Grit 

		Questions measuring perseverance and passion for long-term goals

		8 

		Ordinal (5 point Likert scale)



		Self-administered



		DV 3 Growth mind set

		Questions measuring self-perception that abilities are malleable and not fixed

		16

		Ordinal (5 point Likert scale)



		Self-administered



		DV 4 Emotional intelligence (Optimism, happiness, self esteem)

		Questions measuring constellation of emotional self-perceptions

		30 

		Ordinal (7 point scale)



		Self-administered



		DV 5. Life orientation 

		Questions measuring the self in relation to others and to community/society 

		12

		Ordinal (5 point Likert scale)



		Self-administered



		H 4. 

		

		

		

		



		DV 1. Knowledge of issues in community

		SAME as DV1 for H2 



		DV 2. Preparedness to take action



		Questions measuring club members confidence in raising and addressing social issues /at school and/or community level/

		9 

		Ordinal (5 point Likert scale)



		Self-administered



		DV 3. Demonstrated action

		SAME as DV2 for H2



		CF 1-5 

		SAME as for H2 



		AV 1-2

		SAME as for H2



		H5 

		

		

		

		



		DV1. Classroom attendance

		Questions measuring school attendance rate (disaggregated by different seasons )

		2

		Nominal 

		Self-administered



		DV 2. Grades

		Questions measuring academic performance of club members 

		1

		Ordinal 

		Self-administered



		DV 3. Graduation rate

		Data on mainstream/high school graduation 

		-

		Ordinal (5 point Likert scale)

		



		DV 4. Attitude/value of education/learning

		Questions measuring attitude/perception around school and learning 

		1

		Ordinal (5 point Likert scale)

		Self-administered



		AV 1. Families value education



		Questions measuring perception of parents on key factors determining future success of their children 

		1

		Open ended question 

		Self-administered (by the youth )



		AV 2. Youth value education

		Questions measuring perception of youth on key factors determining their future success

		1

		Open ended question

		Self-administered







	



		8. Sampling strategy:



		Evidence around the project model is intended to build throughout two phases- short term and long-term contribution/change assessment.  



1. Short term contribution assessment: Talin ADP IMPACT cases study

Talin ADP was selected as a target area 1. to measure short-term contribution of the IMPACT project model; 2. to validate accuracy of H2-H5; 3. to pilot evidence building framework (data collection methodology and methods.)



Talin was one of two ADPs that piloted “IMPACT Clubs Armenia Project” for one year (FY 13-14, funded by WV Canada). WV Armenia proposed to work in partnership on this pilot project with WV’s SEED Unit to build on, adapt and refine this approach to suit ‘older youth’ (15-24 years) and to have a greater focus on employability and social entrepreneurship. 

At the end of the project, Talin ADP has established 5 IMPACT clubs across 3 communities with 120 active members. 

		Talin ADP 

		



		# of clubs 

		5



		# of communities 

		3



		Type of communities 

		2 rural, 1 per-urban 



		# of club members

		120



		Gender disaggregation 

		Male- 54; female 66



		Age disaggregation 

		Junior club [14-18)- 3 clubs; 

High club [19-25)- 2 clubs 







Given the fact that the EBP was designed based on IMPACT model theoretical statement with recommended age group of 12-17 years, as well as to make sure data consistency across aligned project areas, suggested hypothesis will be tested only among Junior club members. 



Sampling strategy 



Ex-post evaluation design will be applied to assess short-term impact of the project model. Quasi experimental approach will be utilized to validate H2- H5 as well as to test spill-over effect among peers of IMPACT club members.



Treatment and control groups will be composed based on case-matching technique.



As per discussions with the ADP staff, as well as evidenced by previous baseline/evaluations conducted in the area, there are no statistically significant differences between selected semi-urban (Talin town) and two rural communities. Nevertheless, this evidence is built around household resilience/maternal/child care domains rather than youth/child activism. Thereof, for short term impact assessment we assume that no statistically significant differences will be identified among rural and peri-urban communities. 



Matching criteria will be gender and age (given the fact that both are selected as possible confounding factors that might affect the desired change)



One community out of the ADP area (as close to treatment communities as possible (in terms of community size, infrastructure development) will be selected to compare data with. 

50 respondents will be selected per each of groups:

Treatment group- IMPACT club members

Control group 1- IMPACT community not IMPACT youth.

Control Group 2- non IMPACT community – non ADP community). 

For Treatment group respondents will be randomly selected from the list of Club members. For Control groups, youth will be randomly selected from school logs as many times as it is needed to find matched respondent.   



The survey will be administered via online platform. 



Data on selected variables will be collected with semi-structured interview, observation and document review tools. 



		H 1

		Tool 



		AV 1- AV 2.  Self-assessment of ToT knowledge and confidence 

		





		AV 3. Assessment of ToT facilitation skills 

		





		AV 3. MPACT Club Leaders Training Participants Evaluation of Trainers

		





		DV1; DV 3 Self-assessment of knowledge and skills of CLUB leaders + all CFs for H1 

		





		DV 2. Observation of IMPACT Leaders Skills-

		





		DV 2 . IMPACT Club Members Evaluation of Leaders

		





		DV 4. CLUB members turnover 

		Data matrix to be provided 



		H 2- H5

		



		ALL DVs+AVs+CFs (with except of vulnerability, club members number and graduation rate)

		





		











		



		9. Analysis strategy:







		 





		10. Impact evaluation:

Long-term[footnoteRef:9] contribution  [9:  Long term here means aligned to implementation cycle recommended by IMPACT club project model ] 


Evidence building process around IMPACT club project model will be aligned to ARM Strategy implementation cycle and mainstreamed into Strategic Object 3 through the M&E framework of Technical Approach 3 – Youth driving development and peace building, Strategic Result 1.1. Empowered and Celebrated Youth Cared for others. Sampling and analysis strategy will be finalized by Mid FY15 after the data on newly established “IMPACT club communities” across LEAP 3 aligned as well as LEAP 3 transitioning ADPs/Aps are provided. 







		

























		11. Sustainability analysis:



		The project has partnered with Tuft University (see below) to apply for grant funding in order to conduct an in depth project evaluation of the IMPACT Club project model in the aligned project sites. The study will be a longitudinal impact evaluation, and also explore areas such as sustainability, social return on investment and cost effectiveness. SEED’s ED Consultant – Youth Pathways and Research and Evaluation Advisor are currently working with the universities to design the study with the support and input of the MEER EDLH.



Tuft University’s Institute for Applied Research in Youth Development (United States)

The Institute for Applied Research in Youth Development is a laboratory within the Eliot-Pearson Department of Child Development at Tufts University . The Young Entrepreneurs Study (YES) is a joint project with the Institute for Applied Research in Youth Development and the Stanford Centre on Adolescence. 



The YES project is a longitudinal study of the development of entrepreneurial purpose, achievements, and character attributes among diverse adolescents and young adults in the United States. Specifically, the project is interested in identifying the cognitive, motivational, behavioural, and ecological bases of entrepreneurship development. 





		12. Cost effectiveness analysis:



		Costing and scaling economics have been developed as a working hypothesis. See attached









The project has also partnered with Tuft University (see below) to apply for grant funding in order to conduct an in depth project evaluation of the IMPACT Club project model in the aligned project sites. The study will be a longitudinal impact evaluation, and also explore areas such as sustainability, social return on investment and cost effectiveness. SEED’s ED Consultant – Youth Pathways and Research and Evaluation Advisor are currently working with the universities to design the study with the support and input of the MEER EDLH.



Tuft University’s Institute for Applied Research in Youth Development (United States)

The Institute for Applied Research in Youth Development is a laboratory within the Eliot-Pearson Department of Child Development at Tufts University . The Young Entrepreneurs Study (YES) is a joint project with the Institute for Applied Research in Youth Development and the Stanford Centre on Adolescence. 



The YES project is a longitudinal study of the development of entrepreneurial purpose, achievements, and character attributes among diverse adolescents and young adults in the United States. Specifically, the project is interested in identifying the cognitive, motivational, behavioural, and ecological bases of entrepreneurship development. 















		13. Discussion



		How do you expect the findings from this LH to contribute to the well-being of children and their families?



1) Adolescents have improved educational outcomes (complete primary and secondary education)

2) Adolescents experience successful transitions to adulthood through improved life behaviours (not engaging in risky behaviours), gaining sustainable livelihoods which allow them to financially support their children.

3) Adolescents gain knowledge, skills and behaviours which encourage them to contribute meaningfully to their communities.









		14. Limitations



		What are the main challenges you faced or expect to face with this LH concept?

1) Adoption of LEAP 3 in some NOs leading to delays

2) Degree of influence that can be exercised to maintain the key elements of the model in the field

3) The degree to which the project can maintain the involvement of key trained staff

4) SO’s unable to fund aligned projects for the recommended cycle

5) Securing grant funding for evaluation study

6) Given specificities of the target group of IMPACT project model[footnoteRef:10], it is not feasible measuring long-term impact after the completion of project model life span[footnoteRef:11]. Recommended hypotheses will be tested within the ToA rather than the ToC.  [10:  By the end of life-span of the project model, boys will be recruited for the Army (mandatory for Armenia). The rest of project participants most likely will be enrolled in higher education institutions. ]  [11: 
] 
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Active Citizen: An active citizen is an individual who actively takes responsibility and initiative 
in areas of public concern such as crime prevention and the local community.



Adolescent: World Vision defines adolescents as young people aged 12 -18 years. 



Empowerment: Empowerment, in the context of this document, is when young people 
have the ability and the power to take action. Empowerment happens when all aspects of the 
ecology (in the community) support young people to grow – focusing on their capacities and 
strengths – and provide opportunities for young people to serve and contribute in meaningful 
ways to their communities.



Citizenship: Citizenship, in the context of this document, is defined by the presence 
of three key elements: a) civic sensitivity, b) participation in building civic society and c) 
benefiting the common good.



Financial Citizen: A financial citizen is an individual that has access the opportunity, ability 
and confidence (and appropriate services, products, support and advice) to make informed 
decisions about their financial circumstances, and the capacity to exercise their economic 
rights. To achieve financial citizenship, an individual must at a minimum have access to the 
essential products and services – food, water, housing, energy, health, education, financial – 
required to enable their activity as a consumer, producer and holder of assets.



Financial Literacy: Financial literacy may be described as the set of skills and knowledge 
that allows an individual to make informed judgements and effective decisions regarding the 
use and management of money and wealth.



Life Skills : According to UNICEF, life skills are defined as psychosocial abilities for adaptive 
and positive behaviour that enable individuals to deal effectively with the demands and 
challenges of everyday life. They are loosely grouped into three broad categories of skills: 
cognitive skills for analysing and using information, personal skills for developing personal 
agency and managing oneself, and inter-personal skills for communicating and interacting 
effectively with others.



Most Vulnerable Children: World Vision considers the most vulnerable children as 
those whose quality of life and ability to fulfil their potential are most affected by extreme 
deprivation and violations of their rights. 



This definition includes four vulnerability factors which can assist in identifying the most 
vulnerable children:



•	� abusive or exploitative relationships: relationships which are characterised by violence or 
use of a child to benefit others sexually or commercially, or which consistently harm the 
child through intentional acts or negligence



•	� extreme deprivation: extreme material poverty or deprivation of caregivers



•	� serious discrimination: severe social stigma which prevents children from accessing 
services or



•	� opportunities essential to their protection or development



•	� vulnerability to negative impact from a catastrophe or disaster: natural or manmade 
events can seriously threaten the survival or development of a child, and certain children 
are more likely to be affected negatively and less likely to be able to recover.
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Vulnerability is a scale, not a permanent state of being. Children may become increasingly 
vulnerable until they are defined as most vulnerable children. The more vulnerability factors 
children experience, or the longer they experience any one of these factors, the more vulnerable 
they become. 



Numeracy: According to the Program for International Student Assessment (PISA), numeracy 
or “mathematical literacy” is “an individual’s capacity to identify and understand the role that 
mathematics plays in the world, to make well-founded judgements and to use and engage with 
mathematics in ways that meet the needs of that individual’s life as a constructive, concerned 
and reflective citizen.” As the National Numeracy organization of UK points out, this definition 
implies the essential skills needed for solving problems, processing information, making decisions 
and interpreting data. “Being numerate is about appreciating number relationships and 
interpreting answers, and not just about doing calculations.”



Resilience: Resilience describes the ability of companies, communities or individuals to come to 
terms with changing circumstances and adjust their business, community or personal behaviours 
accordingly. Characteristics of a resilient business/community/individual include: 



•	� An ability to return to or maintain a previous state of normal functioning or income level 
after a crisis or to even avoid crises altogether 



•	� An essential competitive advantage in unstable times when actors are forced to change 
more radically and rapidly than ever before. 



•	 Hope, motivation and a strong drive to reach their goals 



Sustainable Livelihoods:  A livelihood is sustainable when the capabilities, assets, and activities 
required for a means of living can be maintained or enhanced over time and cope with and recover 
from stress and shocks. A sustainable livelihood impacts the local environment, economy, resources 
and culture in such a way that sustainable livelihood opportunities are available for future generations.



Technical and Vocational Education and Training (TVET): TVET is a comprehensive term 
referring to those aspects of the educational process involving, in addition to general education, 
the study of technologies and related sciences, and the acquisition of practical skills, attitudes, 
understanding, and knowledge relating to occupations in various sectors of economic and social 
life.



Wealth: Wealth is any tangible or intangible thing that makes a person, family, or group better 
off. In Economics, wealth refers to all goods and services with monetary, exchangeable, or 
productive value. Wealth may also refer to an abundance of money, valuable material possessions 
or resources (riches). In some cultures, social factors (such as the number of children one has or 
their social prestige) can also indicate wealth. 



Work Readiness Skills: Work readiness skills are defined by this paper as those skills that assist 
youth to search for and obtain employment, such as the ability to describe skills and interests, set 
career goals, write a resume, and contact employers. 



Youth: World Vision defines youth as young people aged 15 - 24 years. 
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1. BACKGROUND 
World Vision is a global Christian relief, development and advocacy organisation dedicated 
to working with the world’s most vulnerable children, their families and communities to 
overcome poverty and injustice and focused on enabling their sustained well-being. 



World Vision exists to help every child experience life in all its fullness. However, when 
childhood ends, the lives of many young people are severely affected by lack of employment 
opportunities, few prospects for engagement in meaningful activities, and a limited sense of 
belonging or connection to their community.1



Globally, youth make up 25% of the world’s working age population, more than 85% of whom 
live in developing countries.   This disproportionally high number of young people, known as 
the ‘youth bulge,’ is projected to swell to 1.5 billion by 2035.2



Over the next decade, one billion young people will enter the global labour market. By 
some estimates 40 million new jobs must be created each year simply to keep pace with this 
growth in addition to absorbing the 200 million existing unemployed - 75 million of whom are 
young people.3



Youth Unemployment - the numbers



1.8 billion the number of youth world wide



85% of the worlds youth live in developing countries



40%  of the worlds unnemployed are youth



3 times youth are more unlikely to be unemployed than an adult



The growing challenge of absorbing youth into labour markets has created an urgent need for 
innovative projects that provide skills as well as meaningful employment and self-employment 
opportunities for young people. World Vision can play a pivotal role in this integration as 
it is in a unique position to build upon its investments in early-childhood programming by 
continuing to invest in children as they make the transition to youth and adulthood.



As part of a drive to ensure children experience successful and safe transitions through youth 
to adulthood, World Vision’s Youth Livelihood Interest Group (YLIG) hosted a Theory 
of Change process to clarify World Vision’s understanding of how youth are empowered 
have sufficient incomes and resources to sustain productive and fulfilling lives, as well as to 
elucidate the organisation’s role and priorities in the area of youth livelihood programming. 



The purpose of this document is to articulate World Vision’s Youth Livelihood and 
Empowerment Theory of Change so that World Vision staff have a common language 
around youth livelihood programming, as well as a framework that will assist World Vision in 
developing strategic interventions for youth at community, national, regional and global levels.



2. YOUTH AS A TARGET GROUP FOR WORLD VISION
In the context of this theory of change, it is important to appreciate what is meant by the 
term ‘youth.’



Some simply define ‘youth’ as the period of human life between childhood and maturity. 
This definition is too vague, as it does not recognize that the transition from childhood to 
adulthood varies demographically across individuals, genders, countries and cultures.



Youth is a period of many critical transitions.4 Young people experience a variety of physical, 
cognitive, emotional, economic and social changes that influence their needs, identities and 
behaviour as well as their opportunities. 



World Vision has aligned with the International Labour Organization’s (ILO) definition of 
youth and as such identifies youth as the cohort of young people aged between 15 and 24 
years of age.5 6 While this constitutes the generally accepted international standard used to 
define youth, a young person is often characterized as such based on socioeconomic, cultural, 
or institutional contexts that vary by country and individual situation.7 In some countries the 
transcendence from youth to adult is defined at the age of majority, usually 18 years, when 
one assumes equal treatment under the law.



For simplicity, World Vision defines the life stages between childhood and adulthood as early 
adolescence (12-14), late adolescence (15-18), and youth (15-24). Those aged between 10-24 
years are considered as young people. 



There are many development interventions signalled in this theory of change that would 
be appropriate for youth below the legal and appropriate working age, whose definition 
varies across countries and for which World Vision recognizes the ILO’s role in establishing. 
However, there are also many development interventions signalled in this theory of change 
that would only be appropriate for youth of working age. Each World Vision office should 
consider carefully the age of the young people with whom they are working and the 
appropriateness of the development interventions signalled within this theory of change. 



3. �THEORY OF CHANGE:  
WHAT IS IT AND HOW DO WE USE IT?



A theory of change defines all building blocks required to achieve a defined long-term goal. 
This set of connected building blocks is depicted on a map or diagram known as a Pathway 
of Change.8 A theory of change describes the types of inputs that bring about the outcomes 
depicted in the Pathway of Change map. Each outcome in the Pathway of Change is tied to an 
input, revealing the often complex web of activity that is required to bring about change.



World Vision’s Youth Livelihood and Empowerment Theory of Change reflects all the 
changes at various levels that can contribute towards enabling youth to having sufficient 
incomes and/or resources to enable sustainable, productive and fulfilling lives.



The Youth Livelihood and Empowerment Theory of Change reflects World Vision’s current 
understanding of how change takes place. As we mature as an organisation, with an increasing 
focus on evidence building, our confidence in, and fine tuning/adaption of this theory of 
change should improve.9
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The theory of change provides the basis for a number of elements of World Vision’s work. 
This can include:10



•	 Providing focus to the discernment process in strategy development.



•	� Setting strategic objectives – it can be used as a lens to guide where we focus, where 
we partner and where we do not engage.



•	 Supporting assessments – it can be used to validate the findings and highlight gaps



•	 Providing a sound theory of change for the development of technical approaches



•	 Providing a clear framework for World Vision staff across regions.



•	 Orientation for new staff - provides a summary of our focus and our objectives.



4. �WORLD VISION’S YOUTH LIVELIHOODS AND 
EMPOWERMENT THEORY OF CHANGE



The theory of change has as its highest level outcome a contribution to the World Vision 
child well-being aspirations (CWBA): that children are educated for life, enjoy good health, 
are cared for, protected and participating, and experience the love of God and their 
neighbour. The diagram on the following page summarizes the theory of change, placing the 
CWBAs at the top. 



The bottom half of the diagram is the core theory of change for sustainable adolescent and 
youth livelihoods with the top objective that “Youth have sufficient incomes and resources 
to sustain productive and fulfilling lives and contribute to their community’s well-being.” The 
top half of the diagram shows how achieving this objective leads to a contribution to each of 
World Vision’s CWBAs. 



We’ll look first at the bottom half of the diagram, describing in detail the inputs and 
preconditions that lead to youth having sufficient incomes and/or resources to sustain 
productive and fulfilling lives. Then we’ll turn our attention to the top half and detail how this 
leads to a contribution to World Vision’s Child Well-being Aspirations. 



4.1 The Core Theory
In order for youth to have sufficient incomes and resources to sustain productive and fulfilling 
lives, they must first be “ready for economic opportunity” and “ready to contribute to the 
wider good and care for others.” However, readiness is not sufficient. The theory of change 
identifies six additional preconditions that make it possible for ready youth to attain the 
sustainable livelihood objective. Not all of these preconditions must be met simultaneously, 
so they are not in the strictest sense necessary conditions. In addition, they may not cover 
all that is needed, however these are pathways through which a “ready” youth may attain 
a sustainable livelihood, and the more of them that exist, the greater the opportunity for 
success. The six pre-conditions are:



•	 Youth are sufficiently employed or self-employed



•	 Youth experience fair and inclusive treatment in the work place



•	 Youth have a safe and healthy work environment



•	 Youth engage in ongoing learning and development



•	� Youth are socially responsible and play an active role in their community (e.g. social 
justice, responsibility and environment)



•	 Youth networks  are creating new approaches to sustainable livelihoods 



So, what makes an adolescent or youth “ready”? In the Pathways of Change diagram, we 
talk about youth being “ready for economic opportunity” and “ready to contribute to the 
wider good and care for others” as intermediate outcomes that follow from five sets of skills, 
competencies, access or supports. These are:



1.Basic Skills, which include functional literacy, basic numeracy, and financial literacy.



2.	Work Readiness Skills, which include livelihood preparedness, employment skills, 
entrepreneurship skills, technical & vocational skills, as well as experience with work



3.	Soft Skills for Life and Work



4.	Access to Services, Markets and Information, which include labour market information, 
goods and services market information, and age-appropriate financial services



5.	Supportive Networks and Relationships, which include supportive relationships with peers, 
family and adults, and positive affiliations and networks and economic cooperations.



It is important to have a common understanding about each of these, as they represent many 
of the programming handles around which World Vision interventions will be designed. For 
an overview of each of the six sets of skills, competencies, access and support please refer to 
Annex 1. 



Once a young person is “ready” and has a gained “sufficient income and resource to sustain 
productive and fulfilling lives and contribute to their community’s well-being,” how does this 
enable them to contribute towards World Vision’s CWBAs?



Our theory of change submits this will position them well to develop savings, assets and 
wealth which will place them in a position to provide well for their families and manage 
shocks. It is assumed that through acquiring essential life skills alongside gaining sustainable 
livelihoods, youth will develop a sense of autonomy, purpose and personal empowerment 
which in turn leads them to contribute to the common good of their community as both 
financial citizens and active citizens. 



As described in the diagram, this may manifest in multiple ways, including:  



•	 Youth plan their families



•	 Youth invest in their own and their children’s health



•	 Youth invest in their own learning and education and in their children’s education



•	� Youth have better relationships with their children and/or grow into adults who have 
nurturing relationships with their children



•	 Youth have positive voice and actively engage within their communities



•	 Youth have reduced risk of exploitation/contributing to exploitation



•	 Youth choose timing for their marriage
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Legal
• Government protects child rights to education
• Government enacts and enforces employment rights
• Government enforces rule of law



Social
• Government provides technical vocational training and education
• Government has a social welfare policy in place
• Nation corporations and organisations partner to support youth development



Political
• Government is committed to transparency and fighting corruption



Economic/technical
• Government improves transport and communications infrastructure
• Government is supportive of business
• Government has programs that address youth unemployment
• Government has macroeconomic policies that creates jobs for youth  



 



 



 



• International businesses are committed to end youth exploitation
• International community prioritises and supports youth
• International laws protect youth



  
  



International enabling conditionsNational enabling conditions



Pathways to employment
• Employers are willing to hire youth and provide internships
• Schools, training providers and employers collaborate to create pathways to youth employment
• Churches and faith-based organisations support youth development
• Employers inclusive in their employment practices



Availability of the necessary services
• Service providers deliver inclusive services and products that enable youth employment
• Youth with children of their own have childcare options
• Adolescents and youth have access to social protection



Social norms support adolescent and youth development
• Social norms are inclusive of all adolescents and youth and their development
• Community values adolescents and youth and enables their contribution
• Strengthened informal protection mechanisms safeguard against exploitation
• Positive spaces are available for young people to engage, create, act and serve
• Youth enjoy the right to express their views and act on issues they are concerned about



Home environment
• Adolescents and youth have a stable home environment
• Adolesents and youth (girls and boys) have a safe and supportive home environment
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The diagram further highlights that to achieve sustainable livelihoods for youth, the young 
person cannot be viewed in isolation, and that local, national and international level 
environments play a critical role in the ecology of youth. These environments ideally would be 
supportive of young women and young men, if they are going to optimise their potential to 
build and promote sustainable livelihoods for themselves and those they influence.    



At a local level young people will ideally have access to a supportive and safe home 
environment; necessary services (e.g. healthcare, childcare etc.) are available; social norms 
will support the development of both young women and young men; youth enjoy the right 
to associate for pro-social activities, express their views and act on issues they are concerned 
about, and that pathways to employment and self-employment exist.



At a national level, it is important that the policies and practices of government (and other 
national authorities and ministers), civil society and businesses enable positive change at a 
local level and, if these bodies are mobilised to support positive change, then these in turn will 
be better positioned to influence and demand greater change at the global level.



Finally, a reformed international (i.e. regulation and structure) order which prioritises young 
people, incorporates youth development practices across systems, will enable young people 
to enjoy economic, social, cultural, civil and political rights and to secure better lives for 
themselves, their families and communities.



4.2 Assumptions and Implications 
Outlined below are the eight (8) core assumptions that underpin World Vision’s Youth 
Livelihood and Empowerment Theory of Change. These explain why and how the steps in our 
Pathway of Change diagram enable the achievement of sustained livelihoods for young people. 
For each assumption, implications for World Vision’s contribution to change are outlined:



Assumption 1: Successful youth livelihoods are determined by supply 
factors associated with job readiness of youth, and demand factors 
associated with local market conditions.   



Implications for World Vision:



•	� Youth livelihood programming must be market driven. World Vision youth livelihood 
programming should be informed by labour market assessments (including analysis by 
sex) to ensure that employment and vocational projects assure to the extent possible 
that curriculum is informed by the local economic context and that their young women 
and young men can graduate with skills that are relevant and marketable to employers. 



• 	� World Vision youth livelihood programming must address both supply and demand. It 
is essential that youth employment services address both demand for young employees 
and supply of job-ready youth. Projects must address both sides of the market equation 
and bridge the gap between the two. 



Assumption 2: Successful youth livelihoods are influenced by the ability 
of young people to understand and meet the interests and needs of the 
private-sector (as potential employers).



Implications for World Vision:



World Vision will need to consult the private-sector when developing youth livelihood 
programming, and where appropriate partner with businesses to provide appropriate services 
including, but not limited to: 



•	� Work placements – providing young people with the opportunity to gain work 
experience through short term placements 



•	 Identification and promotion of industries where youth may excel, such as tourism and IT



•	 Facilitation of permanent employment opportunities 



•	� Identification of skills to inform the design of training projects capable of meeting 
rapidly-changing market demands and new growth sectors 



•	 Provision of technical advice and services 



•	 Mentoring 



•	 Funds/Investment 



Assumption 3: Young people are more likely to gain employment and 
remain employed if they are able to find jobs that match their needs and 
aspirations.   



Implications for World Vision:



World Vision projects will engage youth throughout the assessment, design, implementation 
and evaluation of a project’s activities to capture their needs and preferences, secure buy-
in and to instil a sense of investment from the participants themselves. World Vision youth 
livelihood programming must also be responsive to the different needs and aspirations of 
young women and young men. This includes taking into account any cultural bias that may 
constrain male or female youth from pursuing employment in a profession that is typically 
dominated by the opposite sex.



Assumption 4: Sustainable youth livelihoods are dependent not only on 
developing market-relevant technical skills, but also work-readiness and life 
skills.  



Globally, the most vulnerable adolescents and youth do not have proper foundational 
education or job training and lack examples of how to behave in the workplace. Few 
opportunities exist to develop the characteristics employers are seeking, such as working in 
teams, professionalism, problem solving and strong communication skills.



Implications for World Vision:



•	� World Vision’s youth livelihood programming will include support services that are 
comprehensive in nature and go beyond traditional skill training, perhaps featuring 
several overlapping, cross-cutting interventions. This may include: 



	 o	 Job readiness training 



	 o	 Personal and professional counselling and mentoring 
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	 o	 Specific skill training and accreditation 



	 o	 Linkages to higher education 



	 o	 Work experience 



	 o	 Entrepreneurial pathways (information, training, support) 



	 o	 Professional networking 



	 o	 Volunteer opportunities 



	 o	 Life skills training



	 o	 Leadership training



	 o	 Follow-up training and support 



	 o	 Service learning



	 o	 Support networks and promoting positive relationships with parents and peers



World Vision’s strategy and programming goes beyond just economic opportunity and 
economic strengthening interventions, promoting instead a multi-sectoral thematic effort.



•	� World Vision recognises the additional investment for programming, resources and 
support that may be required to reach the most vulnerable adolescents and youth.



•	� World Vision will need to address individual income generation in ways that promote 
social responsibility.



Assumption 5: Youth with a strong foundation of developmental assets have 
an increased likelihood of finding meaningful employment or starting a 
successful business.



Implications for World Vision:



World Vision’s youth livelihood programming will look to invest in the long-term, positive 
development of adolescents and youth through an assets-based approach. Developmental 
assets are defined as positive experiences, attitudes, relationships, values, skills, and qualities 
found in children, peers, families, schools, and communities. Greater number of assets is 
strongly correlated with livelihood outcomes. Positive youth development recognises that 
youth livelihood programming will be most effective when it:



1)	 promotes assets in the relationships and context where young people live



2)	� enables young people to contribute to the development of their community (which also 
impacts their own development)



3)	 increases sustainability through the strengthening the enabling environment.



Assumption 6: Young people are the parents of the next generation. 
Actively engaging youth and supporting them to become active citizens 
with sustainable livelihoods will help to break the intergenerational cycle of 
poverty and ensure that their children will live life in all its fullness. 



Implications for World Vision:



•	� World Vision at a Partnership level, Regional level and National Office level, develop 
clear strategies, policies and project models in the areas of positive adolescent and youth 
development, youth empowerment and sustainable youth livelihoods to ensure that 
World Vision can offer quality programming that guide young people during this critical 
life stage so that they may forge positive adulthoods and break the inter-generational 
cycle of poverty.



•	� World Vision’s strategies articulate clear linkages of programming from one lifecycle 
stage to the next.



•	� World Vision Area Development Programme’s actively engage young people in 
programming and ensure that these projects are informed by global best practice. 



Assumption 7: New opportunities for youth employment and business 
creation will emerge due to new technologies and global market trends.



Implications for World Vision:



•	 World Vision must monitor technology changes and market trends.



•	� World Vision needs to ensure that youth livelihood programming is flexible and able to 
respond to new technologies and market trends in a timely fashion.



•	� World vision will actively invest, engage and test models of how to increase digital 
literacy in communities we work.  World Vision will also look at protection training 
for youth in their increasing engagement to ensure this does not take people into a 
negative environment.



Conclusion



This document outlines World Vision’s Youth Livelihood and Empowerment Theory of Change. 



The theory of change provides a holistic perspective on how change takes place and how 
various sectoral approaches integrate to support this change.



Overall, it is envisaged that this theory of change will provide a strong anchor for evidence 
building and learning in the sphere of youth livelihood programming (including related 
sectors), as well as provide a framework to better equip World Vision staff, entities, sectors 
and projects to make strategic assessments and choices.
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ANNEX 1: SKILLS, COMPETENCIES, ACCESS AND 
SUPPORTS CONTRIBUTING TO YOUTH READINESS
1. Basic skills
1.1 Functional Literacy



In 1978, UNESCO’s General Conference adopted a definition of functional literacy – still in 
use today: “A person is functionally literate who can engage in all those activities in which 
literacy is required for effective functioning of his group and community and also for enabling 
him to continue to use readying, writing and calculation for his own and the community’s 
development” The YLIG views functional literacy as the capacity to engage society and the 
economy through the written word. The UN has affirmed that “literacy is crucial to the 
acquisition, by every child, youth and adult, of essential life skills that enable them to address 
the challenges they can face in life, and represents an essential step in basic education, which 
is an indispensable means for effective participation in the societies and economies of the 
twenty-first century.”



1.2 Numeracy



According to the Program for International Student Assessment (PISA), numeracy or 
“mathematical literacy” is “an individual’s capacity to identify and understand the role that 
mathematics plays in the world, to make well-founded judgements and to use and engage 
with mathematics in ways that meet the needs of that individual’s life as a constructive, 
concerned and reflective citizen.” As the National Numeracy organization of UK points out, 
this definition implies the essential skills needed for solving problems, processing information, 
making decisions and interpreting data. “Being numerate is about appreciating number 
relationships and interpreting answers, and not just about doing calculations.” In practical 
terms related to youth livelihoods, numeracy skills are those you need to do a job, manage 
your home and/or business finances, and be an engaged citizen. This can include specific skills 
like being able to critically assess statistics used by politicians or advertisers, being able to 
manage a family budget, estimate how much a bill will be, calculate how long it take to travel 
to a job site, or calculate a profitable price for a good or service.  



1.3 Financial Literacy



This is the set of skills and knowledge that allows an individual to make informed judgements 
and effective decisions regarding the use and management of money and wealth. Specifically, 
financially literate adolescents and youth are able to:



Value savings Articulate the importance of savings



Save money Effectively employ strategies to build and track a safe 
and secure interest-earning savings fund



Track profits & losses Calculate and track the profits and/or losses of a 
business endeavor



Make and use a budget Write, format and utilize a personal or business budget



Alter a budget Redesign a budget to address changing needs, 
circumstances, or problems



Determine financing needs Calculate if and how much capital is needed to fund 
a business start-up or expansion and determine an 
appropriate financing strategy, includes use of savings 
and borrowing



Calculate cost of debt Calculate the effective annual interest rate of loan 
products described in a variety of terms.



Choose among debt options Understand if and when it is appropriate to take on 
debt and make a rational choice among debt options 
and terms based on actual needs and circumstances



Manage debt Effectively manage debt and payment obligations to 
avoid arrears and default



Avoid scams Identify common scams and thefts and know how to 
take appropriate precautions



Distinguish trustworthy 
financial services



Identify which financial service providers are trustworthy 
and which products and services are protected through 
regulation or consumer protection laws



Calculate spending capacity Compare income to necessary cost of living and 
calculate spending capacity



Evaluate spending trade-offs Evaluate spending decisions and trade-offs involved



Calculate after-purchase 
costs



Calculate after-purchase costs of an item (to maintain 
and use)



Understand risk of default Understand the legal, personal, and financial risks of 
defaulting on payments and debt



Know when to borrow or 
invest



Understand when it is appropriate to borrow or invest 
money



Set financial goals Consider financial goals over the short, medium, and long 
term and recognize how they may change over time.



Distinguish investment risk Distinguish investments with different levels of risk



Understand influence of 
advertising



Understand how advertising influences spending 
decisions for better and for worse
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 ANNEX 2: POSITIVE IDENTITY AND CITIZENSHIP
Regarding positive identity and citizenship, we believe that adolescents and youth will be more 
prepared for life and work - ready for economic opportunities and ready to contribute to the 
wider good and care for others - when they are able to:



2.1 Positive Identity



Maintain a positive self-
identity



Understand their uniqueness in the world and maintain 
a positive sense of their identity and respect for self



Maintain a sense of purpose Maintain a sense of purpose and articulate their source 
of achievement motivation



Understand their place in 
the world



Can analyze and explain his/her place in the wider 
community and in the world and articulate and deploy 
strategies to better her/his situation therein.



Understand who they want 
to become



Develop an understanding of the type of person they 
want to become and identify and take concrete actions 
toward this goal



Remain optimistic Develop and employ effective strategies for maintaining 
optimism and cultivating a positive attitude



Youth are able to 
successfully manage self-
discrepancies



Discrepancies between personal and social identities, as 
well as discrepancies between ideal, real, self-perceived 
and others-perceived identities are well managed 
by youth not ending up with serious emotional and 
behavioural problems



Youth have positive self-
esteem



Youth have the disposition to experience oneself as a 
competent to cope with the basic challenges of life and 
worthy of happiness.



Youth are able practice 
exploration and 
commitment



Ability to decide upon their own roles through 
experiences that expose youth to opportunities 
and challenges; Reconsideration in the light of new 
circumstances providing clarity of identity, building 
maturity and competence to master their lives.



Understand who they want 
to become



Develop an understanding of the type of person they 
want to become and identify and take concrete actions 
toward this goal



Maintain healthy 
relationships



Establish and maintain healthy and rewarding 
relationships with peers and family members, for both 
personal and collective benefit



Cope with loss Cope effectively with personal and social loss, abuse and 
trauma, communicating and taking positive action alone 
and with others.



Respect authority Take direction and respect authority in the community 
and workplace



Demonstrate integrity Articulates what integrity is and demonstrates it in their 
words and actions



Be honest with self and 
others



Understand the importance of honesty with themselves 
and with others and communicates truth with sensitivity



Be responsible Demonstrate personal, professional and social 
responsibility in both attitude and action



Resist peer pressure Employ effective resistance skills against peer and social 
pressure to participate in harmful or risky behavior



Demonstrate restraint Demonstrate restraint against harmful or risky behavior, 
including unprotected sex, drug and alcohol use, 
gambling, impulse spending, violence, etc.



Balance monetary and non-
monetary goals



Explain the importance of, and employ strategies for 
balancing monetary and non-monetary goals and 
priorities



Persevere React positively to unexpected difficulties and setbacks, 
employing strategies to persevere in the pursuit of a 
desired outcome



2.2 Citizenship



Contribute to community 
well-being



Formulate ideas on how their community, country and 
world can be improved and plan and act towards this 
end, alone and with others. 



Care for others Show care for others and contribute positively to their 
community



Be sensitive to cultural 
differences



Demonstrate sensitivity to cultural differences - act with 
intercultural competency



Advocate for human rights Articulate, understand, respect and advocate for child 
and human rights both for themselves and for others in 
their community, including the rights of girls and women, 
and people with disabilities.
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Describe rights and 
responsibilities



Describe their rights and responsibilities towards others 
in the community and employ these for personal benefit 
and the benefit of others



Participate in social 
networks



Build and participate in social networks and institutions 
and use these for personal, professional and social 
benefit.



Participate in community 
initiatives



Take an interest in social clubs or community initiatives 
and participates actively in at least one initiative



Shape and respect rules Develops, demonstrates and defends a respect for 
rules and guidelines and can propose modifications to 
these that are appropriate to particular settings and 
circumstances



Be environmental stewards Appreciates the importance of environmental 
stewardship both in concept and in action



ANNEX 3: WORK READINESS SKILLS
3.1 Livelihood Preparedness 



There are a number of fundamental skills that adolescents and youth should obtain in order 
to be ready for the world of work, these include the ability to:



Consider a variety of 
occupations



Identify and consider a variety of occupations that 
provide an opportunity to earn money and reflect 
on the values they bring to one's self, one's family and 
society



Understand requirements of 
success at work



Understand what skills and competencies are required 
to succeed in work and where to acquire these



Match work with personal 
values



Assess personal attitudes and aspirations in relation to 
work and determine what work opportunities match 
their individual values



Distinguish between 
entrepreneurship and 
employment



Recognize the risks and rewards of entrepreneurship vs. 
wage employment in sustaining one's livelihood



Articulate preference 
between entrepreneurship 
and employment



Understand the difference between employment 
income and earning money as an entrepreneur and 
articulate a preference based on personal aspirations, 
aptitudes and preferences.



Establish and pursue a 
career plan



Set career goals and develop a career plan, taking steps 
to pursue career options that match personal strengths 
and interests



Develop and use a 
professional network



Develop and utilize a professional network to assist 
with career guidance and searching for employment 
opportunities



3.2 Employment Skills 



For youth seeking formal employment, there are a number of additional and specific skills that 
should be acquired.  These include the ability to:



Create an employment plan Describe the pathways to employment and develop a 
basic plan to gather the skills and knowledge required 
for a desired or anticipated domain of employment



Stay safe at work Understand how various occupations involve different 
working conditions and know about workers' rights 
regarding safety and hazardous conditions.



Prepare a CV Prepare a well-formatted and well-written CV



Prepare a cover letter Prepare a well-formatted and well-written cover letter



Fill out a work application Prepare an application form for work as required



Interview effectively Effectively employ communication and presentation 
skills during a professional interview



3.3 Entrepreneurship Skills 



For youth seeking to start or grow their own business, there are a number of additional and 
specific skills that should be acquired.  These include the ability to:



Identify and act on 
opportunities



Identify and act on opportunities to meet personal, 
social and/or economic needs - in particular the ability 
to see opportunities for profit in the marketplace



Identify factors in business 
success



Describe the reasons why businesses may succeed or 
fail and be able to identify key actions necessary for 
entrepreneurship success



Write a business plan Develop a business plan for an enterprise to capitalize 
on a social or financial opportunity
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Manage risk Identify, assess and choose to take risks and to manage 
these as unexpected changes or outcomes occur



Set a price Calculate an appropriate price for a good or service, 
understanding the concepts of production costs, 
breaking even, profit, competition, and value pricing.



Market products/services Explain how to market one's products or services 
effectively



Act like an entrepreneur Apply the basic skills and behaviours of 
entrepreneurship to their business endeavors, including 
risk, initiative, organization, confidence, communication, 
and collaboration



Know when and where to 
access capital



Describe and calculate the need for capital and other 
requirements necessary to launch and conduct a 
business and can explain how they can gain and manage 
these, as appropriate



Comply with legal regulation Find and describe the relevant laws that regulate their 
chosen business endeavor and protect consumers



3.4 Technical and Vocational Skills



Whether a person wishes to seek employment or be self-employed, they must have the 
capacity to produce a good or service that has economic value in an accessible marketplace. 
For many, this means specialized schooling or training in a specific vocation, such as carpentry, 
wielding, hospitality, or cell phone repair. Some youth workforce development projects 
focus on the provision of technical vocation education and training (TVET) as part of the 
intervention to equip youth for the world of work.



3.5 Experience with Work



Experience with work is not only important for a youth to develop their work skills on the 
job, but also to develop their credibility in the labour market. An experience with work often 
provides a young person with opportunities to develop many of the critical soft skills for life 
and work (see below). In addition, an experience with work enables a young person entering 
the labour market to provide a work reference, which can help open doors to new job 
opportunities.11 There are a number of ways to gain experience with work before one obtains 
their first ‘real’ job: apprenticeships, internships, and volunteering.  



ANNEX 4: SOFT SKILLS FOR LIFE AND WORK
There is evidence indicating that soft skills are in high demand by employers, and are 
often more valued than general or industry-specific knowledge.12 Life skills teach youth to 
communicate clearly and help them to recognize economic opportunities, increasing the 
probability of employment in the future.13 These behavioural skills are particularly relevant to 
disadvantaged, out-of-school youth that come from difficult backgrounds and challenging life 
circumstances, who are far less likely to have been exposed to an environment of life skills 



development than their counterparts. We believe that adolescents and youth will be more 
prepared for life and work - ready for economic opportunities and ready to contribute to the 
wider good and care for others - when they are able to:



Take initiative Take initiative - act positively to change one's 
circumstances and future



Solve problems Employ effective critical thinking skills to solve problems, 
both alone and in groups



Work effectively in teams Develops and employs effective cooperation and 
teamwork skills to elaborate, plan, accomplish and 
assess joint tasks with other persons, groups and/or 
institutions



Plan Plan multistep actions over increasing time horizons



Organize Organize thoughts, actions, and items in useful and 
rational ways



Make decisions Make difficult decisions in timely and rational ways



Prioritize Recognize the relative importance of things and order 
their values, goals, and actions according to priority



Manage time Understand the importance of, and employ effective 
strategies to manage time



Manage stress Develop and employ effective strategies for managing 
stress



Understand different 
perspectives



Display advanced analytical skills through demonstrating 
the ability to articulate and summarize diverse 
perspectives



Manage conflict Take an active role in mediating and resolving conflict in 
healthy non-violent ways, including knowing when it is 
appropriate to avoid, delay or engage in conflict.



Take critical feedback Invite and respond positively to critical feedback and 
consider and learn from constructive criticism



Communicate professionally Use professional communication through words, body 
language, and active listening



Speak in public Employ effective public speaking skills, able to convince, 
mobilize and entertain others as appropriate
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Adapt Demonstrate flexibility and adaptability in thought and 
action as information and circumstances change



Research Use investigative and research skills to better 
understand their world



Provide good customer 
service



Identify opportunities to improve customer service 
and initiate action to provide good customer care and 
service



Appear professional Dress and groom appropriately for work 



Demonstrate good work 
ethic



Develop and demonstrate a strong work ethic, including 
taking pride in quality and working hard with little 
supervision



Be punctual Employ effective strategies to plan ahead, take delaying 
variables into account, and manage time in order to 
arrive on time with dependability



Remain teachable Maintain a posture of humility and readiness to learn 
from others



ANNEX 5: ACCESS TO SERVICES, MARKETS  
AND INFORMATION
5.1 Labour Market Information 



A labour market is an environment where employees and employers interact and exchange 
work for wages and salaries. 



Lack of labour market information persists as one of the largest barriers for young people 
finding and sustaining employment across the world. Access to timely and focused information 
on local labour markets is essential as it helps young people to:



•	� make decisions about their future career development by understanding the needs of 
the labour market;



•	 manage employment and wage expectations; and



•	� identify current and future job market opportunities (this is especially relevant for young 
people who want to start their own business).



It is also critical that young people know where to find labour market information should they 
choose to access it. This information can be available through personal and professional networks, 
labour intermediation services as well as through conducting labour market assessments. 



5.2 Goods and Services Market Information



Goods and services market information provision has positive benefits for young people, 
particularly those who are engaged in agriculture or have their own enterprise. Up-to-date, 
or current, market information enables farmers, business owners or traders to negotiate with 



from a position of greater strength. It also facilitates spatial distribution of products from rural 
areas to urban areas and between urban markets by sending clear price signals from urban 
consumers to rural producers regarding quantities and varieties required.



Well-analysed historical market information enables farmers to make planting decisions in line 
with urban consumer demand, including those related to new crops. It also permits traders to 
make better decisions regarding the viability of intra and, perhaps, inter-seasonal storage.



As with labour market information, is also critical that young people know where to find 
Goods and services market information should they choose to access it. This information can 
be available through personal and professional networks, mobile technology, online platforms 
as well as government departments (for example, the Ministry of Agriculture). 



5.3 Age-Appropriate Financial Services 



We regard age-appropriate financial services as those that respond to the savings, borrowing, 
and risk mitigation needs of youth clients. Age appropriate financial services can play a 
critical role in enabling youth to invest in employment and education opportunities. Financial 
products targeted at adolescents and youth often only differ slightly from those that are 
offered to adults, including low or no minimum balance saving accounts, and alternative 
guarantees for credit. The major product differences lay in marketing (i.e. attractive colour 
schemes/special logos and tailored messages for young people) and delivery mechanisms 
(i.e. thinking outside the branch) and in the accompanying non-financial services (i.e. financial 
education and entrepreneurship) critical for building a young person’s capacity to save, 
manage their money, and generate income.



Emerging best practices indicate that young people benefit the most from financial services 
when these services are offered in conjunction with non-financial services, such as mentoring, 
financial education, internship opportunities, health education, livelihood skills training, and 
social asset building.



ANNEX 6: SUPPORTIVE NETWORKS  
AND RELATIONSHIPS
6.1 Supportive Relationships with Peers, Family, and Adults 



Supportive relationships are essential for health and well-being across the lifespan.  The 
relationships formed in early life impact an individual’s personal outlook as well as their 
perceptions of others. These relationships affect their future relationships and well-being.



Throughout early and late adolescence, supportive relationships with adults and peers are 
associated with positive development. 



In particularly, adolescent-parent relationships are associated with positive adolescent 
outcomes, including; school motivation, good mental health, lower rates of alcohol and illicit 
drug use, lower rates of delinquency, and less school misconduct. 



Adolescents and youth that have supportive relationships with non-familial adults are 
also important. Adolescents and youth who experience more frequent and high quality 
contact with non-parental adults have fewer behavioural problems. These interactions 
with supportive adults are especially beneficial for adolescents who may not experience or 
perceive positive relationships with their parents. While some examples of non-familial adult-
youth relationships include those between youth and a religious leader; teachers; coaches, 
and formal mentoring relationships, often-underestimated relationships are those developed 
between youth and adult staff in afterschool and youth development programming.
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6.2 Positive Affiliations and Networks, and Economic Cooperations 



Positive affiliations and networks, and economic cooperations can all be classified under the 
heading of individual social capital. Individual social capital is defined as “a dynamic, social, 
spatially, culturally, temporally and economically embedded group, network, or constellation of social 
relations, which has the young person at the core of the constellation.”



Individual social capital is critical to young people as they seek economic opportunities. In 
developing economies, due to a lack of labour intermediation services, positive affiliations and 
networks with both community members and the employers are often the most effective 
way of young people finding informal or formal employment opportunities. 
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[bookmark: _GoBack]Quantitative research


Title: Quantitative evaluation regarding educational results of IMPACT 


Research Team: Toma Burean, Daniela Angi, Sorana Constantinescu, Marius Mosoreanu 


Coordinator representing NHF: Mihaela Todoca


Methodology: 


· panel staudy: 1 panel with 3 waves of questionnaires application, 2 panels with 2 waves of questionnaires application;


· research tools: questionnaire


·  national level





Data collection: 2009 - 2011


Research purposes - assessment of the effects of the educational program beneficiaries on the following dimensions:


· Youth participants show statistical significance in improving the    following life skills: Trust; Communication; Empathy; Decision-making/Problem-solving; Responsibility; Self-confidence; Teamwork/Cooperation;


· Youth participants show statistical significance in developing the following leadership skills: Civic Attitudes; Empowerment; Project Management; Environmental Mindset; Entrepreneurial Mindset.


Main results:





	Out of the extended report there have been extracted the conclusions regarding the positive, significant changes with regard to the dimensions under investigation. Thus, after attending the activities organized by an IMPACT club for an average lenght of time of 6 months, the following aspects have been observed, in comparison to the moment when the members joined the club: 


· youngsters tend to trust strangers more (a 3.9% increase) - Table 4;


· youngsters have more confidence in people having a different religion (a 1.5% increase) - Table 2; 


· amongst the youngsters who attend IMPACT activities, the highest level of trust is that in the family members, after which comes trust in friends and teachers, while the lowest level of trust has been noticed in the "strangers" category;


· the young people's opinion about team work has improved (3.6% fewer young people prefer to work alone, Table 9);


· an increasing tendency of youngsters getting involved in volunteering at a nursing home (a 11.7& increase, Table 12);


· youngsters signed petitions more frequently (a 0.7% increase, Tabel 11);


· more youngsters attented marches and legal protests (a 2.1% increase, Table 14);


· increased attendance of public demostrations ( a 2.3% increase, Figure 13);


· youngsters who are part of the IMPACT programme are more responsible than Romanian youngsters in general [1].


· According to these data, youngsters involved in the IMPACT programme have from the very beginning a series of civic attitudes , a certain awareness level and a potential of civic engagement, attitudes which are encouraged throughout the programme;


· youngsters' opinion about talking in public slightly improved (communication skills, Figure 18);


· development of civic attitudes (Tabel 18);


· substantial increase of the willingness to sanction anti-liberal or anti-social attitudes (Figure 19);


· definite intention to vote ( a 3.4 % of the choice of " yes, of course") (Figure 21);


· there has been noticed a certain predilection of the respondents towards material values in a job (job security and a good salalry) at the expense of the post-materialistic ones (interesting job, which provides the opportunity to take initiative), trend which is not only preserved but which also increases slightly during the second distribution of the questionnaire). (Figure 14);


· youngsters tend to value environmental protection more (a 3.1% increase, Figure 24 );


· According to the respondents a good citizen is mainly defined by their observance of the laws, their attitude towards the environment, their uttering their personal opinions, which should be distinct and unbiased, and last but not least by their getting involved in volunteering activities for civil service. In spite of the fact that there were slight variations from the first wave to the second, this profile tends to ramain constant during the period of time that the respondents are involved in the IMPACT programme.





Main recommendations:


· attendance lists should be collected and centralized in order to determine the attendance rate of the members (prospective resopndents);


· there should be created a database containing the different types of community service programmes carried out, which can be correlated with the respondents' changing attitudes- the period of time between the first and the second application of the questionnaire should be increased


[1] Some of the results of the current study have been compared to those of study Civic culture amongst the youngsters, carried out at a national level in 2009 by the Agency for Governmental Strategies(ASG)





Qualitative Research


Title: Qualitative research regarding the education results of IMPACT programe


Research coordinator: Petruța Teampău


Coordinator representing New Horizons Foundation: Octavia Borș 


Methodology:


· qualitative methods: interview, focus-group, participatory observation


· 80 hours of recorded statements 


· national level


Purpose of research: estimate and describe the competencies and values developed by young people who take part in IMPACT activities


Dimensiuni urmărite:


· communication skills;


· problem-solving skills (innovation and creativity competencies);


· ability of taking decisions (personal and group management competencies);


· teamwork skills (personal and group management competencies);


· Self-assessment skills (personal and group management competencies);


· project management skills


· values: trust, compassion, solidarity, participation, responsibility, respect, courage, integrity, perseverance;


· civic attitudes;


· entrepreneurial thinking;


· opinions regarding volunteering work;


Main results:


· most IMPACT members develop communication skills:


· shy youth learn to trust their opinions and express themselves publicly; talkative youth learn to communicate assertively;  


· all IMPACT members value the fact that during IMPACT activities, their opinion is taken in consideration and they are not negatively criticized; 


· all IMPACT members learn to value their own opinions, to think by themselves and come up with new ideas;


· IMPACT members have more friends and improve their relationships with their teachers and families;


· IMPACT members develop their ability to take good decisions:


· IMPACT members learn to take joint decisions (part of teamwork);


· IMPACT members improve rapid decision making in crisis situations (e.g. when alternative ideas are required, when an previous idea or solutions proves unfeasible);


· IMPACT members prove innovative thinking, creativity and spontaneity:


· IMPACT members develop the capacity to notice, assess and describe community problems;


· IMPACT members develop the capacity to bring achievable solutions to community problems;


· IMPACT members learn to find practical solutions under time pressure (crisis situations e.g. scarcity of resources, exceeding deadline, authorities` refusal, lack of responsibility among co-members);


· IMPACT members show great enthusiasm when the have to come up with creative ideas and solutions;


· IMPACT members learn to advocate their ideas; 


· as IMPACT members find and implement problem-solving ideas, they become more confident in their capacity to do so;


· IMPACT members develop teamwork skills:


· all IMPACT members value teamwork and admit its benefits;


· IMPACT members acknowledge their and other individuals` skills and roles;


· IMPACT members learnt that part of teamwork, they have to mutually assume failure and success;


· IMPACT members develop high ambitions for their personal and professional future, they make more pragmatic and precise future plans and think that what they learned in IMPACT activities gives them a better chance to succeed; 


· IMPACT members develop more or less project management skills – developing project management skills being conditioned by active and constant involvement. IMPACT members who miss one or two steps of a project`s life, lose the general view of an idea being put into a collective action;   


· IMPACT members learn to be more responsible in the club and their daily life – most interviewed teachers state that as IMPACT members are actively involved, they become more responsible; 


· the great majority of IMPACT members state that they have become more confident ;


· regarding, trust in other people, IMPACT members improved their relationships, the number of their friends and people that they have contact with;


· empathy, compassion and solidarity  are values that develop less then trust or communication – these values are associated with a sense of maturity that is not typical for teenagers; for these values to internalize, time and introspection is need it;


· regarding perseverance, many statements talk about the refusal to easily give up and the determination to always find solutions;


· most IMPACT members have positive opinions relating voluntary work; many members wish to continue to continue to get involved in community service after leaving IMPACT programme;


· IMPACT members develop civic attitudes: 


· IMPACT members develop a broader view of the society and the community they belong to – they acknowledge that the community goes beyond their friends, schoolmates and family, it includes different other social categories and they all should act for the wellbeing of the community;


· most IMPACT members become concerned with local problems ;


· most IMPACT members develop a disapproving attitude regarding citizens who don`t show community involvement.


Main Recomandations


· including a diachronic dimension: interviewing IMAPCT Alumni, participatory observation of one or a small number of IMAPCT clubs;


· to improve teachers` ability to develop civic attitudes among members -a better use of concepts (community, society, democracy etc.) – through organizing trainings by experts in sociology, political science or civic education


· to analize the story of one or a small number of IMPACT clubs (following its/theirs unicity) compared to a small number of clubs that have less success
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	Sustained well-being of children across families and communities


IMPACT Club: Results Chain





Young people transition well to adulthood





Support the IMPACT Clubs to invite guest speakers to meetings to present on the topics of social entrepreneurship


Support IMPACT Clubs to invite guest speakers to meetings to present on the topics of Leadership and Active Citizenship


Support the IMPACT Clubs to implement follow up community projects


Monitoring and evaluation activities


Organize Training of Trainers event with World Vision staff and well performing IMPACT Club leaders


Organize motivational events for IMPACT Club Leaders





Form IMPACT Clubs


Hold community events to mobilize and identify participating adolescents


Organize Initial training of IMPACT Club leaders on IMPACT Club model





Select IMPACT Club leaders


Adolescents are socially responsible and play an active role in their family and community


Adolescents develop savings, assets and wealth


Adolescents have sufficient incomes and/ or resources to sustain productive and fulfilling life


Adolescents are sufficiently employed


Adolescents are sufficiently self-employed


Support IMPACT clubs to complete evaluation meeting


Support the IMPACT clubs to hold learning events


Support IMPACT clubs to celebrate progress (motivational event)


Support organization of trainings on Leadership curriculum for IMPACT Club adolescents


Support the IMPACT clubs to implement initial one community project each


Support organization of initial and follow up trainings on Active Citizenship curriculum for the adolescents


Adolescents have improved positive identity and future orientation


Adolescents contribute positively to their community


Support the IMPACT Clubs to invite guest speakers to meetings to present on the topics of employability


Support organization of trainings on Employability curriculum for the youths


Support IMPACT clubs to implement social entrepreneurship learning projects


Support organization of trainings on Social Entrepreneurship curriculum for IMPACT Club adolescents 


Adolescents have increased entrepreneurial capacity


Adolescents have improved life skills


Adolescents have improved educational outcomes 


Adolescents have positive self-identity and improved future orientation (increased hope, dignity, confidence, agency etc.)


Adolescents engage with their community (improved social networks within the community from which result high levels of trust, support, reciprocity, information, and cooperation)


Adolescents have knowledge and skills to contribute to the wider good and care for others


Adolescents have the knowledge and skills to engage in economic activity 


Adolescents have improved ability to gather and use market information


Adolescents have skills relevant to the local economic context


(technical and behavioural)


Adolescents have increased employability capacity


Develop report on learnings


Organize initial training of World Vision staff on IMPACT Club model (SEED member and NHF team to deliver training)


Select communities and partners to implement IMPACT Clubs based on pre-defined criteria


Develop profile on adolescents in target communities (age, gender, education background, occupation, etc.)


Translate, adapt and enrich IMPACT Club curriculum and tools


IMPACT Clubs are established and functional


Influence Activities


Outputs


Impacts


Adolescents have the skills, behaviours and attitudes necessary to engage in economic activates and participate constructively in their communities
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Hold community events to 



mobilize and identify 



participating adolescents 



Organize Initial training of 



IMPACT Club leaders on 



IMPACT Club model 



 



Organize motivational events 



for IMPACT Club Leaders 



 



Organize Training of 



Trainers event with World 



Vision staff and well 



performing IMPACT Club 



leaders 



Monitoring and evaluation 



activities 



Form IMPACT Clubs 



Support organization of trainings on 



Leadership curriculum for IMPACT 



Club adolescents 



Support the IMPACT clubs to hold 



learning events 



Support IMPACT Clubs to invite guest speakers to meetings to present on the topics of 



Leadership and Active Citizenship 



Support organization of trainings 



on Social Entrepreneurship 



curriculum for IMPACT Club 



adolescents  



Support IMPACT clubs to celebrate 



progress (motivational event) 



Support IMPACT clubs to complete 



evaluation meeting 



Support the IMPACT Clubs to implement 



follow up community projects 



Support organization of initial and follow up 



trainings on Active Citizenship curriculum for 



the adolescents 



Support the IMPACT clubs to implement 



initial one community project each 



Adolescents have increased 



employability capacity 



Adolescents have improved life skills  Adolescents have improved educational outcomes  
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Survey for IMPACT Trainers


PART 1: Knowledge on IMPACT Program and Training Techniques


A. IMPACT Club Trainers Background


 


1. ADP


2. Alaverdi


3. Ijevan  


4. Kapan 


5. Talin  


6. Aparan  


7. Yerevan 









2. Age________________________/please, specify/


3. Gender                1. Male 		2. Female





4. Occupation_________________ /please, specify/





5. Have you completed the IMPACT Club Training of Trainers? 


Yes 			0. No





6. Have you ever been an IMPACT Club Leader?  


1. Yes 			0. No





7. Have you ever been an IMPACT Club Facilitator/ Local Coach? Yes/No


1. Yes 			0. No











B. IMPACT Program Knowledge and Training Techniques





1. The IMPACT program was developed in__


A) Armenia


B) Romania


C) Albania


D) Moldova 


99. D/K





2. The IMPACT program has four core learning objectives, these include__


A) Employability; Project Management; Active Citizenship; Leadership


B) Employability; Entrepreneurship; Active Citizenship; Leadership


C) Employability; Social Entrepreneurship; Active Citizenship; Leadership


D) Employability; Creativity; Active Citizenship; Leadership


99. D/K








3. The IMPACT program considers a competency to be a combination of__


A) Knowledge, skills, abilities, and behaviours


B) Knowledge, skills, values/attitudes, and abilities


C) Knowledge, values/attitudes, and abilities 


D) Knowledge, skill, values/attitudes, and abilities 


99. D/K














4. The transversal competencies cultivated through the IMPACT program are__


A) Technical; Innovation and Creativity; Project Management; Personal and Group Management ; Communication


B) Social Entrepreneurship; Innovation and Creativity; Project Management; Personal and Group Management; Communication


C) Technical; Innovation and Creativity; Project Management; Personal and Group Management; Employability


D) Innovation and Creativity; Project Management; Personal and Group Management; Communication


99. D/K








5. Underpinning the IMPACT Club model are __ values.


A) 6


B) 11


C) 9


D) 8


99. D/K








6. The IMPACT program is a type of ____ education


A) Formal education


B) Rote learning education


C) Non-formal education


D) B and C


99. D/K








7. The stages of the experiential learning cycle include


A) Experiencing; Reflecting; Generalising; Applying


B) Experiencing; Theorising; Generalising; Applying


C) Experiencing; Reflecting; Theorising; Generalising; Applying


D) Experiencing; Reflecting; Generalising; Pragmatising; Applying


99. D/K








8. At what stage of the experiential learning cycle does debriefing happen?


A) Experiencing and Reflecting


B) Experiencing, Reflecting and Generalising


C) Reflecting, Theorising and Applying


D) Reflecting, Generalising and Applying


99. D/K








9. What is an example of a reflective question?


A) What did you learn?


B) What are some other situations when you will need to use the skills you learned today? 


C) What did you observe? 


D) What advice would you give to someone who wants to… ?


99. D/K





10. What are the dominant learning styles?


A) Activist, Reflector, Pragmatist 


B) Generalist, Theorist, Activist	


C) Theorist, Activist, Generalist, Pragmatist


D) Activist; Reflector; Theorist; Pragmatist


99. D/K








11. A learner who is a pragmatist likes to__


A) Likes to apply ideas and theories in practice, plans the next steps. Enthusiastically gathers and assimilates new ideas.


B) Absorb themselves fully in new experiences.  “Jumps in the deep end” approach to learning and is looking for experience.


C) Likes to stand back and view their experience from different perspectives - tends to adopt a low profile in discussions.


D) Integrates observations into theories models and organised systems. Analyses experiences to find out underlying principles.


99. D/K





12. The purpose of the mandatory topics in the IMPACT Club curriculum is:


A) To help guide Club the ‘forming and storming’ stages of group formation.


B) To provide IMPACT Club members with the basic understanding of what an IMPACT Club is and how it works. 


C)To teach IMPACT Club members about community service learning is.


D) All of the above


99. D/K





13. What is a community service-learning project?


A) It is a project undertaken by IMPACT Club members that addresses a need or opportunity in the community that applies principles learn in Club meetings.


B) It is a way for IMPACT Club members to learn through hands-on experience.


C) It is an opportunity for IMPACT Club members to engage in a meaningful with their community and drive change as young people.


D) All of the above


99. D/K








14. What is the difference between a community service-learning project and a community service-learning project with a social enterprise focus?


A) IMPACT Club members start a business to earn money


B) IMPACT Club members apply business principles to projects that meet a community need


C) IMPACT Club members undertake projects that advocate to change the business environment


D) IMPACT Club members undertake community projects that help business owners


99. D/K








15. Who chooses what the community service-learning project should be?


A) IMPACT Club Coaches/Facilitators


B) IMPACT Club Leaders


C) IMPACT Club Members


D) B and C


99. D/K








16. How many community service-learning projects should an IMPACT Clubs undertake each year?


A) 3-4 


B) 1-2


C) 6


D) 4


99. D/K








	


17. How often do should IMPACT Clubs hold evaluation meetings?


A) Once a month


B) After every community service-learning project


C) Every three months


D) After the school year has finished


99. D/K





18. The purpose of evaluation meetings are:


A) For IMPACT Club members to understand what they have learnt over the past months, what competencies they have developed through participating in both the Club meetings and projects, and set learning goals for the future.  


B) For IMPACT Club members to debrief after completing their community service learning project.


C) For IMPACT Club members to evaluate if they are a success.


D)   A and B.








19. What is the minimum number of times an IMPACT Club should meet according to the quality standards?


A) Once a month


B) It is okay not to meet some months


C) Twice a month


D) Every week of the month


99. D/K











20. What is the minimum and maximum number of young people that should be an IMPACT Club should meet according to the quality standards?


A) 10 - 25


B) 5 - 15


C) 10 - 30 


D) 10- 20 


99. D/K








21. Why is it important for there to be between 10-25 members in a Club?


A) –Because this number of members improves group dynamics and performance


B) –Because more than 25 members dilutes can dilute the learning experience for individuals.


C) Because it can be challenging for each member to have equal involvement or to carry the workload if there is too many, or not enough members. 


D) All of the above. 


99. D/K














22. The key factors to having a participatory approach to learning include:


A) Doing; Sharing; Feedback


B) Doing; Feedback; Instruction


C) Doing; Sharing; Instruction; Responsibility for Learning


D) Doing; Feedback; Sharing; Responsibility for Learning


99. D/K








23. The training development process has four key stages, these include:


A) Needs Analysis; Development/Design; Implementation/Delivery; Reflecting


B) Needs Analysis; Development/Design; Implementation/ Delivery; Follow-up


C) Needs Analysis; Development/Design; Doing; Reflecting


D) Needs Analysis; Development/Design; Doing; Follow-up


99. D/K








24. Team building games, icebreakers and energisers are a way of:


A) Practicing and improving skills


B) Improving group dynamics


C) Building knowledge and information on a subject


D) All of the above


99. D/K








25. The most effective technique for a trainer to have participants improve and practice skills is:


A) Brainstorming and presentations


B) Team building games and energisers


C) Case studies and simulations


D) All of the above


99. D/K












PART 2:  IMPACT Trainers Confidence


Please show how much you agree or disagree with each statement


(Please, use the following scale, where 5=Strongly Agree; 4=Agree; 3=Neither Agree, nor disagree; 2=Mostly Disagree; 1= Strongly Disagree





1. I feel ____prepared to deliver the 6-day IMPACT Club Leaders Training





			Totally prepared


			Somewhat prepared


			Neither prepared, nor unprepared


			Somewhat Unprepared


			Totally  unprepared





			5


			4


			3


			2


			1











2. I believe that my co-trainer is ______ prepared to deliver the 6 day IMPACT Club Leaders Training


			Totally prepared


			Somewhat prepared


			Neither prepared, nor unprepared


			Somewhat Unprepared


			Totally  unprepared





			5


			4


			3


			2


			1














3. I feel ____supported by my co-trainer.


			Totally supported 


			Somewhat supported 


			Neither supported, nor unsupported t


			Somewhat unsupported 


			Totally  unsupported 





			5


			4


			3


			2


			1














4. I am ______confident that myself and my co-trainer work well together throughout the training.


			Totally confident


			Somewhat confident


			Neither confident, nor unconfident


			Somewhat unconfident


			Totally  unconfident





			5


			4


			3


			2


			1














5. I am ______comfortable standing in front of my peers and delivering training


			Totally comfortable 


			Somewhat comfortable 


			Neither comfortable, nor uncomfortable t


			Somewhat uncomfortable 


			Totally  uncomfortable 





			5


			4


			3


			2


			1











			


			


			


			


			











6. I feel ____confident in my ability to facilitate discussion and ask relevant debriefing questions


			Totally confident


			Somewhat confident


			Neither confident, nor unconfident


			Somewhat unconfident


			Totally  unconfident





			5


			4


			3


			2


			1

















			


			


			


			


			
































Survey for IMPACT Trainers




 




PART 1: Knowledge on IMPACT Program and Training Techniques




 




A.




 




IMPACT Club Trainers Background




 




 




 




1.




 




ADP




 




2.




 




Alaverdi




 




3.




 




Ijevan  




 




4.




 




Kapan 




 




5.




 




Talin  




 




6.




 




Aparan  




 




7.




 




Yerevan




 




 




 




 




 




2.




 




Age




________________________/please, specify/




 




3.




 




Gender




                




1. Male 




 




 




2. Female




 




 




4.




 




Occupation




_________________ /please, specify/




 




 




5.




 




Have you completed the IMPACT Club Training of Trainers? 




 




Yes 




 




 




 




0. No




 




 




6.




 




Have you ever been an IMPACT Club Leader?  




 




1.




 




Yes 




 




 




 




0. No




 




 




7.




 




Have you ever been an IMPACT Club Facilitator/ Local Coach? Yes/No




 




1.




 




Yes 




 




 




 




0. No




 




 




 




 




B.




 




IMPACT Program Knowledge and Training Techniques




 




 




1.




 




The IMPACT program was developed in__




 




A) Armenia




 




B) Romania




 




C) Albania




 




D) Moldova 




 




99. D/K




 




 




2.




 




The IMPACT program has four core learning objectives, these include__




 




A) Employability; Project Ma




nagement; Active Citizenship; Leadership




 




B) Employability; Entrepreneurship; Active Citizenship; Leadership




 




C) Employability; Social Entrepreneurship; Active Citizenship; Leadership




 




D) Employability; Creativity; Active Citizenship; Leadership




 




99. D/K




 




 




 




3.




 




The




 




IMPACT program considers a competency to be a combination of__




 




A) Knowledge, skills, abilities, and behaviours




 




B) Knowledge, skills, values/attitudes, and abilities




 




C) Knowledge, values/attitudes, and abilities 




 




D) Knowledge, skill, values/attitudes, and 




abilities 




 




99. D/K




 








Survey for IMPACT Trainers   PART 1: Knowledge on IMPACT Program and Training Techniques   A.   IMPACT Club Trainers Background       1.   ADP   2.   Alaverdi   3.   Ijevan     4.   Kapan    5.   Talin     6.   Aparan     7.   Yerevan           2.   Age ________________________/please, specify/   3.   Gender                  1. Male      2. Female     4.   Occupation _________________ /please, specify/     5.   Have you completed the IMPACT Club Training of Trainers?    Yes        0. No     6.   Have you ever been an IMPACT Club Leader?     1.   Yes        0. No     7.   Have you ever been an IMPACT Club Facilitator/ Local Coach? Yes/No   1.   Yes        0. No         B.   IMPACT Program Knowledge and Training Techniques     1.   The IMPACT program was developed in__   A) Armenia   B) Romania   C) Albania   D) Moldova    99. D/K     2.   The IMPACT program has four core learning objectives, these include__   A) Employability; Project Ma nagement; Active Citizenship; Leadership   B) Employability; Entrepreneurship; Active Citizenship; Leadership   C) Employability; Social Entrepreneurship; Active Citizenship; Leadership   D) Employability; Creativity; Active Citizenship; Leadership   99. D/K       3.   The   IMPACT program considers a competency to be a combination of__   A) Knowledge, skills, abilities, and behaviours   B) Knowledge, skills, values/attitudes, and abilities   C) Knowledge, values/attitudes, and abilities    D) Knowledge, skill, values/attitudes, and  abilities    99. D/K  
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Observation of IMPACT Trainers Facilitation Skills


Please show how much you agree or disagree with each statement


Strongly Agree/ Mostly Agree/ Neither agree, nor disagree/ Mostly Disagree/ Strongly Disagree





Name of the Facilitator________________________________________________________________





Name of the co-facilitator______________________________________________________________ 





Date______________________________








			


			5 Strongly agree 


			4


			3


			2


			1.Strongly disagree 





			1. The IMPACT Club training had a positive and productive atmosphere – participants were present, paying attention and participating in activities/discussion.


			5


			4


			3


			2


			1





			2. (Possible concerns to watch for: extreme tardiness, lack of willingness to join in activities, lack of discussion)


			5


			4


			3


			2


			1





			3. The IMPACT Club training participants appeared interested and motivated to participate (Possible concerns to watch for:  boredom, repetition of old activities, disengagement, complaining)


			5


			4


			3


			2


			1





			4. The IMPACT Club trainers were neatly presented (appropriate attire).


			5


			4


			3


			2


			1





			5. The IMPACT Club trainers had positive and receptive body-language.


			5


			4


			3


			2


			1





			6. (Possible concerns to watch for: crossed arms, standing still the entire session, looking stiff and uncomfortable, not providing eye contact to participants, looking distracted)


			5


			4


			3


			2


			1





			7. The IMPACT Club trainers respected each other (observe listening, body language, assisting in facilitation) and worked well to support each other. 


			5


			4


			3


			2


			1





			8. The IMPACT Club trainers were on-time and prepared to start each session.


			5


			4


			3


			2


			1





			9. The IMPACT Club trainers had flip-charts, handouts and other learning tools prepared before each session.


			5


			4


			3


			2


			1





			10. The IMPACT Club trainers used high quality visual aids in the room (colourful, informative, and relevant). 


			5


			4


			3


			2


			1





			11. The IMPACT Club trainers used high quality flipcharts (large, clear writing and bold colours which can be seen from across the room). 


			5


			4


			3


			2


			1





			12. The IMPACT Club trainers ensured that participants were on-time and respected the agreed training schedule.


			5


			4


			3


			2


			1





			13. The IMPACT Club trainers facilitated sessions well – they were aware of both the intended learning outcomes, the participants learning needs as well as group dynamics. 


			5


			4


			3


			2


			1





			14. (Possible concerns to watch for: lack of application of lessons learned, trying to “force” members to learn certain things, trying to make every experience “deep” or meaningful even when the participants didn’t find it to be so, or not letting any experience be “deep” or meaningful even when the participants found it to be.)


			5


			4


			3


			2


			1





			15. The IMPACT Club trainers facilitated debriefs well for appropriate activities (making it through the entire experiential learning cycle and asking appropriate questions for each stage of the cycle).


			5


			4


			3


			2


			1





			16. (Possible concerns to watch for: lack of application of lessons learned, trying to “force” members to learn certain things, trying to make every experience “deep” or meaningful even when the participants didn’t find it to be so, or not letting any experience be “deep” or meaningful even when the participants found it to be.)


			5


			4


			3


			2


			1





			17. The activities used by IMPACT Club trainers could engage all types of learners (active, reflective, pragmatic, theoretical)?


			5


			4


			3


			2


			1





			18. (Possible concerns to watch for:  emphasis on one type of method, lack of diversity in activities)


			5


			4


			3


			2


			1





			19. The IMPACT Club trainers mostly used (70%) experiential activities to convey information/ engage participants.


			5


			4


			3


			2


			1





			20. The IMPACT Club trainers effectively managed and monitored group dynamics (able to bring quiet people into the conversation, make everyone feel heard, manage disputes or negative personalities).


			5


			4


			3


			2


			1





			21. The IMPACT Club trainers conducted a needs assessment and were able to manage and monitor both individual and group learning needs.


			5


			4


			3


			2


			1





			22. The IMPACT Club trainers effectively adapted the training to meet learning objectives. 


			5


			4


			3


			2


			1





			23. The IMPACT Club trainers demonstrated that they were listening to participants (nodding head, eye contact, taking notes, re-stating what they have said and providing feedback).


			5


			4


			3


			2


			1





			24. The IMPACT Club trainers ensured that feedback was not specific and not personal (not negative towards participant) and constructive (not detrimental to participants confidence or self-esteem).


			5


			4


			3


			2


			1





			25. The IMPACT Club trainers deferred judgement when participants were providing comments (e.g. trainers did not interrupt participants sharing their opinion by providing counter arguments and always allowed participant to finish their points).


			5


			4


			3


			2


			1





			26. The IMPACT Club trainers provided honest and respectful feedback to participants.


			5


			4


			3


			2


			1





			27. The IMPACT Club trainers provided opportunities for participants to transfer knowledge/ think how it could be apply knowledge and skills to their IMPACT Club. 


			5


			4


			3


			2


			1





			28. The IMPACT Club trainers delivered the important, relevant, correct content on the IMPACT Club model.


			5


			4


			3


			2


			1





			29. The IMPACT Club trainers delivered key learning objectives for the IMPACT Club Leaders Training.  


			5


			4


			3


			2


			1














Observation of IMPACT Trainers Facilitation Skills




 




Please show how much you agree or disagree with each statement




 




Strongly Agree/ 




Mostly 




Agree/ Neither agree, nor disagree




/ Mostly Disagree/ Strongly Disagree




 




 




Name of the 




Facilitator________________________________________________________________




 




 




Name of the co




-




facilitator______________________________________________________________ 




 




 




Date______________________________




 




 




 




 




5 Strongly 




agree 




 




4




 




3




 




2




 




1.Strongly 




disagree 




 




1.




 




The 




IMPACT Club training had a 




positive and productive 




atmosphere 




–




 




participants were 




present, paying attention and 




participating in 




activities/discussion.




 




5




 




4




 




3




 




2




 




1




 




2.




 




(




Possible concerns to watch for: 




extreme tardiness, lack of 




willingness to join in activities




, lack 




of discussion)




 




5




 




4




 




3




 




2




 




1




 




3.




 




The IMPACT Club training 




participants appeared interested 




and motivated to participate 




(




Possible concerns to watch for:  




boredom, repetition of old 




activities, disengagement, 




complaining)




 




5




 




4




 




3




 




2




 




1




 




4.




 




The IMPACT Club trainers




 




were 




neatly presented (appropriate 




attire).




 




5




 




4




 




3




 




2




 




1




 




5.




 




The IMPACT Club trainers had 




positive and receptive body




-




language.




 




5




 




4




 




3




 




2




 




1




 




6.




 




(




Possible concerns to watch for: 




crossed arms, standing still the 




entire session, looking stiff and 




uncomfortable, not 




providing eye 




contact to participants, looking 




distracted)




 




5




 




4




 




3




 




2




 




1




 




7.




 




The IMPACT Club trainers 




respected each other (observe 




listening, body language, assisting 




in facilitation) and worked well to 




support each other. 




 




5




 




4




 




3




 




2




 




1




 




8.




 




The IMPACT Club trainers we




re on




-




time and prepared to start each 




session.




 




5




 




4




 




3




 




2




 




1




 




9.




 




The IMPACT Club trainers had flip




-




5




 




4




 




3




 




2




 




1




 








Observation of IMPACT Trainers Facilitation Skills   Please show how much you agree or disagree with each statement   Strongly Agree/  Mostly  Agree/ Neither agree, nor disagree / Mostly Disagree/ Strongly Disagree     Name of the  Facilitator________________________________________________________________     Name of the co - facilitator______________________________________________________________      Date______________________________      



 5 Strongly  agree   4  3  2  1.Strongly  disagree   



1.   The  IMPACT Club training had a  positive and productive  atmosphere  –   participants were  present, paying attention and  participating in  activities/discussion.  5  4  3  2  1  



2.   ( Possible concerns to watch for:  extreme tardiness, lack of  willingness to join in activities , lack  of discussion)  5  4  3  2  1  



3.   The IMPACT Club training  participants appeared interested  and motivated to participate  ( Possible concerns to watch for:   boredom, repetition of old  activities, disengagement,  complaining)  5  4  3  2  1  



4.   The IMPACT Club trainers   were  neatly presented (appropriate  attire).  5  4  3  2  1  



5.   The IMPACT Club trainers had  positive and receptive body - language.  5  4  3  2  1  



6.   ( Possible concerns to watch for:  crossed arms, standing still the  entire session, looking stiff and  uncomfortable, not  providing eye  contact to participants, looking  distracted)  5  4  3  2  1  



7.   The IMPACT Club trainers  respected each other (observe  listening, body language, assisting  in facilitation) and worked well to  support each other.   5  4  3  2  1  



8.   The IMPACT Club trainers we re on - time and prepared to start each  session.  5  4  3  2  1  



9.   The IMPACT Club trainers had flip -5  4  3  2  1  
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IMPACT Club Leaders Training Participants Evaluation of Trainers





With this questionnaire we ask for YOUR honest, open and complete opinion. Only with a sincere feedback from your part we could change, improve, develop our trainings programs and of course ourselves. 





			


			December 2013





			1.   How useful was this training for you?


not useful at all  1		2		3		4		5 very useful                     





Arguments?








			


2. Do you think this training course reached its general objectives?


· Participants will be able to describe the IMPACT Model structure


· Participants will be able to facilitate  IMPACT meetings according to the curriculum


· Participants will be able to lead an IMPACT club


· Participants will be able to evaluate the performances in an IMPACT club





Not at all                  1       2      3        4       5          Completely





Arguments:




















			


3. How would you rate on a scale from 1 to 5 the next aspects of the training?





Working methods (methodology):                                                            1         2         3         4       5


1 not efficient /5 very good


Arguments:











The structure of the training (the flow of the sessions):                 1          2       3          4       5


1 not efficient/5 very good


Arguments:














The materials used:                                                                                         1         2       3            4        5


1 not good at all/ 5 very good 


Arguments:























			4. How much this training course fulfilled your expectations?





Not at all      	1		2		3		4		5	totally


Please give details:


























			5. What were for you the strong points of the training course and why?




















			


6. What do you think should be improved into this training course?




















			7.How do you evaluate the trainers’ work?





Facilitator 1- INSERT NAME


Process        1   2   3   4    5


Content       1    2   3   4    5


Attitude      1    2   3    4    5





Strong points/suggestions:








Facilitator 2- INSERT NAME


Process        1   2   3   4    5


Content       1    2   3   4    5


Attitude      1    2   3    4    5





Strong points/suggestions:
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Survey for IMPACT Leaders


PART 1: IMPACT Club Leader’s Social-Demographic and Socio-Economic Status



1. Name of the ADP



1. Stepanavan 



2. Alaverdi 



3. Ijevan 



4. Kapan



5. Talin



6. Aparan


7. Yerevan



8. Other___________/please, specify/



2. Name of the community  ______________________________


3. Gender 



1. Female 



2. Male 



4. Age _________________/please, specify/



5. What is the highest level of education  you have completed



1. Primary



2. Secondary



3. Vocational



4. Incomplete higher



5. Higher



6. Post-graduate



7. Other_______________________/please, specify/



6. Marital Status 



1. Married



2. Not Married



3. Divorced 



4. Other ________________________/ please, specify /



7. How many children under 18 you have ________________ /please, specify /



8. In the last month, have you gone more than one day when you were too sick or too tired to participate in daily activities?



0 NO



1 Yes



99. Don’t know   



9. How often does it happen that you are too sick or too tired to participate in daily activities?  Would you say…?



1. Once in a while              



2. At least once a week  



99. Don’t know 



10. Do you have someone in your life to help with daily chores if you were sick?



0. NO                                          



1. YES                                               



99. Don’t know 


11. Taking all things together, on a scale of 1 to 10, how satisfied are you with your life as a whole nowadays?  ____________________ (1=Extremely dissatisfied; 10=Extremely satisfied)



12. What is the main source of income for your household? /multiple choice/


1. Horticulture                                                                           



2. Livestock/stock breeding                                                     



3. Social Pension   



4. State Benefits/Allowances                                                  



5. Income from Abroad                                                            



6. Business                                                                   



7. Work for wages (Fixed Salary) 



8. Other_____________________/please, specify/



13. In the last 12 months have you or any member of your household made any arrangements to borrow money?     



0. NO                                             



1. YES           


14.  Current occupation 


1. Working full time


2. Working part-time


3. Unemployed or laid off


4. Looking for work


5. Keeping house or raising children full-time


6. Retired


7. Student


8. Other________________________


15. Do you have experience of working with children/youth? 



1. Yes 


2. No


16. Do you have working experience in civil society sector?  


1. Yes 


2. No


17. Do you have experience in volunteering activities? 


1. Yes 


2. No


18. To what extent does your family give importance to volunteering? They think that it is… 



			Very important


			Important


			Neither important, nor not important


			Mostly not important


			Not important at all 





			5


			4


			3


			2


			1








19. To what extent doe your friends/colleagues give importance to volunteering? They think that it is… 



			Very important


			Important


			Neither important, nor not important


			Mostly not important


			Not important at all 





			5


			4


			3


			2


			1








20. What are your plans for nearest  future 


1. You want to move to another city to work/study



2. You want  to migrate to another country to work/study


3. You want to stay in your community 


99. Don’t know 



21.  What is your motivation to get involved in IMPACT now? ?


__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________



22. What might hinder your participation in the project in future?


__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


23. At what extent you feel confident that you will stay in the project for the coming 2 years? 


			Absolutely confident 


			More confident than not confident 


			Neither, nor 


			More not confident than confident


			Absolutely not confident  





			5


			4


			3


			2


			1








24. How did you learnt about the project



__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________



PART 2: Knowledge on IMPACT Program and Leading IMPACT Clubs



1. The IMPACT program was developed in__



A) Armenia



B) Romania



C) Albania



D) Moldova 


99. D/K


2. The IMPACT program has four core learning objectives, these include__



A) Employability; Project Management; Active Citizenship; Leadership


B) Employability; Entrepreneurship; Active Citizenship; Leadership


C) Employability; Social Entrepreneurship; Active Citizenship; Leadership


D) Employability; Creativity; Active Citizenship; Leadership


99. D/K



3. The IMPACT program considers a competency to be a combination of__


A) Knowledge, skills, abilities, and behaviours


B) Knowledge, skills, values/attitudes, and abilities


C) Knowledge, values/attitudes, and abilities 


D) Knowledge, skill, values/attitudes, and abilities 



99. D/K


4. The transversal competencies cultivated through the IMPACT program are__



A) Technical; Innovation and Creativity; Project Management; Personal and Group Management ; Communication


B) Social Entrepreneurship; Innovation and Creativity; Project Management; Personal and Group Management; Communication


C) Technical; Innovation and Creativity; Project Management; Personal and Group Management; Employability


D) Innovation and Creativity; Project Management; Personal and Group Management; Communication


99. D/K


5. The stages of the experiential learning cycle include



A) Experiencing; Reflecting; Generalising; Applying



B) Experiencing; Theorising; Generalising; Applying



C) Experiencing; Reflecting; Theorising; Generalising; Applying



D) Experiencing; Reflecting; Generalising; Pragmatising; Applying



99. D/K


6. What is an example of a reflective question?



A) What did you learn?



B) What are some other situations when you will need to use the skills you learned today? 



C) What did you observe? 



D) What advice would you give to someone who wants to… ?


99. D/K


7. What are the dominant learning styles?



A) Activist, Reflector, Pragmatist 


B) Generalist, Theorist, Activist



C) Theorist, Activist, Generalist, Pragmatist


D) Activist; Reflector; Theorist; Pragmatist


99. D/K


8. A learner who is a pragmatist likes to__



A) Likes to apply ideas and theories in practice, plans the next steps. Enthusiastically gathers and assimilates new ideas.



B) Absorb themselves fully in new experiences.  “Jumps in the deep end” approach to learning and is looking for experience.



C) Likes to stand back and view their experience from different perspectives - tends to adopt a low profile in discussions.



D) Integrates observations into theories models and organised systems. Analyses experiences to find out underlying principles.


99. D/K


9. The purpose of the mandatory topics in the IMPACT Club curriculum is:


A) To help guide Club the ‘forming and storming’ stages of group formation.B) To provide IMPACT Club members with the basic understanding of what an IMPACT Club is and how it works. 


C)To teach IMPACT Club members about community service learning is.


D) All of the above


99. D/K


10. What is a community service-learning project?



A) It is a project undertaken by IMPACT Club members that addresses a need or opportunity in the community that applies principles learn in Club meetings.


B) It is a way for IMPACT Club members to learn through hands-on experience.


C) It is an opportunity for IMPACT Club members to engage in a meaningful way with their community and drive change as young people.


D) All of the above


99. D/K


11. What is the difference between a community service-learning project and a community service-learning project with a social enterprise focus?



A) IMPACT Club members start a business to earn money


B) IMPACT Club members apply business principles to projects that meet a community need


C) IMPACT Club members undertake projects that advocate to change the business environment


D) IMPACT Club members undertake community projects that help business owners


99. D/K


12. The purpose of evaluation meetings are:


A) For IMPACT Club members to understand what they have learnt over the past months, what competencies they have developed through participating in both the Club meetings and projects, and set learning goals for the future.  


B) For IMPACT Club members to debrief after completeing their community service learning project.


C) For IMPACT Club members to evaluate if they are a success.


D)   B and D.


99. D/K


13. Why is it important for there to be between 10-25 members in a Club?



A) –Because this number of members improves group dynamics and performance


B) –Because more than 25 members dilutes can dilute the learning experience for individuals.


C) Because it can be challenging for each member to have equal involvement or to carry the workload if there is too many, or not enough members. 


D) All of the above. 



99. D/K


PART 3:  IMPACT Club Leader’s Confidence


Please note that these questions are seeking to look at how you feel at this point in time. We understand with additional training, support and experience your current emotions will change.



Please show how much you agree or disagree with each statement



Strongly Agree/ Mainly Agree/ Neither Agree, nor disagree/ Mostly Disagree/ Strongly Disagree



1. Based on this training, I feel prepared to open an IMPACT Club


			Totally prepared


			Somewhat prepared


			Neither prepared, nor unprepared


			Somewhat Unprepared


			Totally  unprepared





			5


			4


			3


			2


			1








2. With support and coaching I feel confident that I can  facilitate an IMPACT Club Club in my community.


			Totally confident


			Somewhat confident


			Neither confident, nor unconfident


			Somewhat unconfident


			Totally  unconfident





			5


			4


			3


			2


			1








			


			


			


			


			








3. I feel comfortable to use the IMPACT Club curriculum and learning tools with my IMPACT Club. 


			Totally comfortable 


			Somewhat comfortable 


			Neither comfortable, nor uncomfortable t


			Somewhat uncomfortable 


			Totally  uncomfortable 





			5


			4


			3


			2


			1








4. I believe that my co-Leader is  prepared to open an IMPACT Club.


			Totally prepared


			Somewhat prepared


			Neither prepared, nor unprepared


			Somewhat Unprepared


			Totally  unprepared





			5


			4


			3


			2


			1








5. I am  confident that that my co-Leader has the knowledge, skills and confidence to open an IMPACT Club.


			Totally prepared


			Somewhat prepared


			Neither prepared, nor unprepared


			Somewhat Unprepared


			Totally  unprepared





			5


			4


			3


			2


			1








6. I feel  supported by my co-Leader.



			Totally supported 


			Somewhat supported 


			Neither supported, nor unsupported t


			Somewhat unsupported 


			Totally  unsupported 





			5


			4


			3


			2


			1
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Observation of IMPACT Leaders Skills


Name of the Leader_____________________________


Name of the co-leader___________________________





Date_______________________





1. The IMPACT Club had a positive atmosphere – participants were present, paying attention and participating in activities/discussion.


Possible concerns to watch for: extreme tardiness, lack of willingness to join in activities, lack of discussion)


			Strongly Agree


			Mainly Agree


			Neither, nor


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1














2. The IMPACT Club members appeared interested and motivated to participate (Possible concerns to watch for:  boredom, repetition of old activities, disengagement, complaining)


			Strongly Agree


			Mainly Agree


			Neither, nor


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











3. The IMPACT Club Leaders had positive and receptive body-language.


(Possible concerns to watch for: crossed arms, standing still the entire session, looking stiff and uncomfortable, not providing eye contact to participants, looking distracted)


			Strongly Agree


			Mainly Agree


			Neither, nor


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











4. The IMPACT Club Leaders respected each other (observe listening, body language, assisting in facilitation) and worked well to support each other. 


			Strongly Agree


			Mainly Agree


			Neither, nor


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











5. The IMPACT Club Leaders were on-time and prepared to start each session.


			Strongly Agree


			Mainly Agree


			Neither, nor


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











6. The IMPACT Club Leaders understood how to use and follow the IMPACT Club curriculum and manual.


			Strongly Agree


			Mainly Agree


			Neither, nor


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











7. The IMPACT Club Leaders had flip-charts, handouts and other learning tools prepared before each session.


			Strongly Agree


			Mainly Agree


			Neither, nor


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











8. The IMPACT Club Leaders used high quality visual aids in the room (colourful, informative, and relevant). 


			Strongly Agree


			Mainly Agree


			Neither, nor


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











9. The IMPACT Club Leaders facilitated sessions well – they were aware of both the intended learning outcomes, the participants learning needs as well as group dynamics. 


(Possible concerns to watch for: lack of application of lessons learned, trying to “force” members to learn certain things, trying to make every experience “deep” or meaningful even when the participants didn’t find it to be so, or not letting any experience be “deep” or meaningful even when the members found it to be.)


			Strongly Agree


			Mainly Agree


			Neither, nor


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











10. The IMPACT Club Leaders facilitated debriefs well for appropriate activities (making it through the entire experiential learning cycle and asking appropriate questions for each stage of the cycle).


(Possible concerns to watch for: lack of application of lessons learned, trying to “force” members to learn certain things, trying to make every experience “deep” or meaningful even when the participants didn’t find it to be so, or not letting any experience be “deep” or meaningful even when the participants found it to be.)


			Strongly Agree


			Mainly Agree


			Neither, nor


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











11. The activities used by IMPACT Club Leaders could engage all types of learners (active, reflective, pragmatic, theoretical)?


(Possible concerns to watch for:  emphasis on one type of method, lack of diversity in activities)





			Strongly Agree


			Mainly Agree


			Neither, nor


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1














12. The IMPACT Club Leaders effectively managed and monitored group dynamics (able to bring quiet people into the conversation, make everyone feel heard, manage disputes or negative personalities).


			Strongly Agree


			Mainly Agree


			Neither, nor


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











13. The IMPACT Club Leaders demonstrated that they were listening to members (nodding head, eye contact, taking notes, re-stating what they have said and providing feedback).


			Strongly Agree


			Mainly Agree


			Neither, nor


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1














14. The IMPACT Club Leaders ensured that feedback was not specific and not personal (not negative towards members) and constructive (not detrimental to members confidence or self-esteem).


			Strongly Agree


			Mainly Agree


			Neither, nor


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











15. The IMPACT Club Leaders deferred judgement when participants were providing comments (e.g. trainers did not interrupt participants sharing their opinion by providing counter arguments and always allowed participant to finish their points).


			Strongly Agree


			Mainly Agree


			Neither, nor


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











16. The IMPACT Club Leaders provided opportunities for members to o transfer knowledge/ think how it could be apply knowledge and skills to their own lives or the group’s community service learning project.


			Strongly Agree


			Mainly Agree


			Neither, nor


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1
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PART 5: IMPACT Club Members Evaluation of Leaders





Please show how much you agree or disagree with each statement


Likert scale: Strongly Agree/ Agree/ Mostly Agree/ Mostly Disagree/ Strongly Disagree





1. I understand what an IMPACT Club is.


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1














2. My IMPACT Club Leader has explained what IMPACT is and why it is important to be involved.


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











2. I am happy when I come to my IMPACT Club meetings.


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1














3. I feel safe in my IMPACT Club.


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











4. My IMPACT Club Leaders respect me.


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1














5. The other kids in my IMPACT Club respect me.


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











6. I feel confident when asking my IMPACT Club Leaders questions.


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











7. I don’t worry about asking silly things to my IMPACT Club Leaders or Club.


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1























8. My IMPACT Club Leaders holds meetings a few times a month.


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











9. My IMPACT Club Leaders listen to my opinion.


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











10. I feel heard when I am in my IMPACT Club.


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











11. We use games and stories to learn about different topics in our IMPACT Club meetings.


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











12. My IMPACT Club Leader uses different approaches to teaching us new things (games, stories etc.)


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











13. Being part of IMPACT has taught me a lot.


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











14. My IMPACT Club Leaders ask questions to help us think about what we are learning from different activities.


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











15. Games and stories can teach me new values and skills that I can apply to my life.


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











16. I feel like I learn new things when I go to IMPACT Club meetings.


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1























17. My IMPACT Club Leader helps us to work on community projects every week.





			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1











18. From participating in IMPACT Club community projects I learn new information and skills.





			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree





			5


			4


			3


			2


			1
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			1. Community


			_______________________________/please, specify/





			2. Name/# of school 


			_______________________________/ please, specify/





			3. Type of school 


			1. Secondary         2. High                3. Other___________





			4. Grade


			1. 7


2. 8


3. 9


4. 10


5. 11


6. 12





			5. Age


			________________________________/ please, specify/





			6. Gender 


			1. Male                     2. Female





			7. For the last academic year, how often did you in average miss classes (on monthly bases).


						Spring semester 


			Autumn semester 


			Winter Semester 





			1. Less than 3 days


2. 3-5 days


3. more than a week 


			1. Less than 3 days


2. 3-5 days


3. more than a week


			1. Less than 3 days


2. 3-5 days


3. more than a week














			8. If yes, why did you miss school? You can give up to three reasons.


Please give the most important reason first. 





						Why missed school 


			Spring semester 


			Autumn semester


			Winter Semester





			1. Books/shoes/clothes for school were not available


2. Ill-treatment


3. Needed for domestic and/or agricultural work or family business at home 


4. Had to do paid work to earn money(including agricultural work other than for household)


5. School not accessible for seasonal reasons /no heating, etc/


6. Needed to stay home to look after younger children


7. Family member ill/disabled/elderly (including care for this family member)


			























_______/code/


			























_______/code/


			























_______/code/














			8. What is your average academic performance for the current school year  


			1. unsatisfactory 


2. satisfactory 


3. good


4. excellent 





			9. Which are the top two preconditions for your future success, in your opinion and in your parents opinion 


						Your opinion 


			Your parents opinion 





			1. _______________________________





2. _______________________________


			1. _________________________





2. _________________________














			10. How much do you agree or disagree with these statements


						


			5. Strongly Agree


			4.Agree


			3.Neither agree/ nor disagree 


			2.Disagree 


			1.Strongly disagree 





			You like school a lot.


			


			


			


			


			





				





			School is boring.


			


			


			


			


			





			You do poorly at school


			


			


			


			


			





			You don’t really belong at school.


			


			


			


			


			





			Homework is a waste of time.


			


			


			


			


			





			You try hard at school.


			


			


			


			


			





			You usually finish your homework.


			


			


			


			


			





			Getting good grades is very important to you.


			


			


			


			


			





			Sometimes you do extra work to  improve your grades


			


			


			


			


			





			


			


			


			


			


			














			11. How many months have you been part of IMPACT club 





			___________________/if you did not participate, put “0”/





			12. In average how many times have you participated in IMPACT club meetings 





			___________________/if you did not participate, put “0”/





			13. In Average how many times have you participated/initiated  community service leering projects 


			___________________/if you did not participate, put “0”/





			14. Did you know your club members before /multiple choice /


			1. Yes, we are close friends, 


2. Yes, we are classmates, 


3. Yes, we are from the same school, but different grades


4. No





			18. To what extent does your family give importance to  your participation in IMPACT clubs They think that it is… 


			1. Not important at all 


2. Mainly not important 


3. Neither important, nor nit important


4. Mostly important 


5. Absolutely important  





			19. To what extent do your friends/peers give importance to  your participation in IMPACT clubs They think that it is…


			1. Not important at all 


2. Mainly not important 


3. Neither important, nor nit important


4. Mostly important 


5. Absolutely important  




















Please answer by putting a circle around the number that best shows how much you agree or disagree with each sentence below. If you strongly disagree with a sentence, circle a number close to 1. If you strongly agree with a sentence, circle a number close to 7. If you’re not too sure if you agree or disagree, circle a number close to 4. Work quickly, but carefully. There are no right or wrong answers.


			


			Disagree                      Agree


			      Code 





			1. It’s easy for me to talk about my feelings to other people


			1


			2


			3


			4


			5


			6


			7


			EI 1





			2. I often find it hard to see things from someone else’s point of view.


			1


			2


			3


			4


			5


			6


			7


			EI 2





			3. I’m a very motivated person.


			1


			2


			3


			4


			5


			6


			7


			EI 3





			4. I find it hard to control my feelings.


			1


			2


			3


			4


			5


			6


			7


			EI 4





			5. My life is not enjoyable.


			1


			2


			3


			4


			5


			6


			7


			EI 5





			6. I’m good at getting along with my classmates.


			1


			2


			3


			4


			5


			6


			7


			EI 6





			7. I change my mind often.


			1


			2


			3


			4


			5


			6


			7


			EI 7





			8. I find it hard to know exactly what emotion I'm feeling.


			1


			2


			3


			4


			5


			6


			7


			EI 8





			9. I’m comfortable with the way I look.


			1


			2


			3


			4


			5


			6


			7


			EI 9





			10. I find it hard to stand up for my rights.


			1


			2


			3


			4


			5


			6


			7


			EI 10





			11. I can make other people feel better when I want to.


			1


			2


			3


			4


			5


			6


			7


			EI 11





			12. Sometimes, I think my whole life is going to be miserable.


			1


			2


			3


			4


			5


			6


			7


			EI 12





			13. Sometimes, others complain that I treat them badly.


			1


			2


			3


			4


			5


			6


			7


			EI 13





			14. I find it hard to cope when things change in my life.


			1


			2


			3


			4


			5


			6


			7


			EI 14





			15. I’m able to deal with stress.


			1


			2


			3


			4


			5


			6


			7


			EI 15





			16. I don’t know how to show the people close to me that I care about them.


			1


			2


			3


			4


			5


			6


			7


			EI 16





			17. I’m able to “get into someone’s shoes” and feel their emotions.


			1


			2


			3


			4


			5


			6


			7


			EI 17





			18. I find it hard to keep myself motivated.


			1


			2


			3


			4


			5


			6


			7


			EI 18





			19. I can control my anger when I want to.


			1


			2


			3


			4


			5


			6


			7


			EI 19





			20. I’m happy with my life.


			1


			2


			3


			4


			5


			6


			7


			EI 20





			21. I would describe myself as a good negotiator.


			1


			2


			3


			4


			5


			6


			7


			EI 21





			22. Sometimes, I get involved in things I later wish I could get out of.


			1


			2


			3


			4


			5


			6


			7


			EI 22





			23. I pay a lot of attention to my feelings.


			1


			2


			3


			4


			5


			6


			7


			EI 23





			24. I feel good about myself.


			1


			2


			3


			4


			5


			6


			7


			EI 24





			25. I tend to “back down” even if I know I’m right.


			1


			2


			3


			4


			5


			6


			7


			EI 25





			26. I’m unable to change the way other people feel.


			1


			2


			3


			4


			5


			6


			7


			EI 26





			27. I believe that things will work out fine in my life.


			1


			2


			3


			4


			5


			6


			7


			EI 27





			28. Sometimes, I wish I had a better relationship with my parents.


			1


			2


			3


			4


			5


			6


			7


			EI 28





			29. I’m able cope well in new environments.


			1


			2


			3


			4


			5


			6


			7


			EI 29





			30. I try to control my thoughts and not worry too much about things.


			1


			2


			3


			4


			5


			6


			7


			EI 30











 1  Not at all true   2 = Hardly true   3 = Moderately true   4 = Exactly true


			


			1.Not at all true


			2


			3


			4.Exactly true 


			Code





			1. I can always manage to solve difficult problems if I try hard enough.


			1


			2


			3


			4


			SE 1





			2. If someone opposes me, I can find the means and ways to get what I want.


			1


			2


			3


			4


			SE 2





			3. It is easy for me to stick to my aims and accomplish my goals.


			1


			2


			3


			4


			SE 3





			4. I am confident that I could deal efficiently with unexpected events.


			1


			2


			3


			4


			SE 4





			5. Thanks to my resourcefulness, I know how to handle unforeseen situations.


			1


			2


			3


			4


			SE 5





			6. I can solve most problems if I invest the necessary effort.


			1


			2


			3


			4


			SE 6





			7. I can remain calm when facing difficulties because I can rely on my coping abilities.


			1


			2


			3


			4


			SE 7





			8. When I am confronted with a problem, I can usually find several solutions.


			1


			2


			3


			4


			SE 8





			9. If I am in trouble, I can usually think of a solution.


			1


			2


			3


			4


			SE 9





			10. I can usually handle whatever comes my way.


			1


			2


			3


			4


			SE 10














Please respond to the following 8 items. Be honest – there are no right or wrong answers! 


			


			Very much like me  





			Mostly like me  


			Somewhat like me  





			Not much like me  





			Not like me at all





			Code





			1. New ideas and projects sometimes distract me from previous ones


			1


			2


			3


			4


			5


			G1





			2. Setbacks (delays and obstacles) don’t discourage me. I bounce back from disappointments faster than most people.


			5


			4


			3


			2


			1


			G2





			3. I have been obsessed with a certain idea or project for a short time but later lost interest


			1


			2


			3


			4


			5


			G3





			4. I am a hard worker


			5


			4


			3


			2


			1


			G4





			5. I often set a goal but later choose to pursue (follow) a different one.


			1


			2


			3


			4


			5


			G5





			6. I have difficulty maintaining (keeping) my focus on projects that take more than a few months to complete.


			1


			2


			3


			4


			5


			G6





			7. I finish whatever I begin


			5


			4


			3


			2


			1


			G7





			8. I am diligent (hard working and careful).


			5


			4


			3


			2


			1


			G8











Rate the following items using the scale:


4 = Strongly agree; 3 = agree; 2 = neutral; 1 = disagree; 0 = strongly disagree


			


			Strongly agree                                                Strongly disagree 


			Code





			1. In uncertain times, I usually expect the best  


			4


			3


			2


			1


			0


			LO 1





			2. It’s easy for me to relax


			4


			3


			2


			1


			0


			LO 2





			3. If something can go wrong for me, it will be 


			4


			3


			2


			1


			0


			LO 3





			4. I always look on the bright side of the things 


			4


			3


			2


			1


			0


			LO 4





			5. I’m always optimistic about my future


			4


			3


			2


			1


			0


			LO 5





			6. I enjoy my friends a lot 


			4


			3


			2


			1


			0


			LO 6





			7. It’s important for me to keep busy 


			4


			3


			2


			1


			0


			LO 7





			8. I hardly ever expect things to go my way


			4


			3


			2


			1


			0


			LO 8





			9. Things never work out the way I want them to 


			4


			3


			2


			1


			0


			LO 9





			10. I don’t get upset easily


			4


			3


			2


			1


			0


			LO 10





			11. I am believer in the idea that “every cloud has a silver lining”


			4


			3


			2


			1


			0


			LO 11





			12. I really count on good things happening to me


			4


			3


			2


			1


			0


			LO 12











Please show how much you agree or disagree with each statement


4 = Strongly agree; 3 = agree; 2 = neutral; 1 = disagree; 0 = strongly disagree


			


			Strongly agree                Strongly disagree                                            


			Code





			1. You have a certain amount of intelligence, and you can’t really do much to change it.


			5


			4


			3


			2


			1


			GM 1





			2. Your intelligence is something about you that you can’t change very much.


			5


			4


			3


			2


			1


			GM 2





			3. No matter who you are, you can significantly change your intelligence level.


			5


			4


			3


			2


			1


			GM 3





			4. To be honest, you can’t really change how intelligent you are.


			5


			4


			3


			2


			1


			GM 4





			5. You can always substantially change how intelligent you are.


			5


			4


			3


			2


			1


			GM 5





			6. You can learn new things, but you can’t really change your basic intelligence


			5


			4


			3


			2


			1


			GM 6





			7. No matter how much intelligence you have, you can always change it quite a bit.


			5


			4


			3


			2


			1


			GM 7





			8. You can change even your basic intelligence level considerably.


			5


			4


			3


			2


			1


			GM 8





			9. You have a certain amount of talent, and you can’t really do much to change it.


			5


			4


			3


			2


			1


			GM 9





			10. Your talent in an area is something about you that you can’t change very much.


			5


			4


			3


			2


			1


			GM 10





			11. No matter who you are, you can significantly change your level of talent.


			5


			4


			3


			2


			1


			GM 11





			12. To be honest, you can’t really change how much talent you have.


			5


			4


			3


			2


			1


			GM 12





			13. You can always substantially change how much talent you have.


			5


			4


			3


			2


			1


			GM 13





			14. You can learn new things, but you can’t really change your basic level of talent.


			5


			4


			3


			2


			1


			GM 14





			15. No matter how much talent you have, you can always change it quite a bit.


			5


			4


			3


			2


			1


			GM 15





			16. You can change even your basic level of talent considerably.


			5


			4


			3


			2


			1


			GM 16




















At what extent you agree with the following statements? 





			


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree


			Code





			1. What I understand and can explain what it means to be a leader:


			5


			4


			3


			2


			1


			H2- DV 3. 





			2. I can give at least three examples of leaders around the world, and also leaders in my community:


			5


			4


			3


			2


			1


			H2- DV 3. 





			3. I am familiar with techniques leaders can use to motivate people:


			5


			4


			3


			2


			1


			H2- DV 3. 





			4. I am comfortable explaining the different stages of group development and understand the facilitation techniques for each stage:


			5


			4


			3


			2


			1


			H2- DV 3. 





			5. I can identify and explain at least three different types of leading styles.


			5


			4


			3


			2


			1


			H2- DV 3. 





			6. If you were in a leadership position, how effective do you think you would be as a leader? 


			5


			4


			3


			2


			1


			H2- DV 4. 





			7. To what extent do you think your capacities would fit the requirements of a leadership position?


			5


			4


			3


			2


			1


			H2- DV 4. 





			8. To what extent do you think it would be easy for you to succeed in a leadership role? 


			5


			4


			3


			2


			1


			H2- DV 4. 





			9. I have led/facilitated an activity in the classroom or in my school (e.g. game /  team in sport/ project)


			5


			4


			3


			2


			1


			H2- DV 4. 





			10. I have led a project or event in my school or community.


			5


			4


			3


			2


			1


			H2- DV 4. 





			11. I have spoken on behalf of my class/ school/ community at an event in front of other young people and/or adults.


			5


			4


			3


			2


			1


			H2- DV 4. 





			12. I have taken on a leadership role in my school or community (e.g. school council)


			5


			4


			3


			2


			1


			H2- DV 4. 





			13. I have led/facilitated an activity in the classroom or in my school (e.g. game /  team in sport/ project)


			5


			4


			3


			2


			1


			H2- DV 4. 





			14. I have led a project or event in my school or community.


			5


			4


			3


			2


			1


			H2- DV 4. 














			


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree


			Code





			1. I understand and can explain the difference between a social business and a regular business


			5


			4


			3


			2


			1


			H2- DV 7. 





			2. I can list 5 characteristics of successful entrepreneurs:


			5


			4


			3


			2


			1


			H2- DV 7. 





			3. I understand and can explain what a market opportunity is an why it is important:


			5


			4


			3


			2


			1


			H2- DV 7. 





			4. I know what a business plan is and its purpose:


			5


			4


			3


			2


			1


			H2- DV 7. 





			5. I can list at least 4 different financial sources for a business


			5


			4


			3


			2


			1


			H2- DV 7. 





			6. I recognise a good opportunity when I see it 


			5


			4


			3


			2


			1


			H2- DV 7. 





			7. I understand what it takes to start a business project or your own business


			5


			4


			3


			2


			1


			H2- DV 7. 





			8. I feel like I could start successful business or business project if I wanted to


			5


			4


			3


			2


			1


			H2- DV 7. 





			9. If I see an opportunity to join a start-up business in the next few years, I’ll take it 


			5


			4


			3


			2


			1


			H2- DV 7. 





			10. I often think about ideas and ways to start a business 


11. 


12. At least once I will have to take a chance and start my own business


			5


			4


			3


			2


			1


			H2- DV 7. 








H2- DV 7. 








			13. I have started to work with a group of kids in my school or community on a social entrepreneurial project.


			5


			4


			3


			2


			1


			H2- DV 8. 





			14. I can explain what social entrepreneurship is to other people.


			5


			4


			3


			2


			1


			H2- DV 8. 





			15. I can make a business plan and marketing predictions for products made and sold.


			5


			4


			3


			2


			1


			H2- DV 8. 





			16. I was involved in at least one social entrepreneurial project implemented by my club. 


			5


			4


			3


			2


			1


			H2- DV 8. 














			


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree


			Code





			1. I know what a CV is and understand its importance:





			5


			4


			3


			2


			1


			H2- DV 5. 





			2. I am comfortable describing the different steps in a job search:





			5


			4


			3


			2


			1


			H2- DV 5. 





			3. I can explain what a press release is and how it can be used in a communications/marketing campaign:





			5


			4


			3


			2


			1


			H2- DV 5. 





			4. I feel comfortable explaining the different techniques of time-management and why it is important in my life:





			5


			4


			3


			2


			1


			H2- DV 5. 





			5. I know the different ways of decision making and can easily identify decision making factors in the community:





			5


			4


			3


			2


			1


			H2- DV 5. 





			6. I have written a personal learning plan and I try to implement it. 


			5


			4


			3


			2


			1


			H2- DV 6. 





			7. I have and use an e-mail address when communicating with people in my school or community


			5


			4


			3


			2


			1


			H2- DV 6. 





			8. I helped create promotional materials for a  school or community project or event (posters, flyers, ads, slogans, etc.).


			5


			4


			3


			2


			1


			H2- DV 6. 





			9. I have completed my CV 


			5


			4


			3


			2


			1


			H2- DV 6. 





			10. I have written at least one application and/or cover letter in order to participate in an opportunity within or outside of the school. 


			5


			4


			3


			2


			1


			H2- DV 6. 














			


			Strongly Agree


			Agree


			Neither Agree, nor disagree


			Mostly Disagree


			Strongly Disagree


			Code





			


1. I feel comfortable defining what a community is:





			5


			4


			3


			2


			1


			H 2-DV 1; 


H4-DV 1





			2. I can describe what community projects are and know the different steps in designing/implementing/evaluating one:





			5


			4


			3


			2


			1


			H 2-DV 1; 


H4-DV 1





			3. I understand what the concept of advocacy is and can explain the different tools/strategies I can use to deliver an advocacy campaign:





			5


			4


			3


			2


			1


			H 2-DV 1; 


H4-DV 1





			4. I can explain what discrimination is and why it is harmful to people in my school and community:





			5


			4


			3


			2


			1


			H 2-DV 1; 


H4-DV 1





			5. I can identify at least two needs/problems of the community I live in.


			5


			4


			3


			2


			1


			H 2-DV 1; 


H4-DV 2





			6. Create a plan to address the problem


			5


			4


			3


			2


			1


			H 2-DV 1; 


H4-DV 2





			7. Get other people to care about the problem


			5


			4


			3


			2


			1


			H4-DV 2


H4-DV 2





			8. Organise and run a meeting


			5


			4


			3


			2


			1


			H 2-DV 1; 


H4-DV 2





			9. Express your views in front of a group of people


			5


			4


			3


			2


			1


			H 2-DV 1; 


H4-DV 2





			10. Identify individuals or groups who could help you with the problem.


			5


			4


			3


			2


			1


			H 2-DV 1; 


H4-DV 2





			11. Write an opinion letter to a local newspaper.


			5


			4


			3


			2


			1


			H 2-DV 1; 


H4-DV 2





			12. Call someone on the phone that you had never met before to get their help with the problem.


			5


			4


			3


			2


			1


			H 2-DV 1; 


H4-DV 2





			13. Contact an elected official about the problem.


			5


			4


			3


			2


			1


			H 2-DV 1; 


H4-DV 2





			14. Organize a petition





			5


			4


			3


			2


			1


			H 2-DV 1; 


H4-DV 2





			15. I was part of a team that organised an event or project in my school or community from the beginning to the end, in all the stages (thinking of idea, writing down the idea and sharing it,  implementation, and evaluation).


			5


			4


			3


			2


			1


			H 2-DV 2; 


H4-DV 3





			16. I participated in a meeting with local authorities (school principals, media, parents) to gain support for an activity that I want to see in my school or community (e.g. community garden).


			5


			4


			3


			2


			1


			H 2-DV 2; 


H4-DV 3





			17. I initiated various partnerships with other school clubs or institutions (like local government or cultural centres) 


			5


			4


			3


			2


			1


			H 2-DV 2; 


H4-DV 3





			18. I have helped solve a conflict in my school or in my community.


			5


			4


			3


			2


			1


			H 2-DV 2; 


H4-DV 3





			19. I have skills needed to address your community’s/village’s challenges


			5


			4


			3


			2


			1


			H 2-DV 2; 


H4-DV 3

















1.




 




Community




 




_______________________________/please, specify/




 




2.




 




Name/# of school 




 




_______________________________/ please, specify/




 




3.




 




Type of school 




 




1.




 




Secondary         2. High                3. Other___________




 




4.




 




Grade




 




1.




 




7




 




2.




 




8




 




3.




 




9




 




4.




 




10




 




5.




 




11




 




6.




 




12




 




5.




 




Age




 




________________________________/ please, specify/




 




6.




 




Gender 




 




1.




 




Male                     2. Female




 




7.




 




For the last academic 




year, 




how often 




did




 




you




 




in average




 




miss 




classes




 




(on monthly 




bases)




.




 




Spring semester 




 




Autumn semester 




 




Winter Semester 




 




1.




 




Less than 3 days




 




2.




 




3




-




5 days




 




3.




 




more than a 




week 




 




1.




 




Less than 3 days




 




2.




 




3




-




5 days




 




3.




 




more than a 




week




 




1.




 




Less than 3 days




 




2.




 




3




-




5 days




 




3.




 




more than a 




week




 




 




8.




 




If y




e




s, why did y




o




u mi




s




s 




s




c




hool? You can give up 




to three reasons.




 




Please give




 




the m




o




st




 




im




p




ortant reason first. 




 




 




Why missed school 




 




Spring semester 




 




Autumn semester




 




Winter Semester




 




1.




 




Books/shoes/clothes for school 




were not available




 




2.




 




Ill




-




tre




a




tme




n




t




 




3.




 




Nee




d




ed




 




f




or




 




dom




e




s




t




ic




 




and/




o




r




 




agri




c




ultu




r




al




 




w




o




rk




 




o




r




 




family




 




busin




es




s




 




at




 




home




 




 




4.




 




H




ad




 




to




 




d




o




 




paid




 




w




o




r




k




 




to




 




ea




r




n




 




money(incl




ud




ing




 




agric




u




ltural




 




work




 




ot




h




e




r




 




t




h




an




 




for




 




ho




u




sehold)




 




5.




 




Sch




o




ol




 




n




o




t




 




acce




s




s




i




b




le




 




f




o




r




 




s




e




aso




n




al




 




re




a




s




o




n




s




 




/no heating, etc/




 




6.




 




Nee




d




ed




 




to




 




stay




 




home




 




to




 




look




 




after




 




yo




u




n




g




e




r




 




c




h




i




l




d




ren




 




7.




 




Family




 




memb




e




r




 




ill/disabled




/




el




de




r




ly




 




(incl




u




di




n




g




 




ca




r




e




 




for




 




t




h




is




 




family




 




me




mber)




 




 




 




 




 




 




 




 




 




_______/code/




 




 




 




 




 




 




 




 




 




_______/code/




 




 




 




 




 




 




 




 




 




_______/code/




 




 




8.




 




What is your average 




academic 




performance for the 




current school year  




 




1.




 




unsatisfactory 




 




2.




 




satisfactory 




 




3.




 




good




 




4.




 




excellent




 




 




9.




 




Which are the top 




two preconditions for 




your future success, 




in 




your 




opinion and in 




your parents 




opinion 




 




Your opinion 




 




Your parents opinion 




 




1.




 




_______________________________




 




 




2.




 




_______________________________




 




1.




 




_________________________




 




 




2.




 




_________________________




 




 








1. Community _______________________________/please, specify/  



2. Name/# of school  _______________________________/ please, specify/  



3. Type of school  1.   Secondary         2. High                3. Other___________  



4. Grade 1.   7   2.   8   3.   9   4.   10   5.   11   6.   12  



5. Age ________________________________/ please, specify/  



6. Gender  1.   Male                     2. Female  



7. For the last academic year, how often did you in average miss classes (on monthly bases). 



Spring semester   Autumn semester   Winter Semester   



1.   Less than 3 days   2.   3 - 5 days   3.   more than a  week   1.   Less than 3 days   2.   3 - 5 days   3.   more than a  week  1.   Less than 3 days   2.   3 - 5 days   3.   more than a  week  



 



8. If yes, why did you miss school? You can give up to three reasons. Please give the most important reason first.   



Why missed school   Spring semester   Autumn semester  Winter Semester  



1.   Books/shoes/clothes for school  were not available   2.   Ill - tre a tme n t   3.   Nee d ed   f or   dom e s t ic   and/ o r   agri c ultu r al   w o rk   o r   family   busin es s   at   home     4.   H ad   to   d o   paid   w o r k   to   ea r n   money(incl ud ing   agric u ltural   work   ot h e r   t h an   for   ho u sehold)   5.   Sch o ol   n o t   acce s s i b le   f o r   s e aso n al   re a s o n s   /no heating, etc/   6.   Nee d ed   to   stay   home   to   look   after   yo u n g e r   c h i l d ren   7.   Family   memb e r   ill/disabled / el de r ly   (incl u di n g   ca r e   for   t h is   family   me mber)                  _______/code/                  _______/code/                  _______/code/  



 



8. What is your average academic performance for the current school year   1.   unsatisfactory    2.   satisfactory    3.   good   4.   excellent    



9. Which are the top two preconditions for your future success, in your opinion and in your parents opinion  



Your opinion   Your parents opinion   



1.   _______________________________     2.   _______________________________  1.   _________________________     2.   _________________________  
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Sheet1








									Talin case study 									Other ADPs


									Testing 			Data collection Timeframe 			Data collection frequency 			Testing 			Data collection Timeframe 			Data collection frequency 			Tool 


			H1			As a result of participating in IMPACT Leaders training, volunteer IMPACT Club Leaders will have the knowledge, skills and confidence to mobilize adolescents and operate IMPACT Clubs.


			DV 1			Knowledge of Club Leaders												√


			DV 1.1. 			Self reported knowledge 												√			FY15, March 			POST test, right after the trainings with Leaders are completed 			Leader's knowledge and confidence testing tool 


			DV 2			Skills of Club Leaders												√


			DV 2.1 			Supervisory observation 												√			FY5-FY18			Monthly 			Observation of IMPACT Leaders Skills


			DV 2.2			Club members satisfaction with the trainings 												√			FY5-FY18			Quarterly 			Club members satistcation tool 


			DV 3			Confidence  of Club Leaders												√


			DV 3.1. 			Self reported confidence 												√			FY15, March 			POST test, right after the trainings with Leaders are completed 			Leader's knowledge and confidence testing tool 


			DV 4			Mobilisation of adolescents												√


			DV 4.1. 			On going data collection 												√			FY15-18			On going data collection 			Turnover matrix * to be designed 


			CF 1			Social demographic status of Club Leaders 												√			FY15, March 			POST test, right after the trainings with Leaders are completed 			Leader's knowledge and confidence testing tool 


			CF 2			Socio-economic status of the Club leader												√			FY15, March 			POST test, right after the trainings with Leaders are completed 			Leader's knowledge and confidence testing tool 


			CF 3			Previous experience in civil society												√			FY15, March 			POST test, right after the trainings with Leaders are completed 			Leader's knowledge and confidence testing tool 


			AV 1 			ToT knowledge 												√


			Av 1.1. 			Self reported knowledge 												√			FY15, March 			PRE A week before first round of trainings with Leaders 			ToT  knowledge and confidence testing tool 


			AV 2			ToT  confidence 												√


			Av 2.1. 			Self reported confidence 												√			FY15, March 			PRE A week before first round of trainings with Leaders 			ToT  knowledge and confidence testing tool 


			AV 3			ToT facilitation skills 												√


			AV 3.1			Supervisory observation 												√			FY 15 March 			once per each 			Observation of IMPACT ToT Skills


			AV 3.2. 			Club leader's satisfation with the training 												√			FY15, March 			POST.  Righ after the trainings with Leader's 			Leaders satistcation tool 


			H 2. 			Hypothesis 2: As a result of participating in IMPACT Club meetings and community service-learning projects, IMPACT Club members will have improved competencies in the areas of active citizenship, leadership, employability and entrepreneurship.


			DV 1. 			Knowledge in the domain of citizenship, 			√			FY 15, April 			POST / T2 			√			FY15, May ; first half of FY 17; FY 18 			PRE /T1; Mid-term; POST /T 2			Competency and self-image  tool 


			DV 2. 			Activities undertaken in the domain of citizenship, 			√									√


			DV 3.			Knowledge about elements of effective leadership, 			√									√


			DV 4.			Demonstrations of leadership			√									√


			DV 5.			Knowledge about employability (including network creation)			√									√


			DV 2. 			Employment related activities			√									√


			CV 1. 			Size of group			√									√


			CV 2			Formation of group			√									√


			CV 3			Age disaggregation of Club members 			√									√


			CV 4			Gender diversity 			√									√


			CV 5			Vulnerability of adolescents			√									√


			AV 1. 			Self-reported perception of support by family and adolescents			√									√


			AV 2. 			Learning projects achievements/challenges (documented in Passports)   			√									√									IMPACT passport (in case of Talin, additional questions )


			H 3. 			Hypothesis 3: As a result of participating IMPACT Clubs, members will have improved self-image and future orientation.


			DV 1.			Self-efficacy (confidence to take actions)			√			FY 15, April 			POST / T2 			√			FY15, May  ; first half of FY 17; FY 18 			PRE /T1; Mid-term; POST /T 2			Competency and self-image  tool 


			DV 2.			Grit (perseverance and passion for long-term goals)			√									√


			DV 3.			Growth mind set			√									√


			DV 4.			Social emotional management (Optimism, happiness, self esteem 			√									√


			DV 5.			Future orientation 			√									√


			CV 1. 			Size of group			√									√


			CV 2			Formation of group			√									√


			CV 3			Age disaggregation of Club members 			√									√


			CV 4			Gender diversity 			√									√


			CV 5			Vulnerability of adolescents			√									√


			AV 1. 			Self-reported perception of support by family and adolescents			√									√


			AV 2. 			Learning projects achievements/challenges (documented in Passports)   			√									√									IMPACT passport (in case of Talin, additional questions )


			H4. 			As a result of participating in IMPACT Clubs and community service-learning projects, members are more ready contribute to their community as socially active citizens.


			DV 1. 			Knowledge of issues in community			√			FY 15, April 			POST / T2 			√			FY15, May ; first half of FY 17; FY 18 			PRE /T1; Mid-term; POST /T 2			Competency and self-image  tool 


			DV 2.			Preparedness to take action			√									√


			DV 3. 						√									√


			DV 4. 			Demonstrated action			√									√


			AV 1. 			Self-reported perception of support by family and adolescents			√									√


			AV 2. 			Learning projects achievements/challenges (documented in Passports)   			√									√									IMPACT passport (in case of Talin, additional questions )


			H5 			Hypothesis 5: As a result of participating in IMPACT Clubs, members will have improved educational outcomes.


			DV 1. 			Classroom attendance			√			FY 15, April 			POST / T2 			√			FY15, May ; first half of FY 17; FY 18 			PRE /T1; Mid-term; POST /T 2			Competency and self-image  tool 


			DV 2.			Grades			√									√


			DV 3.			Graduation rate			√									√


			DV 4.			Attitude/value of education/learning			√									√


			CF 1.			Age			√									√


			CF 2. 			Gender			√									√


			AV 1. 			Families perceive education among top two factors for future success of their children  			√									√


			AV 2. 			Children perceive education as top two factors for future success.			√									√
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Hypothesis 1: As a result of participating in IMPACT Leaders training, volunteer IMPACT Club Leaders will have the knowledge, skills and confidence to mobilize adolescents and operate IMPACT Clubs. 


(AV 1) ToTs have knowledge and skills  to provide quality trainings for the leaders 








(AV 1) Self-reported knowledge of the model 


(AV 3) Supervisory observation 


(AV 2) Self-reported confidence to train and coach the leaders 





(DV 2) Skills of Club Leaders








(AV 4) Club leader’s satisfaction with the training/trainers  


(CF 1) Social and economic circumstances/status











(DV 3) Confidence of Club Leaders


. 





(DV 1) Knowledge of Club Leaders Clubs. 





(IV 1) Participation in IMPACT Leaders training





(DP 3.1) Self reported confidence on knowledge, skills and ability to run the club











 











 











(CF 2) Previous experience in civil society





(DV 4) Mobilisation of adolescents


. 





(CF 3) Social-demographic status








(CF 3.2)Gender


(CF 3.1)Age 





Experience to work with children/youth 


Experience in volunteering activities  





(DF 3.3)Education


(DF 3.3) HH construction 


(DP 2.2) Club members evaluation of the Leaders 





(DP 2.1) Supervisory observation 





(DP 1.1. )Self-reported knowledge on the model 


(CF 1.1) Source of income 


CF 3.5. Occupation 





(DP 4.2) Club members turnover 


(DP 4.1)  Number of # of participating adolescents per IMPACT club








(CF 1.2) Social capital/HH resilience 











Dependent variables (DV)


Assumption variable (AV ) 





Confounding factors (CF)


Unit of measurement 





Independent variable (IV )








Hypothesis 2: As a result of participating in IMPACT Club meetings and community service-learning projects, IMPACT Club members will have improved competencies in the areas of active citizenship, leadership, employability and entrepreneurship.


Community supports for IMPACT Club community service learning project





Family and peers support adolescents involvement in IMPACT Club











(AV 1)Self-reported (by children) perception of support by family and peers








(DF 1.4/2.4. ) Entrepreneurship


(DV 1.3./2.3)Employability


(DV 1.2/2.2.)Effective leadership


(DV 1.1/2.1.)Citizenship











(CF 3) Size of group











(CF 1)Vulnerability


(DV 1) ACTION/demonstration of skill


(DV 2) KNOWLEDGE 





(CF 2) Formation of group











(CF 4) Gender





(IV 2) Participation in Community service-learning projects


(IV 1) Participation in IMPACT Club meetings 








(CF 5. )Age 




















(AV 2) Learning projects achievements/challenges














Hypothesis 3: As a result of participating IMPACT Clubs, members will have improved self-image and future orientation.





Family and peers support adolescents involvement in IMPACT Club











(AV 1)Self-reported perception of support by family and peers








Community supports for IMPACT Club community service learning project








(IV 2) Community service-learning projects


(IV 1) IMPACT Club meetings 








(CF 3) Gender


(CF 1)Vulnerability








(DV 1) Improve self-image 


(DV 2) Improve future orientation 





(CF 4) Size of the group





Grit


Life/future orientation 


Emotional intelligence 


Self-efficacy


(CF 2.) Formation  of the group





(CF 5)Age 























Grow mind-set























Hypothesis 4: As a result of participating in IMPACT Clubs and community service-learning projects, members are more ready contribute to their community as socially active citizens.


Family and peers support adolescents involvement in IMPACT Club











(AV 1)Self-reported perception of support by family and peers








Community supports for IMPACT Club community service learning project








(IV 2) Community service-learning projects


(IV 1) IMPACT Club meetings 








(CF 1)Vulnerability








(DV 3) Demonstrated action


(DV 1) Knowledge of issues in community


(DV 2) Preparedness to take action








(CF 5. )Age 








(CF 4) Gender


(CF 2.) Formation  of the group











(CF 3) Size of the group














(AV 2) Learning projects achievements/challenges




















Hypothesis 5: As a result of participating in IMPACT Clubs, members will have improved educational outcomes.


Parents/caregivers value education











(AV 1) Parents/caregivers consider education as one of top two preconditions for future success of their children  (reported by children )








(CF 6) Gender





(CF 2.) Formation  of the group





(IV 2) Community service-learning projects


(IV 1) IMPACT Club meetings








(CF 1)Vulnerability





(CF 4) Size of the group





(DV 1) Improved Education outcomes





(CF 5. )Age 














(DV 1.3) Attitude/value of education/learning


(DV 1.3) Graduation rate 


(DV 1.2.) Academic performance   


(DV 1.1.) Classroom attendance  























Children value education

















(AV 2) Children  consider education as one of top two preconditions for their future success 
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IMPACT Budget Estimates and Descriptions


The purpose of this document is to outline the expected costs involved in implementing an IMPACT Club project, as well as provide descriptions of each cost. 


The IMPACT Club project model was developed by WV’s partner, New Horizons Foundation, and has been customised to work within WV’s ADP’s operating framework, that being, a project implemented over four-years in a specific geographic area under the supervision of one WV staff member. This being said, the model has also been designed in a way that ensures that it is flexible and adaptable to the local context to meet community interests and the WV office’s resource requirements. As such, it is possible to scale the model down, or to use the program as a broad cross-country framework and integrate other interventions such as vocational training, or existing WV project models such as SKYE Clubs and Savings Groups. 


The costs outlined in this document are estimates; however each office will need to consider whether the budget line is relevant to their project and the real costs in their context.  As illustrated in the table titled ‘Example IMPACT Club Project Budget’ it is expected that a four-year project will cost approximately $205,982 USD. The total project budget will range between $10,000 - $20,000 USD per year with the first year costing a more than subsequent years (for explanations please see the section titled IMPACT Budget Estimates and Descriptions).


An IMPACT Club project at ‘full-scale’ over four years is expected to directly reach at least 550 adolescents across the life of the project – this is an average of 25 adolescents in each of the 15 clubs with a clubs continuing for the life of the project. This puts the cost per a beneficiary at approximately $375 USD. 





There are expected to be 3000 indirect beneficiaries per an IMPACT Club project. These include the families of the IMPACT Club participants, schools and other project partners, as well as community members who are benefiting from IMPACT community service-learning projects.  






































Example IMPACT Club Project Budget


			Example Cost of a IMPACT Club Project





			ADP Level Expenses


			Yr 1


			Yr 2


			Yr 3


			Yr 4


			Totals





			Advertising and recruitment of the IMPACT  Club Facilitator


			500


			 


			500


			 


			$1,000





			IMPACT Club Facilitators Salary and Benefits


			$15,000


			$15,000


			$17,000


			$18,000


			$65,000





			Local Travel / Fuel/ Insurance/ Maintenance


			$3,000


			$3,000


			$3,000


			$3,000


			$12,000





			Domestic Travel


			$1,200


			$1,200


			$1,200


			$1,200


			$4,800





			Telephone and Internet Bills


			$1,800


			$1,800


			$1,800


			$1,800


			$7,200





			Orientation training on  IMPACT Club Model


			$3,650


			 


			 


			 


			$3,650





			IMPACT Club Project Promotion


			$500


			 


			 


			 


			$500





			IMPACT Club Leaders Training


			$11,790


			 


			 


			 


			$11,790





			IMPACT Club Learning Tools


			$3,375


			 


			 


			 


			$3,375





			IMPACT Club Materials


			$3,000


			$3,000


			$3,000


			$3,000


			$12,000





			IMPACT Club T-Shirts


			$3,750


			 


			 


			 


			$3,750





			Motivational Events for IMPACT Club Leaders


			$980


			$980


			$980


			$980


			$3,920





			Monitoring and Evaluation


			$7,000


			$500


			$500


			$500


			$8,500





			IMPACT Club Motivational Events


			$1,500


			$3,000


			$3,000


			$3,000


			$10,500





			IMPACT Club Learning Events


			 


			$2,000


			$2,000


			$2,000


			$6,000





			Seed funding forIMPACT community 
service-learning project


			$4,500


			$6,750


			$2,250


			 


			$13,500





			Seed funding for IMPACTcommunity 
service-learning project with social enterprise focus 


			 


			$3,000


			$3,000


			 


			$6,000





			CAM and NO Costs (20%)


			$11,409


			$6,696


			$7,196


			$6,696


			$31,997





			Totals


			$72,954


			$46,926


			$45,426


			$40,176


			$205,482











Scaling IMPACT Clubs: Cost Considerations 


The IMPACT Club model has been developed in a way that makes the approach easy to scale and replicate across a country. If a WV NO does choose to scale the model across several (3 or more) ADPs it is highly recommended that an IMPACT Club Director be employed at the NO level (see Figure 1. Human Resource Structure for IMPACT). This is the main cost consideration for implementing IMPACT Clubs at scale.


The Project Director’s key duties include; Supporting project design and implementation; Recruitment, mentoring and managing IMPACT Club Facilitators; Staff development;  Coordinating National and Regional learning and motivational events for IMPACT Clubs and relevant WV staff; and participating in the international IMPACT Club movement.





			National Office Level


			ADP Level








Figure 1. Human Resources Structure for IMPACT Club Project 



The estimated costs of hiring an IMPACT Club Project Director are outlined below.


			Example Costs of hiring an IMPACT Club Project Director





			Expense Item


			Yr 1


			Yr 2


			Yr 3


			Yr 4


			Totals





			Advertising and recruitment of the IMPACT  Club Project Director


			$500


			 


			$500


			 


			$1,000





			IMPACT Club Director Salary and Benefits


			$20,000


			$20,000


			$22,000


			$23,000


			$85,000





			Domestic Travel


			$2,500


			$2,500


			$2,500


			$2,500


			$10,000





			Telephone and Internet Bills


			$2,000


			$2,000


			$2,000


			$2,000


			$8,000





			Totals


			$25,000


			$24,500


			$27,000


			$27,500


			$104,000








 


While there are additional costs involved in hiring an IMPACT Club Project Director, the role is crucial to coordinate the IMPACT Club project across communities, ensure minimum quality standards are maintained, build staff capacity and to merge trainings based on ADP requirements in order to save costs.









Cost of Implementing IMPACT at Scale


As demonstrated by the below table and charts, WV offices can break-even with the cost of hiring an IMPACT Club Project Director through economies of scale. While the cost per a beneficiary increases significantly when an IMPACT Club Project Director is introduced when there are 3 or more ADPs participating in a SKYE Club project, the project breaks even at 16 or more ADPs. When more 16 ADPs are participating in an IMPACT Club project, the WV Office stands to save money.


The costs have been calculated based on the example budgets provided in this document. Savings are generated through ADPs jointly contributing to:


· IMPACT Club Orientation Trainings


· IMPACT Club Leadership Training (cycles two and three); and


· IMPACT Club Learning Events


			Estimated Cost Benefit of Scaling IMPACT Club Project





			No. ADPs


			No. Direct 
Beneficiaries


			No. Indirect 
Beneficiaries


			Approx. Cost 
for IMPACT Project (USD) 


			Approx Cost 
per Beneficiary (USD) 


			Approx. Savings
 per Beneficiary (USD) 


			Approx. Savings
 for IMPACT Project (USD)





			1


			550


			3000


			$205,982


			$375


			$0


			$0





			2


			1100


			6000


			$402,314


			$366


			$9


			$9,650





			3


			1650


			9000


			$702,638


			$426


			-$51


			-$84,692





			4


			2200


			12000


			$908,628


			$413


			-$39


			-$84,700





			5


			2750


			15000


			$1,104,952


			$402


			-$27


			-$75,042





			6


			3300


			18000


			$1,301,276


			$394


			-$20


			-$65,384





			7


			3850


			21000


			$1,502,433


			$390


			-$16


			-$60,559





			8


			4400


			24000


			$1,713,256


			$389


			-$15


			-$65,400





			9


			4950


			27000


			$1,899,914


			$384


			-$9


			-$46,076





			10


			5500


			30000


			$2,099,460


			$382


			-$7


			-$39,640





			11


			6050


			33000


			$2,302,228


			$381


			-$6


			-$36,426





			12


			6600


			36000


			$2,498,552


			$379


			-$4


			-$26,768





			13


			7150


			39000


			$2,704,542


			$378


			-$4


			-$26,776





			14


			7700


			42000


			$2,900,866


			$377


			-$2


			-$17,118





			15


			8250


			45000


			$3,103,000


			$376


			-$1


			-$8,250





			16


			8800


			48000


			$3,303,180


			$375


			$0


			$0
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    Figure 2. IMPACT Project at Scale: Cost per Beneficiary					        Figure 3. IMPACT Project at Scale: Project Savings per ADP 
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IMPACT Club Budget Descriptions





The costs below are based on a number of key assumptions:


· The project is being implemented in one ADP over a 4 year period.


· The project is being run at ‘full-scale’ meaning that across the life of the project, there will be 15 Clubs being overseen by the ADP and each IMPACT Club will have 25 adolescents.[footnoteRef:1] [1:  IMPACT Clubs will not necessarily close after the end of the 4 year project, however this is the length of time that WV will intentionally support these clubs both financially and with human resources. The IMPACT Club program aims to guide clubs to be self-sustaining (in terms of leadership and being able to finance their own activities).] 



· The project is being implemented by one full-time IMPACT Club Facilitator.[footnoteRef:2] [2:  If IMPACT is being implemented across a number of ADPs in a country, it is advised to hire a Project Director which would report to the countries ED Specialist. Please see IMPACT scale-up cost considerations.] 



· The IMPACT Club learning tools (i.e. curriculum, manual, , learning journal and passport) have already been adapted and translated as part of the country’s initial IMPACT pilot.


· There is in-country capacity to deliver the IMPACT Club Orientation and Leader Trainings. [footnoteRef:3] [3:  This would mean that the NO had already piloted the IMPACT Club model across a number of ADPs and had invested translating all IMPACT Club materials, as well as in bringing in IMPACT Club Master Trainers from WVs SEED Unit and partner organisation New Horizons Foundation to deliver the first IMPACT Club Orientation and Leader training, as well as a Training of Trainers which is aimed at building in-country capacity so that future IMPACT projects can be run at a lower cost. Please see IMPACT Club first pilot additional cost considerations and justifications section.
] 
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			IMPACT Budget Estimates and Descriptions


			 


			





			Budget Item


			Description/Explanation


			Suggested allocation per year per ADP





			Outcome 1


			Adolescents have improved positive identity and future orientation





			Output 1.1


			IMPACT Clubs are active





			Advertising and recruitment of the IMPACT 
Club Facilitator


			The IMPACT Club Facilitator is the key person in a IMPACT Club project. The IMPACT Club Facilitator coordinating and overseeing most of the project activities. Getting a qualified and effective IMPACT Club Facilitator may require paying to advertise etc. It is recommended this is budgeted for twice across the 4 year project in case the original IMPACT Club Facilitator resigns within the 4 year cycle in which case a new one will need to be recruited.


			$500 USD twice per a 4 year project





			IMPACT Club Facilitators Salary 
and Benefits


			Salary, benefits (such as medical, annual leave, etc.) and relocation allowance for a IMPACT Club Facilitator must be budgeted for. Project teams should remember to budget for salary increases and the possibility of having to hire a new IMPACT Club Facilitator on a higher salary. It is crucial that WV project teams allocate sufficient funds to ensure they can attract IMPACT Club Facilitators with the necessary skill and experience.


			$12,000 - $20,000 USD 





			Local Travel / Fuel/ Insurance /Maintenance


			This is to cover local travel costs such as motorbike fuel, motorbike repairs, insurance, local transport, etc. for the IMPACT Club Facilitator. The IMPACT Club Facilitator works in the community 70% of the time, so their local travel allowance will need to be considerably higher than other WV ADP staff. 


			$3000 USD





			Domestic Travel


			To maximize the results of the IMPAT Club Facilitator, the IMPACT Club Facilitator needs to be supported and learn from other IMPACT
 Club Facilitators as well as other NO economic development specialists or partners. Resources to allow for domestic travel, accommodation, meals and per-diems should be budgeted for this.


			$1,200 USD





			Telephone and Internet Bills


			The IMPACT Club Facilitator works in the community 70% of the time and may not have access to phone and internet facilitates at the ADP office. The IMPACT Club Facilitator is required to facilitate and support interaction of the IMPACT Clubs and IMPACT Club Leaders on the online forums, and is also required to call each Club Leader to provide mentoring and support by phone. Hence it is important to budget more for the IMPACT Club Facilitator’s monthly phone and allow funds for a wireless internet modem and internet bills.


			$1,800 USD





			Orientation training on IMPACT Club Model


			The purpose of the IMPACT Club orientation training is to provide IMPACT Club project staff (those implementing and supporting the project) with an understanding of the IMPACT Club project model, its philosophy, core components, and steps in implementation - this training has been identified as critical to the project’s success by WV offices piloting the IMPACT program.  The training combines experiential learning methodologies with theory and practical activities so that it will provide the project staff with the knowledge, resources and confidence to start implementing the program which includes promoting IMPACT in the communities, identifying, interviewing and recruiting IMPACT Leaders. Suggested WV staffs to attend this training include the IMPACT Club Facilitator(s), ADP Manager, Zonal Manager and the ED Technical Specialist. 

The Orientation Training is only held at the beginning of a IMPACT Club project, after the IMPACT Club Facilitator has been recruited. The costs of the training are outlined in the table titled 'IMPACT Club Training Costs (Delivered by certified in-country WV Trainers).   Not all costs outlined in this table will be applicable to each project - for example, it the project held in a community where all participants live, there will be no accommodation costs. Also, some WV offices will choose not to pay their WV trainers, however it is suggested that they do as an incentive.  

PLEASE NOTE: The costs outlined here are for the IMPACT Club Orientation Training once the NO has already gone through the SKYE piloting stage in 1-2 ADPs and WV project staffs for the IMPACT pilot have participated in a Training of Trainers.  First IMPACT Club pilots in a country are more resource intensive as it requires adaption and translation of materials, as well as brining in international IMPACT Club Master Trainers from WV's SEED Unit and partner organisation New Horizons Foundation. Please see IMPACT Club Costs for First Pilot for further details.


			$3,650 USD once per a 4 year project





			IMPACT Club Project Promotion


			This is to cover costs associated with promoting the IMPACT Club project in a community - this may include promotional  tools such as  brochures, business cards, or small community events to inform potential project partners (e.g. adolescent clubs), IMPACT Club Leaders, adolescent participants, as well as other community stakeholders (local government, technical colleges etc.)


			$500 USD first year of project





			IMPACT Club Leaders Training


			The purpose of the IMPACT Club Leaders Training is to provide IMPACT Club project staff (those implementing and supporting the project) with and volunteer IMPACT Club Leaders understanding of the IMPACT Club project model, its philosophy, the underlying education methodologies, how to use the IMPACT Club tools, as well as how to mobilize, facilitate and work with adolescents This training has been identified as critical to the project’s success by WV offices and piloting the IMPACT program as well as IMPACT Club Leaders.  The training combines experiential learning methodologies with theory and practical activities and its objective is to provide participants with the knowledge, skills resources and confidence to open the IMPACT Clubs. The maximum number of participants is around 30 because of the trainings experiential nature - it is suggested that there be 2 IMPACT Club Leaders per a Club and the IMPACT Club Facilitator participating in the training. Other IMPACT Club project staff such as the ADP manager and ED Technical Specialist would be required to be passive participants and observe the training. Ideally, there would only need to be one IMPACT Club training for Leaders in a project cycle, however as the club may lose some Leaders, or the Clubs may self-replicate, it would be beneficial for projects to budget for two  IMPACT Leaders Trainings.  The costs of the training are outlined in the table titled 'IMPACT Club Training Costs (Delivered by certified in-country WV Trainers). Not all costs outlined in this table will be applicable to each project - for example, it the project held in a community where all participants live, there will be no accommodation costs. Also, some WV offices will choose not to pay their WV trainers, however it is suggested that they do as an incentive.  


PLEASE NOTE: The costs outlined here are for the IMPACT Club Leaders Training once the NO has already gone through the IMPACT piloting stage in 1-2 ADPs and WV project staffs for the IMPACT pilot have participated in a Training of Trainers.  First IMPACT Club pilots in a country are more resource intensive as it requires adaption and translation of materials, as well as brining in international IMPACT Club Master Trainers from WV's SEED Unit and partner organisation New Horizons Foundation. Please see IMPACT Club Costs for First Pilot for further details.


			$11,790 USD three times per a 5 year project





			IMPACT Club Learning Tools


			This is to cover the cost of printing the IMPACT Club curriculum (15 Clubs x 2 Leaders x $40 USD); IMPACT Club Manual (15 Clubs x 2 Leaders x $10 USD);and Learning Journal/Passport (15 Clubs x 25 adolescents x $5 USD) .  As some new youth might join the IMPACT Clubs part way through a Club cycle, we suggest WV ADPs put aside budget for additional printing of Learning Journals/Passports


			$3375 USD once per a project





			IMPACT Club Materials


			This cost is to cover materials for IMPACT Clubs to hold their meetings. This can include flip charts, textas, scissors, paper, pens etc. - any additional resources can be purchased by the Clubs with money generated from community service-learning projects with a social enterprise focus, or through fundraising activities of the Club. It is suggested to budget $200 USD per a club.


			$3000 USD 





			IMPACT Club T-Shirts


			Identity as part of a group and a global adolescent movement is very important to the IMPACT Clubs, so IMPACT Clubs are given a branded t-shirt when they become a member of a IMPACT Club. This also serves as a way for IMPACT Clubs to also be easily identified by others in the local community when they are working on community service learning project.  We suggest budgeting $10 USD per a t-shirt per a adolescent (15 Clubs x 25 adolescents x $10USD).   As some new adolescents might join the IMPACT Clubs part way through a Club cycle, we suggest WV ADPs put aside budget for additional t-shirts.


			$3750 USD once per a project





			Motivational Events for IMPACT Club Leaders


			IMPACT Club Leaders are trained volunteers from the community that train, lead and coach IMPACT Clubs. As the individuals that have direct contact with both the IMPACT Club Facilitators and the adolescents their role is critical to the success of the project. Although WV does not pay IMPACT Club Leaders, it is important to train, support and motivate them, and let them know that their hard work is appreciated. It is suggested IMPACT Club Facilitators coordinate monthly meet-ups (over coffee at the ADP office) so that they can provide support and advice to each other ($15 USD per month) in addition to quarterly motivational events which could be a training, a day outing or dinner ($200 USD per an event)


			$980 USD





			Monitoring and Evaluation


			Project teams will need to allocate funds to monitor and evaluate the projects effectively. The amount allocated will vary from project to project depending on the monitoring and evaluation system put in place as well as from year to year depending on what monitoring and evaluation needs to be undertaken in that year. It will also vary depending on whether evaluations are done internally or externally.


			$5000 - $10,000 USD
Primarily first and last years of
project





			SDPC


			Rates to be advised by the National Office


			Varies





			OOC


			Rates to be advised by the National Office


			Varies





			Output 1.2


			Increased leadership capacity (including goal-setting and exploring their self-identity and capacities) amongst IMPACT club members





			IMPACT Club Motivational Events


			Celebrating the work or 'small wins' of the IMPACT Club is important to motivate youth and encourage them to set new goals. IMPACT Club Facilitators should work with IMPACT Club Leaders to organise a small celebration or motivational event after each community service-learning project evaluation (evaluations are outlined in the curriculum and manual) . There should be 3-4 evaluations each year per a IMPACT Club. We suggest budgeting $50 USD per a motivational event per a club (15 Clubs x 4 motivational events x 50USD) .  If more funding is required this must be sourced by the IMPACT Club adolescents themselves. 


			$3000 USD





			IMPACT Club Learning Events


			It is important for IMPACT Clubs in a region or a country to connect with each other, learn from each other’s work and to bring in relevant stakeholders (IMPACT Club alumni, project partners, local government, potential employers) to share their work and the IMPACT movement. IMPACT Club adolescents should be encouraged to hold a learning event (such as a conference) each year. This event will be supported by the IMPACT Club Facilitator and the country's ED Technical Specialist., however it is suggested that the adolescents themselves should take on a leading role in planning and running the event as it provides them an opportunity to exercise the skills they are learning through the IMPACT program. 


			$2000 USD





			 


			 


			 


			 


			 





			Outcome 2


			Adolescents contribute positively to their community





			Output 2.1


			Increased capacity of adolescents to become active citizens 





			Seed funding for IMPACT Club community 
service-learning project


			World Vision provides $150 USD seed funding for the IMPACT Clubs first six community service learning projects (15 Clubs x 150 USD). 


			$6750 USD  (first two years of  IMPACT Clubs operating)





			Output 2.2


			Increased capacity of adolescents to become active citizens 





			No cost associated 


			No cost associated


			No cost associated





			 


			 


			 


			 


			 





			Outcome 3


			Adolescents have improved skills, knowledge and behaviours to enable them to find a job or start a business





			Output 3.1


			IMPACT Club Leaders train adolescents in Entrepreneurship and Employability curriculum





			No cost associated 


			No cost associated


			No cost associated





			Output 3.2


			IMPACT Clubs conduct adolescents-led market analysis





			No cost associated 


			No cost associated


			No cost associated





			Output 3.3


			IMPACT Clubs implement social- entrepreneurship learning projects





			Seed funding for IMPACT Club community 
service-learning project with social enterprise focus 


			World Vision provides $200 USD seed funding for the IMPACT Clubs first two community service learning projects with a social enterprise focus (15 Clubs x 200 USD). This is budgeted for in the first 2 years of an IMPACT Club being open and operating. From these two projects, IMPACT Clubs should be able to start generating an income which can partially go towards funding the Club activities (meetings and projects) so that the Club can continue on without the financial support of WV and be self-sustaining.


			$3000 USD (first two years of  IMPACT Clubs operating)











			IMPACT Club Training Costs (Delivered by certified in-country WV Trainers)





			Training


			Description of Item


			Breakdown of Cost (USD)


			Total Cost (USD)





			Introductory training
 for IMPACT Club Coordinator and Facilitator


			Fees for trainers


			2 trainers x 6 days x $100 =  $1200
(2 days prep and 4 days training)


			$1,200





			


			Accommodation and food for trainers


			2 trainers x 6 nights x $50 =  600


			$600





			


			Accommodation and food for participants


			4 participants x 5 nights  x $50 = $1,750
(IMPACT Facilitator, ADP Manager, Zone Manager and ED Technical Specialist)


			$1,000





			


			Supplies for training


			$150


			$150





			


			In-country transportation for trainers


			2 trainers x 100 = $200


			$200





			


			In-country transportation for participants


			5 participants x 100 = $500


			$500





			


			 


			TOTAL COST FOR TRAINING


			$3,650





			IMPACT Training
 for  30 IMPACT Club Leaders


			Fees for trainers


			2 trainers x 8 days x $100 =  $1200
(2 days prep and 6 days training)


			$1,600





			


			Training space


			6 days x $150 = $900
(this could be done at an ADP or NO at no cost)


			$900





			


			Supplies for training


			$200


			$200





			


			Accommodations and food in NO country for
 trainers


			$45/day x 2 trainers x 10 days = $990


			$990





			


			Accommodations, travel, & food for participants


			$45/day x 30 participants x 6 days = $8100


			$8,100





			


			 


			TOTAL COST FOR TRAINING


			$11,790












First IMPACT Club Pilot Cost Considerations and Explanations


			Training


			Description of Item


			Breakdown of Cost (USD)


			Total Cost (USD)





			IMPACT Club IP Fee to be paid to NHF


			One off IP Fee per a WV NO of $15000. Please see WVI MoU with New Horizons Foundation for IMPACT Club Model


			 


			$15,000 USD





			


			


			


			





			Translation of


			Translation of SKYE Club Curriculum,


			Estimated at $11000 USD


			$11,000 USD





			IMPACT Materials


			Facilitators Toolkit, Manual, Learning Journal/Passport


			


			





			 


			TOTAL COST FOR IMPACT MATERIALS


			$26,000





			Orientation Training


			Accommodation and food for trainers


			2 trainers x 6 nights x $50 =  600


			$600





			 for IMPACT Club Project Staffs


			Accommodation and food for participants


			7 participants x 5 nights  x $50 = $1,750


			$1,750





			 


			Supplies for training


			$150


			$150





			 


			Flights for trainers


			2 trainers x $600/ round-trip flights = $1,200


			$1,200





			 


			In-country transportation for trainers


			2 trainers x 100 = $200


			$200





			 


			In-country transportation for participants


			7 participants x 100 = $700


			$700





			 


			Trainer fees


			5 days x 2 trainers  x$650/day =$6,500


			$6,500





			 


			 


			TOTAL COST FOR TRAINING


			$11,100





			IMPACT Training


			Trainer fees: 6 days of training


			10 days x 2 trainers x $650/day = $13,000


			$13,000





			 for  30 IMPACT Club Project Staffs and Leaders 


			 2 days prep & 2 days meeting with IMPACT Facilitators


			


			





			 


			Supplies


			$200


			$200





			 


			Travel (international and in-country) for trainers


			$600/round-trip flight x 2 trainers = $1200


			$1,200





			 


			Accommodations & food in NO country for trainers


			$45/day x 2 trainers x 10 days = $990


			$990





			 


			Accommodations, travel, & food for participants


			$45/day x 30 participants x 6 days = $8100


			$8,100





			 


			Simultaneous translation services


			6 days x $360/day = $2160


			$2,160





			 


			 


			TOTAL COST FOR TRAINING


			$25,650





			ToT for IMPACT


			Trainer fees: 7 days training + 2 days preparation +   2 days of Passport development meeting


			11 days x $650/day x 2 paid trainers =  $14300


			$14,300





			 Club Project Staffs and High-Performing Leaders 


			Supplies


			$150 total


			$150





			 


			Travel (international and in-country) for trainers


			$600/round-trip flight x 3 trainers


			$1,800





			 


			


			 (2 paid) = $1800


			





			 


			Accommodations & food in NO country or trainers


			$50/night x 3 trainers x 12 nights = $1800


			$1,800





			 


			Accommodations, travel, & food for participants


			$150/day x 7 participants x 7 days = $7350


			$7,350





			 


			Simultaneous translation services


			7 days x $360/day = $2520


			$2,520





			 


			 


			TOTAL COST FOR TRAINING


			$27,920











PLEASE NOTE: Cost for desk-top and in-country support from WV’s Social Entrepreneurship and Economic Development (SEED) Unit has not been included. The level of support will vary by country and will be discussed by SEED’s IMPACT Model Champion and the IMPACT Club project team.









IMPACT Club Pilot Costs Explanations


As with other WV Economic Development project models, the project staffs implementing the model are the intervention. As such, investing in building the knowledge, skills and confidence of the WV staff and volunteer IMPACT Club Leaders is critical to the success of the model. In addition, as the staff are intervention, the training itself is the main cost of the IMPACT Club model which sets the foundation for the rest of the project. 


	


For countries piloting the IMPACT Club model, there are two required trainings that train those who are associated with implementing the model with the IMPACT philosophy, curriculum and associated resources. These include: 


· Four day training tailored for WV project staff to introduce the IMPAT Club model.


· Six day training for WV project staff and volunteer IMPACT Club Leaders.





For countries wishing to scale the model, it is suggested that the IMPACT office invests in a six day Training of Trainers. This training is to be delivered at least 12 months after the initial 7-day training once project staffs are familiar with the IMPACT Club model and have practical, hands-on experience. The purpose of the training is to build capacity in-country; equipping World Vision staff to deliver both required trainings on the model so that the IMPACT Club model can be scaled-up at a low cost. 





As co-developers and co-owners of the IMPACT Club model, New Horizons Foundation (NHF) is World Visions designated training partners. WV has access to New Horizons Foundation’s Master Trainers. The in-kind contributions of New Horizons Foundation are outlined below.





NHF In-Kind Contributions


· Approximately $500 (USD) value in preparation and planning for IMPACT Club Orientation Training


· Approximately $5,000 (USD) value in coaching and consultancy time in the first year of pilot program (about 2 days per month of work)


· Approximately $500 (USD) value in preparation and planning time for the IMPACT Leaders Training


· Approximately $700 (USD) value in preparation and planning time for the IMPACT Training of Trainers 


The total value of NHF’s in-kind contributions to IMPACT Club pilots is approximately $6,700





In addition to training costs, WV Offices must budget to pay an intellectual property fee to NHF of $15,000 USD – this is a one off cost that the WV office pays to own the rights to use the model and educational material. Further details on this can be found in the global MoU between NHF, WVI and SEED. 





The pilot project will also need to budget to translate and adapt the SKYE Club curriculum for their context. While the IMPACT Club’s curriculum and learning tools have been developed in a way that is applicable to a majority of context, it is possible that not all topics and activities are suitable for each country. WV’s SEED Unit and NHF can work with the WV NO piloting IMPACT to adapt the curriculum, as well as work with the office to develop new models to address a priority in the country (e.g. health, environment, sexual education and family planning).
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IMPACT




 




Budget Estimates and Descriptions




 




The purpose of this document is to outline the expected c




osts involved in implementing an IMPACT 




Club project, as well as provide descriptions of each 




cost. 




 




The 




IMPACT




 




Club project 




model was developed by WV’s partner, New Horizons Foundation, and has been customised to 




work within 




WV’s




 




ADP’s operating 




framework, that 




being




, a project




 




implemented over




 




four




-




years in a specific geographic area under the supervision of one 




WV




 




staff member. 




Th




is




 




being said, 




the




 




model has also been designed in a way that ensures that it is flexible and adaptable to the 




local context to meet community interests and the 




WV




 




of




fice’s resource requirements. As such, it is possible to scale the model down, or to use the program as a broad cross




-




country framework and integrate 




other interventions such as vocational training, 




or




 




existing 




WV




 




project models such as




 




SKYE Clubs and Savi




ngs Groups




. 




 




The costs outlined in this document are estimates; however each office will need to consider whether the budget line is relev




ant to their project and the 




real costs in their context.  As illustrated in the table titled ‘Example 




IMPACT




 




Club Pro




ject Budget’ it is expected that a 




four




-




year project will cost 




approximately $




205,982




 




USD. The total p




roject budget will range between $




10,




000 




-




 




$




20,000




 




USD per year with the first year costi




ng a more than 




subsequent years (for explanations please see the 




section titled 




IMPACT




 




Budget Estimates and Descriptions).




 




An IMPACT 




Club project at ‘full




-




scale’ over 




four




 




years is expected to directly reach 




at least




 




550 adolescents




 




across the life of the project 




–




 




this 




is




 




an average 




of 25 




adolescents




 




in each of the 15 clubs 




with a clubs continuing for the life of the project




. This puts the cost per a beneficiary at approximately $




375




 




USD.




 




 




 




There are expected to be 




3000 indirect beneficiaries per an IMPACT 




Club project. These include the families of t




he 




IMPACT




 




Club participants, 




schools and 




other project partners, 




as well as community members who are benefiting from 




IMPACT




 




community service




-




learning projects. 
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